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Executive Summary 

 

This report describes the results of the Silicon Valley Parent Story study, which was conducted 

from December 2012 to December 2013. The study was administered by the Silicon Valley 

Community Foundation (SVCF) and sponsored by a coalition of early childhood funders in Santa 

Clara and San Mateo Counties in California. The purpose of the study was to gather the 

perspectives of parents of children ages 0 through 8, who reside in these two counties, about 

parenting. The two research questions guiding the study are:  

1) As viewed by parents, how effectively do the programs and institutions that work 
with children and their caregivers engage with families to support the needs of 
individual children?  

2) How do families support the growth and development of their children?  

The major topic areas addressed in this study are: (1) Systems of Support, (2) Schooling, (3) Child 

Care, and (4) Family Practices.  

Research Methodology 

The WestEd researchers employed both quantitative and qualitative data collection methods to 

gather information regarding parent engagement in the Silicon Valley. The primary data collection 

method was a representative survey of 1,000 parents of children age 0 to 8 residing in San Mateo 

and Santa Clara Counties. WestEd developed the survey in collaboration with the sponsors of the 

study, and IHR Research Group administered the survey via random digit dialing (RDD). The 

researchers also conducted focus group interviews, which we referred to as “community dialogues,” 

to gather the in-depth perspectives of parents of children age 0 to 8 residing in Silicon Valley. We 

completed a total of 14 focus groups, reaching 120 parents in San Mateo and Santa Clara Counties.  

Findings 

The goal of the Parent Story study was to conduct an investigation to help tell the story of being a 

parent of a young child—birth through age eight—in San Mateo and Santa Clara Counties. The 

sponsors were particularly interested in understanding the beliefs, practices, and challenges of Silicon 

Valley families. The primary purpose of this project was to develop recommendations for how to 

optimize child outcomes by supporting a positive family environment and community engagement. 
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This section highlights major implications as well as the most salient findings from each of the topic 

major areas, which are: (1) Systems of Support, (2) Preschool and School, (3) Child Care, and (4) 

Family Practices. 

Systems of Support 

Parents were presented with items examining their perceived levels of support, their level of family 

agreement, their ability to cope with everyday stressors, and the frequency of experiencing 

depressive symptoms. The majority of parents perceived having strong systems of support. Yet we 

found differences by income, marital status and Latino ethnicity.  

 Fragmented Neighborhoods: One-Third of Parents do not Count on Neighbors for 

Support. The findings indicate that parents of young children in Silicon Valley do not feel 

that they can count on people in their neighborhood. This was the case for approximately a 

third of families who participated in the survey. Furthermore, low-income parents and 

immigrant parents reported lower levels of both personal and neighborhood support. Latino 

parents reported less personal support compared to non-Latinos. These findings were 

supported by focus group data, where parents discussed a sense of disconnection and not 

feeling a sense of community.  

 Highest Disagreement among Families: Household Chores and Spending Money. 

Close to a third of Silicon Valley families disagree on sharing household chores and almost a 

quarter disagree on how to spend money. Single parents reported less agreement on 

spending money than parents in a domestic partnership. Additionally, single parents reported 

feeling less appreciated in their family than parents in a domestic partnership. Non-Latino 

parents reported less family agreement than Latino parents. 

 Parental Depression: One-Third of Parents Experience Depression. The survey 

findings show that approximately a third of Silicon Valley parents experienced depressive 

symptoms. Low-income parents reported higher frequency of depressive symptoms 

compared to middle-to-high income parents. These findings have implications regarding the 

mental health needs of parents in the region.  

Preschool and School 

Parents were presented with items to understand preschool and school enrollment, satisfaction, 

interactions, and selection. Less than a quarter of 2-year-old toddlers were enrolled in preschool, 

while over two-thirds of preschool age children (3-6) were enrolled in preschool. Most parents paid 

for preschool. The school-age sample consisted of children enrolled in Transitional Kindergarten 

through fourth grade, and the majority of these children attended a school assigned by their district. 

Overall, parents reported high satisfaction and positive interactions with their child’s preschool or 

school. Yet, we found differences for low-income and Latino families. 
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 Top 3 Preschool Selection Characteristics. Parents rated: 1) safety, 2) support for child’s 

development, and 3) quality of the teacher-child interactions as the most important 

characteristics when selecting a preschool. Low-income parents identified ‘cost or subsidies’ 

and ‘lack of a waitlist’ as important criteria when selecting a preschool more so than middle-

to-high income parents. Latino parents rated ‘convenient hours’, ‘no waitlist,’ and ‘language, 

culture, or religion’ as more important in selecting a preschool compared to non-Latino 

parents. 

 Top 3 Concerns about Enrolling in Preschool. The majority of parents of children 

eligible for preschool but who were not enrolled in preschool indicated that this was the case 

because their child was too young for preschool. Other reasons for not enrolling were the 

cost of preschool was too high and concerns about the quality of the preschool. 

 Low Preschool Enrollment: Lower Preschool Enrollment among Low-Income and 

Latino Children. The survey findings show that a smaller percentage of low-income 

preschool-age children enrolled in preschool compared to middle-to-high income children. 

The same is true for Latino children when compared to non-Latino children.  

 Elementary Schools Do Not Meet Expectations. Parents of school-age children 

expressed less satisfaction with school than parents of preschoolers. Parents whose children 

attended a school assigned by the district were less satisfied with school, specifically with 

regards to safety. Elementary school parents were significantly less likely to express 

confidence that their child was safe at school compared to preschool parents. Additionally, 

parents whose children attended a school assigned by the district wished their child could 

attend a different school more so than parents whose child attended a school of choice. 

Furthermore, low-income parents were less satisfied with their child’s school compared with 

middle-to-high income parents. Latino parents were less satisfied with their child’s school 

compared with non-Latino parents. 

 Top 3 Elementary School Selection Characteristics. Parents who chose a school not 

assigned by their district cited 1) quality of the teaching, 2) support for child’s academic 

development, and 3) safety as the top three selection criteria (in this order). Low-income 

parents were more likely to cite waitlist and the physical facility of the school as important 

selection criteria compared to middle-to-high income parents. 

 Children Missing Out on Enrichment: Low-Income Children and Latino Children 

Have Lower Participation in Enrichment Activities. The survey findings indicate that 

low-income children of all ages in Silicon Valley, as well as Latino children, are less likely to 

participate in enrichment activities outside of school. This finding is critical, considering that 

many schools serving low-income children may not have the funds to offer enrichment 

activities on site.  
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Child Care 

Parents were presented with items to assess their experiences with child care, including types of 

child care arrangements and setting, satisfaction with formal child care, selection criteria and 

difficulty finding care. The majority of children ages 0 to 8 in Silicon Valley are cared for by a parent. 

The majority of parents whose children receive care in a center or afterschool care report high 

satisfaction with the provider. Yet, we also identified concerns and barriers, particularly for low-

income and Latino families. 

 Child Care Challenges: Families Concerned with Affordability and Quality. Parents 

who reported problems finding child care most frequently indicated concerns with cost and 

quality of the care. Low-income parents were more likely to encounter problems finding 

child care and were more likely to be the primary caregiver compared to middle-to-high 

income parents. Furthermore, low-income parents were more concerned about cost and the 

convenience of the location when selecting child care. Latino parents viewed inconvenient 

hours as a barrier more so than non-Latino parents. 

 Top 3 Child Care Selection Characteristics. All parents—across all age groups—rated 

safety as the most important characteristic in selecting a child care center or afterschool care. 

The next most important characteristic was ‘quality of provider-child interactions’—parents 

of infants/toddlers and preschool-age children rated this criterion as second most important 

whereas parents of school-age children rated it as the third most important. Parents of 

infants/toddlers also cited ‘support for child’s social and emotional development’ as the 

third of the top three, whereas parents of preschool-age children cited ‘provider 

qualifications’ as third. Parents of school-age children cited ‘convenient hours’ as second 

most important. 

Family Practices 

Parents were asked a variety of items to understand how they engage in activities that promote their 

child’s development. Parents of children of all ages reported high levels of engagement in promoting 

the healthy development of their child. Yet we found differences in family practices based on age of 

the child, income, and Latino ethnicity. 

 Parent Engagement Tapers as Child Grows. Parents of school-age children showed less 

frequent engagement with their children on a number of parenting practices compared to 

parents of preschool-age children. For instance, parents of preschool-age children told 

stories or sang together with their child more often than parents of school-age children. We 

found the same pattern for playing rhyming or wordplay games. We also found that parents 

of preschool-age children engaged in more math activities compared to their school-age 

counterparts. Furthermore, low-income families, particularly those of infants/toddlers and 
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preschool-age children, reported lower levels of language development activities with their 

child compared to middle-to-high income parents.  

 Lower Language and Literacy Practices in Low-Income and Latino Families. Low-

income parents engaged in language development activities less frequently with their 

infant/toddler than middle-to-high income parents. Low income-parents read with their 

preschool-age child less frequently than middle-to-high income parents. Latino parents read 

to their child less frequently than non-Latino parents. Also, Latino parents told stories, sang 

together, and had conversations with their child less frequently. 

 Low Rates of Mathematical Skill-Building. Parents of all age groups reported lower 

levels of engaging in mathematical skill building activities with their children compared to 

other parenting activities. Mathematics skills are linked to success in school and are critical 

from an early age.  

 Families Lean on Professionals and Community Leaders for Advice. Low-income 

families were more likely to rely on professionals and other community leaders for advice 

regarding child-rearing. For example, low-income parents of preschool-age children viewed 

child care resource and referral programs, as well as religious leaders, as helpful sources of 

child rearing advice. Low-income parents of school-age children also viewed religious leaders 

as helpful, as well as doctors and nurses, child care providers or teachers, community based 

organizations, and social workers.  

 Low-income Parents Express Greater Concerns about Childrearing. The findings show 

that low-income parents expressed greater concerns about child and childrearing than 

middle-to-high income parents. More specifically, low-income parents reported that their 

infant/toddler was harder to care for than most children compared to middle-to-high 

income parents of infants/toddlers. Furthermore, low-income parents of preschool and 

school-age children reported that they felt they were giving up too much of their life to meet 

their child’s needs than middle-to-high income parents. And low-income parents of school-

age children also reported showed lower instances of trying to teach their child how to 

manage his/her emotions than middle-to-high income parents.  

 Breastfeeding Longer for Middle-to-High Income Parents. Most parents of 

infants/toddlers indicated that their child was fed breast milk only and that they breastfed 

until their child was nearly six months. Low-income parents breastfed for a shorter period of 

time compared to middle-to-high income parents. 

 Low-Income Parents and Latino Parents Exhibit Strengths in Parenting Practices. 

We also want to highlight findings that show strengths among low-income and Latino 

parents. Low-income parents were more likely to help their children with homework and 

have family meals together than middle-to-high income parents. Latino families also 
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reported having family meals together more often compared to non-Latino families. Also, 

Latino parents expressed fewer concerns about their child and childrearing than non-Latino 

parents. Latino parents also reported a greater ability to deal with stress compared to non-

Latino parents. These findings provide an opportunity for service providers to consider the 

strengths and assets of the families they serve; and to incorporate these findings in to the 

literature and resources available to their colleagues and to families in the region. 

Conclusions 

The findings tell a story of high parent engagement through strong systems of support, satisfaction 

with schools and child care providers, as well as positive parenting practices. The majority of the 

parents who shared their stories in this study reported high support in times of need, high agreement 

within their families, and the ability to cope with daily stress, as well as low instances of depressive 

symptoms. Parents also reported high satisfaction with their children’s preschools and schools, as 

well as with child care centers. Furthermore, parents reported engaging in a variety of activities that 

promote healthy child development, counting on personal sources of support, feeling confident 

about their ability to guide their child’s development, and few concerns regarding their child.  

Yet, our analysis also revealed that a disparity when considering low-income and Latino parents. 

Low-income families report less support in times of need, lower enrollment in preschool, less 

satisfaction with elementary schools, lower participation in enrichment activities, and less enrollment 

in formalized child care. Furthermore, low-income families showed lower instances of engaging in 

language development activities and reading with their infant/toddler and preschool age-children. 

Low-income parents breastfed their infant/toddler for a significantly shorter period of time than 

their middle-to-high income counterparts. And finally, low-income families reported higher reliance 

on community organizations for advice on raising their child. Latino families showed similar trends 

as low-income families. It is important to note that we did not find significant differences when we 

compared Latino families to non-Latino families in regards to breastfeeding and helpful sources of 

support. Furthermore, Latino parents reported fewer concerns about childrearing when compared 

to non-Latino parents. 
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Introduction 

 

The Silicon Valley Community Foundation (SVCF) commissioned WestEd to conduct a study on 

parent engagement among parents of children ages 0 through 8 who reside in San Mateo and Santa 

Clara Counties. The project, called the Parent Story, commenced on December 1, 2012 and was 

completed on January 15, 2014. The two research questions guiding the project were:  

1) As viewed by parents, how effectively do the programs and institutions that work 
with children and their caregivers engage with families to support the needs of 
individual children?  

2) How do families support the growth and development of their children?  

This report summarizes the findings of the data we collected to address these two research 

questions. Our primary data collection method was a representative survey of 1,000 parents residing 

in the Silicon Valley. The survey, which was conducted via telephone, asked parents to respond to 

issues in four overarching topic areas: (1) Systems of Support, (2) Schooling, (3) Child Care, and (4) 

Family Practices. The researchers also conducted focus group interviews, which we referred to as 

“community dialogues,” to gather the in-depth perspectives of parents of children age 0 to 8 residing 

in Silicon Valley.  

This report begins with a chapter describing the methodology. The chapter that follows presents the 

characteristics of the families in the sample. Chapter 3, titled Findings Across 0-8, presents the 

overall findings of the 1,000 parents in the study. Chapter 4 summarizes the findings for parents of 

Infants and Toddlers, and the two chapters that follow summarize the results for Preschool-Age 

Children and School-Age Children respectively. Chapter 7 discusses findings for Latino parents and 

compares these to the findings for non-Latino parents. The final chapter discusses Implications and 

identifies actionable items for sponsors and providers of early childhood programs and services. 

We envision that this report will meet the needs of multiple audiences. The primary audiences for 

this report are sponsors of early childhood programs and service providers. The sponsors of this 

study also plan to disseminate this report to parents in the Silicon Valley. Additionally, we hope that 

this report will be of use to individuals who influence policy, as well as members of the research 

community most interested in parent engagement and its association with promoting healthy child 

outcomes. 
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Methodology 

 

This section discusses the methodology employed in carrying out the Parent Story study. Our 

approach involved a blend of quantitative and qualitative methods to gather information to help tell 

the story of being a parent of a young child in San Mateo and Santa Clara Counties. We begin by 

discussing our guiding framework, the Protective Factors Framework. We then discuss the survey, 

including its development, data collection, and analysis. The section that follows discusses the focus 

group interviews, describing the development of protocols, data collection, and analysis.  

The Protective Factors Framework 

The research team employed the Protective Factors Framework, which is the underpinning of the 

Strengthening Families Approach developed by the Center for the Study of Social Policy (CSSP, 

2001), in both the conceptualization of the instruments and the analysis of the data. The framework 

is a tool for understanding and achieving strengthened families, optimal child development, and 

reduced child abuse and neglect. Our study is organized around the framework's five factors, which 

are:  

1) Parental resilience – resilience is the ability to manage and bounce back from all 
types of challenges that emerge in every family’s life. It means f inding ways to solve 
problems, building and sustaining trusting relationships including relationships with 
one’s own child, and knowing how to seek help when necessary.  

2) Social connections – this refers to a parent’s network of family, friends, and other 
individuals in the community that provide guidance and assistance through 
emotional support, problem-solving, and offering advice. 

3) Concrete support in times of need – this encompasses the organizations and 
structures available to parents for meeting basic economic needs (food, shelter, 
health care) or coping with crises.  

4) Knowledge of parenting and child development – this includes information 
sources for and knowledge of parenting approaches and appropriate child 
development in a variety of realms. The information would serve to help parents 
see their children in a positive light and promote their healthy development.  

5) Social and emotional competence of children – this factor considers both a 
parent’s awareness of appropriate social and emotional competencies for children 
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at various life stages as well as early identification of problems or delays. This 
factor also encompasses positively influencing a child’s ability to self-regulate their 
behavior and communicate their feelings. 

The Protective Factors Framework proves useful in understanding parent engagement for our 

targeted age groups and also appears to be congruent with other strengths-based frameworks. For 

example, it is aligned with the Family Engagement Capacity Building Framework, a newly-developed 

framework that integrates the most current research and effective practices and is adopted by the 

U.S. Department of Education. More specifically, the four C’s in the framework, which are 

capabilities, connections, confidence, and cognition, resonate highly with the Protective Factors 

Framework. We also find it congruent to the PTA Parent Engagement Standards as well as the 

Assets framework, which highlights the resiliency of all families.  

The Survey 

The primary data collection method for the Parent Story study was a representative survey of 1,000 

parents of children age 0 to 8 residing in San Mateo and Santa Clara Counties. WestEd developed 

the survey in collaboration with the sponsors of the study, and IHR Research Group administered 

the survey via random digit dialing (RDD). The sponsors and WestEd provided IHR Research 

Group with the desired demographic characteristics of parents for the study, which consisted of 

three major variables: ethnicity, income status, and age category of the child. The third variable, age 

category of the child, was important because the sponsors sought to have a proportionate number of 

parents with children in each of the three target age categories: 1) Infants and toddlers, 2) Preschool-

age children, and 3) School-age children. IHR Research Group met these criteria, and delivered a 

stratified random sample of 1,000 parents—500 in San Mateo County and 500 in Santa Clara 

County—representing the specified ethnic, income, and child age category specifications. 

Survey Protocol 

WestEd developed the parent survey in collaboration with the sponsors of the Parent Story study. 

Guided by the two research questions, we began by asking the sponsors to identify the topic areas 

that were of highest importance to them. WestEd researchers gathered feedback from the sponsors 

and created a list of nearly 30 topic areas. Then the research team examined over 30 sources, 

including literature and other protocols used to gather information regarding the topic areas 

identified by the sponsor. The sources examined included: the 2006 First 5 San Mateo Family 

Survey, the Early Childhood Longitudinal Survey (ECLS), the Protective Factors Framework 

instrument, the 2011 National Survey of Children's Health, and the Harvard Family Survey. 

Additionally, WestEd and the sponsors developed survey items when the sources reviewed did not 

provide the desired types of items.  
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The outcome was a survey instrument consisting of six major sections, which were: 1) Screening 

Questions, 2) Employment, 3) Preschool and School, 4) Child Care, 5) Family Practices, and 6) 

Demographics. The items in the first section are intended to determine if an individual is eligible to 

participate to the survey. The items in the second section on Employment gather information on the 

respondent’s employment status; the extent to which stress from work affects family life; whether 

the respondent had any changes in employment due to parental responsibilities; and the perceived 

level of employer support. The third section on Preschool and School was asked of all parents who 

indicated having a child from age two to eight years. The items in preschool highly parallel the items 

asked of parents of school-age children. We ask parents of children enrolled in preschool or school 

about their perceptions of school as well as their interactions with the school. We also ask parents to 

indicate the criteria that were important to them in selecting a school—this was exclusive of parents 

of children in preschool and of those of elementary age children who selected the school their child 

attended. This section also has an item that asks about the child’s enrollment in extra-curricular 

activities outside of school. The fourth section on Child Care, which was asked of all parents, asked 

parents about their child care arrangements and their level of satisfaction with child care. The fifth 

section titled Family Practices included items on activities that parents and other family members do 

with their child; breastfeeding; parental knowledge of child development; coping strategies and 

depression; as well as social support systems. The last section of the survey gathers demographic 

information, such as the respondent’s income level, educational level, language background, and 

place of birth.  

WestEd developed the parent survey in English and then had it translated into Spanish by a 

professional translator who is a native Spanish speaker and who is familiar with Spanish spoken by 

Latin Americans. The WestEd research team, which is staffed by three members who are bilingual in 

English and Spanish—two of whom are native speakers—reviewed the instrument several times to 

ensure that the terms and expressions used in the instrument would be familiar to the populations of 

Spanish speakers residing in the Silicon Valley.  

Data Collection 

IHR Research Group administered the survey using computer-assisted interviewing software, which 

automates all questionnaire functions, screening and termination points, and skip pattern routing.  

An initial sample of 50 interviews was conducted to pre-test the questionnaire, as well as fully check 

the data set for accuracy of all inputs and routing. Both IHR Research Group and WestEd reviewed 

the pre-test data. Once the survey was fully programmed and tested by both IHR Research Group 

and WestEd researchers, thorough training of all supervisors and interviewers assigned to the data 

collection was conducted. Training included both dry run and live practice sessions. Survey 

administration took place over a four-week period, starting on Friday, August 2, 2013 and 

concluding on Sunday, September 1, 2013. 
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Sample Design 

In order to provide a sample that delivered the greatest coverage of households, the study utilized a 

true RDD sample of landlines and Random Wireless Phones. Data collection was split equally by 

sampling method to deliver 500 landline and 500 wireless interviews. The sample was provided by 

Scientific Telephone Samples. The survey was conducted in English and Spanish, with respondents 

choosing their preferred language. A total of 926 interviews were completed in English and 76 in 

Spanish. The average survey length for English was 18.5 minutes; and in Spanish the survey length 

was slightly longer, averaging 22.5 minutes. 

Incidence Rate 

The overall incidence rate was 22.28 percent. The incidence rate was higher among the wireless 

sample (25.83%) versus the landline sample (18.73%). Additionally, incentives were provided to 

respondents to encourage response and compensate participants for their time. A Target gift card 

for $10 was provided to landline respondents, and wireless respondents received a Target gift card in 

the amount of $15. The amount for wireless respondents was higher in order to compensate those 

who have limited minutes or pay-by-the-minute plans. 

Hours of calling included various times across all days of the week. Weekday calling was conducted 

from 3:00 PM through 9:00 PM. Weekend calling hours were 10:00 AM through 6:00 PM Saturdays 

and 11:00 AM through 7:00 PM Sundays (all hours stated are Pacific time zone). Qualified 

respondents were also allowed to schedule interview callbacks outside of these hours. IHR Research 

Group made a minimum of four attempts per phone record, and up to eight attempts to reach a 

qualified individual. 

Analysis 

WestEd conducted a comprehensive analysis of every item in the Parent Story Survey, which totaled 

156 items stemming from 38 survey questions.1 We present the analysis for the entire sample in the 

Findings Across 0-8 chapter; by age group in the chapters titled Infants/Toddlers, Preschool-Age 

Children, and School-Age Children; and for Latinos in the chapter titled Latino Children. The age 

groups were defined as follows: infants and toddlers were defined as children ages 0 to 2; preschool-

age children were defined as children ages 3 to 5 or children enrolled in preschool as young as 2 and 

up to 6; school-age children were defined as children ages 6 to 8 who were not enrolled in preschool 

or children as young as 5 who were enrolled in Transitional Kindergarten or higher.  

Each chapter includes descriptive analyses of parents’ experiences according to four major topic 

areas, which are: (1) Systems of Support, (2) Preschool/School, (3) Child Care, and (4) Family 

Practices. For each item, either means or proportions were calculated depending on the survey item 

                                                 
1 The 156 items analyzed does not include the descriptive analyses that WestEd conducted on the demographic 
information. 
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type. Means were examined for items in which parents responded using a response scale (e.g., items 

that gauged agreement on a scale of 1 = Strongly Disagree to 4 = Strongly Agree). Proportions were 

examined for items in which means were inappropriate (e.g., items that were answered with a Yes or 

No response). The goal of these descriptive analyses was to provide a comprehensive overview of 

parent engagement in the Silicon Valley. 

The chapter titled Findings Across 0-8 examined responses to survey items across the age categories. 

When possible, we compared responses from children in all three age categories using ANOVA for 

variables in which means could be computed or chi-squared tests to compare proportions. In some 

instances only two groups were appropriate for comparison. For instance, infants/toddlers were not 

included for comparisons regarding preschool and school. In these situations, t-tests and chi-squared 

tests were utilized to compare the two groups. 

In addition to the descriptive overview of all items assessed in the Parent Story survey, we also 

conducted comparisons based on income across all four topic areas. Income comparisons were 

accomplished by categorizing the participants into two groups. Low-income parents included those 

who reported an annual income of $31,999 or below. Middle-to-high income parents included those 

who reported an annual income of $32,000 or above. These income categories were developed 

based on the poverty thresholds in San Mateo and Santa Clara Counties (Bohn, Danielson, Levin, 

Mattingly & Wimer, 2013)2. After establishing the income groups, we conducted comparisons for 

each variable of interest. Specifically, t-tests, which compare means across two groups, were utilized 

for items in which a mean could be generated. Chi-squared analyses, which compare proportions 

across groups, were utilized for items in which the proportion of participants who provided a given 

response was of interest.  

In addition to the income comparisons, WestEd conducted exploratory sub-analysis of populations 

within the sample—single parents and parents born outside the U.S.—that were of particular 

interest to the sponsors. We titled these sections “Special Populations,” and these are located at the 

end of each of the three age category chapters. Specifically, in each age-specific chapter, we 

compared items in the Systems of Support topic area for U.S. born versus non-U.S. born parents 

and single parents versus those who are in a domestic partnership (i.e., married or in a marriage-like 

relationship). These analyses utilized t-tests to compare mean responses between the two groups.  

We conducted further supplemental analyses in the School-Age Children chapter for items related to 

school interactions and perceptions of satisfaction. Specifically, perceptions of and interactions with 

their child’s school were compared across parents of children in Transitional Kindergarten, 

Kindergarten, and Grades 1 to 4. Analysis of Variance (ANOVA), which compares mean responses 

across three or more groups, was utilized to conduct these analyses. Finally, perceptions of and 

                                                 
2 Bohn, Danielson, Levin, Mattingly & Wimer (2013). The California Poverty Measure: A New Look at the Social Safety Net. 
Public Policy Institute of California in collaboration with the Stanford Center on Poverty and Inequality. 
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interactions with their child’s school were compared between parents of children who attend a 

school assigned by their school district and parents of children who do not attend a school assigned 

by their district. These comparisons were completed utilizing t-tests to compare mean responses 

across the two groups. 

Finally, we conducted a comprehensive analysis of parents who identified as Latino in our survey. 

This analysis examined findings for Latinos in each of the four topic areas (Systems of Support, 

Preschool/School, Child Care, and Family Practices) and compared these with the non-Latino 

parents in the sample. This analysis was important to the sponsors for two reasons: 1) Latinos were 

the largest non-white ethnic group represented in the survey sample and 2) Latino families exhibit 

high rates of accessing services in the Silicon Valley. In order to examine the experiences of Latino 

parents, descriptive statistics were utilized to identify the percentage of Latino parents that 

responded to items in various ways and/or their average response. In addition, comparisons were 

conducted to identify similarities and differences among Latino and non-Latino parents. 

Comparisons included chi-squared analyses to compare proportions across the two groups and t-

tests to compare average responses across the two groups. 

Focus Groups 

WestEd designed the focus group interviews primarily to understand the quantitative findings from 

the survey. WestEd worked closely with the SVCF to plan and coordinate the focus groups and 

completed a total of 14 focus groups, reaching 120 parents in San Mateo and Santa Clara Counties 

with children from age birth to eight. Another intention of the focus groups was to capture the 

perspectives of special populations, such as parents of children with special needs, single parents, 

and parents who were recent immigrants. The participants in the focus groups were the result of a 

sample of convenience, meaning that the recruitment of participants took place through existing 

partnerships between the SVCF and organizations that provide services to families. The focus group 

participants were not part of the survey sample.  

Focus Group Protocols 

WestEd developed the focus group protocols collaboratively with the SVCF Program Officer. 

Guided by the two research questions, we began by identifying topic areas that were most important 

to the sponsors and then created questions that captured what it was like to be a parent of a young 

child, including rewards and challenges. We also uniformly asked parents from whom and where 

they sought support regarding parenting as well as what the community could do to better support 

their needs as parents. In addition to these items, the protocols contained questions that were 

uniquely tailored to the specific populations participating in the focus group interviews. For 

example, the protocol designed for elementary school parents who worked outside the home 

contained questions regarding parent perceptions of the curriculum, testing, discipline, and the staff, 
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as well as work-life balance. This protocol also asked parents how they managed work and family 

life, as well as how supportive their employer was about taking time off for parenting 

responsibilities.  

Data Collection 

Focus group data collection took place over a six week period, from September 3, 2013 to October 

8, 2013. Focus groups averaged about one hour in length and most took place in the evening when 

parents were most accessible. Each focus group was conducted by two trained facilitators, a lead 

facilitator who asked the questions on the semi-structured protocol and a co-facilitator who was 

primarily responsible for note-taking. All but one focus group was audio recorded to aid in note-

taking. Additionally, SVCF video recorded five focus groups. The focus groups typically took place 

at a facility familiar to the participants. Generally, it was at the location where they or their children 

received services, and in most cases it was near their home. SVCF provided incentives, including 

food and child care to facilitate participation of parents. In most cases, SVCF provided $25 Target 

gift cards to participants; and in some cases—as requested by the host organization—the 

Foundation provided a stipend to the organization.  

Analysis 

We utilized inductive and deductive logic to code the qualitative data (Tashakkori & Teddlie, 1999)3 

resulting from the focus groups. The constant comparative method is one inductive approach that 

we used to develop themes and generalizations directly from the data. The strategic use of constant 

comparative analysis involved taking one piece of data (e.g., one statement) and comparing it with all 

others that may be similar or different. We also assigned codes based on predetermined categories, a 

deductive method, that emerged from the literature. Our overall strategy for qualitative data, which 

was facilitated by coding the data, was content analysis, which broadly refers to the process of 

reducing a large amount of qualitative data while identifying core patterns, themes, and meanings 

(Patton, 2002)4.  

                                                 
3 Tashakkori, A. & Teddlie, C. (1999). Mixed methodology: Combining qualitative and quantitative approaches. Thouseand Oaks, 
CA: Sage. 
4 Patton, M.Q. (2002). Qualitative research and evaluation methods (3rd ed.). Thousand Oaks, CA: Sage. 
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Family Characteristics 

“My child says I am her superstar.” Parent at Focus Group, fall 2013. 

This chapter describes the characteristics of the families that participated in the Parent Story study. 

First we provide the demographics of the parents who responded to the survey. The demographic 

data includes a profile of the participants, discussing gender, average age, average age at which the 

parent had their first child, marital status, the percentage born in the U.S., and the percentage who 

speak more than one language at home. We then describe the sample according to four major 

socio-economic characteristics, which are: ethnicity, income, educational background, and 

employment status. We also describe the characteristics of the children whose parents responded to 

the survey. Finally, we discuss the sample of parents who participated in the focus groups. 

Survey Sample 

The survey consists of 1,000 parents of children age 0 to 8 residing in the Silicon Valley (See Exhibit 

A1: Parent Characteristics in Appendix A). The sample of parents who responded to the survey 

were evenly split between the two targeted counties—San Mateo and Santa Clara Counties—with 

500 representing each county. The majority of the parents were female (68.5%), and the average age 

of the parents was late 30’s (38.7). The average age at which parents had their first child was 28. The 

majority of the parents (86.9%) were married or in a domestic relationship. The majority of the 

parents were born in the U.S. (64.9%), and over half of the parents spoke more than one language at 

home (51.0%).  

Ethnicity 

Over half (54.4%) of the parents who responded to the survey identified with an ethnicity other than 

White. Exhibit 1 illustrates the ethnic composition of the parents. The largest ethnic group other 

than White was Hispanic/Latino (23.9%), followed by East Asian (8.9%). Pacific Islanders (5.3%) 

and South Asians (5.2%) came in close together. African Americans, Southeast Asians and those 

who identified as multi-racial each made up just over 3 percent of the sample. Finally, Native 

Americans made up one percent of the sample. 
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Exhibit 1: Parent Ethnicity 

Ethnicity Number Percent of Sample 

White, Caucasian 444 44.4% 

Hispanic/Latino 239 23.9% 

East Asian 89 8.9% 

Pacific Islander 53 5.3% 

South Asian 52 5.2% 

Black, African American 34 3.4% 

Southeast Asian 33 3.3% 

Multi-Racial 33 3.3% 

Native American 10 1.0% 

Other 1 .1% 

Income 

The survey asked parents to indicate their 2012 household income and provided six income ranges 

(Exhibit 2). The largest percentage of parents (42.1%) reported an income of $105,000 or more. 

Then, for the most part, parents were evenly distributed across the other four middle-to-low income 

ranges, between $16,000 and $104,999. The smallest percentage of parents (9.2%) reported an 

income of $15,999 or less. Another way of examining the income distribution is to acknowledge that 

the majority of the parents participating in the survey (57.9%) reported a household income of 

$104,999 or less.  

Exhibit 2: Household Income 

Income Level Number Percent of Sample 

$15,999 or less 83 9.2% 

$16,000 - $31,999 99 11.0% 

$32,000 - $52,999 102 11.3% 

$53,000 - $84,999 125 13.9% 

$85,000 - $104,999 113 12.5% 

$105,000 or more 380 42.1% 

Income by Ethnicity 

The WestEd research team further examined the income distribution by ethnicity (See Exhibit A2: 

Income by Ethnicity in Appendix A) and found differences in the sample. The data showed that 

Latinos were the least likely to report an income of $105,000 or more; only 14.1 percent of Latinos 

did so. African Americans also showed a low percentage (18.8%) who reported an income of 

$105,000 or more. East Asians were the most likely (62.7%) to report the highest income range, 

followed by South Asians (55.6%). On the opposite end of the spectrum, Native Americans were 
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the most likely (44.4%) to report an income range of $15,999 or less. Parents who identified as 

multi-racial also exhibited a high number (26.1%) who fell in the lowest income category.  

Educational Background 

The survey asked parents to indicate the highest level of education completed (See Exhibit A3: 

Parent Education in Appendix A). The instrument provided six options, from “Some grade school 

or high school” to “Master’s, Doctorate, or Professional Degree.” The majority of parents (56.1%) 

completed a Bachelor’s degree (31.0%) or an advanced degree (25.1%). Another 26.5 percent 

reported completing an “Associate or Technical degree” (8.5%) or “Some college” (18.0%). A small 

number of parents reported a “High school diploma or GED” or “Some grade school or high 

school” as the highest level they completed (17.4% combined). 

Employment 

The survey asked parents to indicate their employment status (See Exhibit A4: Employment Status 

in Appendix A). The majority of parents in the sample were employed (78%)—with 63 percent 

reporting they worked for an employer and 15 percent were self-employed. The next highest 

percentage of parents (18.7%) reported being “unemployed stay-at-home parent.” Furthermore, just 

over 10 percent reported attending school or vocational training. Another 5.0 percent reported being 

a “stay-at-home parent,” but did not consider themselves “unemployed.” This suggests that these 

parents chose to stay at home with their children. And finally, 4.4 percent reported that they were on 

parental or family leave. A closer look at the unemployment rates of our sample shows that African 

Americans reported the highest rate (26.5%) followed by Latinos (24.7%). 

Child Characteristics 

Parents who participated in the survey were required to have a child between the ages of birth 

through eight. Qualified respondents who had more than one child in this age range were asked to 

identify the child with the most recent birthday. The sponsors sought to attain a sample that was 

equally distributed across three categories of early childhood, which were: 1) Infants and Toddlers, 

2) Preschool Age Children, and 3) Elementary Age Children. Exhibit A5: Child Characteristics in 

Appendix A depicts the actual age breakdown of the children in the sample, which were: 0-2, 3-5 

and 6-8. These physical age breakdowns provided the IHR Research Group with a guide for 

recruiting participants. The sample is made up of 25.2 percent 0 to 2 year olds, 34.8 percent 3 to 5 

year olds, and 40.0 percent 6 to 8 year olds.  

Children with Special Needs 

Overall, 14.8 percent of parents reported that their child was identified with special needs. These 

parents indicated that their child had an Individualized Family Service Plan (IFSP) or an 

Individualized Education Program (IEP). A closer look at children with IFSPs or IEPs shows the 
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highest concentrations in the lowest income categories; 24.2 percent of children with special needs 

are in the $16,000 to $31,999 income bracket and another 20.5 percent are in the lowest income 

bracket, $15,999 or less. When examining this variable by ethnicity, the highest concentration of 

children with special needs is Native American (40.0%), followed by Southeast Asian (27.3%) and 

African American (26.5%).  

Focus Group Sample 

The Parent Story study gathered the perspectives of 120 parents through focus group interviews, 

which were also referred to as “Community Dialogues.” Eligible parents resided in San Mateo or 

Santa Clara Counties and had a child within the age of birth through eight. Approximately half of 

the participants in the focus group sample preferred to communicate in a language other than 

English, given that half of the focus group interviews were conducted in Spanish (6) or Vietnamese 

(1). On average, participants had 2.19 children, and the ages of their children ranged from 6 weeks 

to 25 years old. One participant announced during the focus group that she had just found out she 

was pregnant with her fifth child. One focus group participant—in the Vietnamese group—

identified herself as the grandmother of a child in the target age range. Due to our intention to 

ensure that participants felt comfortable and some degree of anonymity, we did not ask any 

demographic information beyond the number of children and their children’s ages.5  

All focus group participants were affiliated to an organization in the Silicon Valley region. This was 

expected and intentional, for our recruitment efforts predominantly occurred via existing 

relationships with organizations that provide services to parents of young children, including: family 

resource centers, Head Start, and school districts. We also conducted one focus group interview 

with parents at Microsoft, given that the Silicon Valley is recognized worldwide for its high 

technology industry.  

                                                 
5 WestEd did not ask focus group participants questions regarding ethnicity, income, or educational background. 
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Findings Across 0-8 

“The good thing about being a parent is that you learn from them 

[your children] just like they learn from you. You learn so many things 

that you never thought you would have done. You never think you 

would be capable, but they teach you things you never would have 

imagined.” – Parent at Focus Group, fall 2013 

This chapter discusses the overall findings for the families who participated in the Parent Story 

study. It is organized around four major topic areas, which are: (1) Systems of Support, (2) 

Preschool/School, (3) Child Care, and (4) Family Practices. We describe parent perceptions and 

attitudes regarding each of these topic areas and also compare these responses based on the age 

category of the child so as to understand whether and how parenting is similar or different at the 

various stages of early childhood. The age categories that we refer to are: Infants and Toddlers, 

Preschool-Age Children, and School-Age Children. The discussion primarily focuses on findings 

from the survey, and the focus group data are used to supplement the findings. While each topic is 

comprehensively discussed in the following sections the major findings include: 

 Systems of Support - Most parents reported having personal and neighborhood support, 

agreement within their family, the ability to cope with stress, and infrequently experiencing 

depressive symptoms. While this is the case, approximately one-third of Silicon Valley 

parents report that they do not trust or cannot count on others in their neighborhood. 

About a quarter of families report lower levels of family agreement regarding spending 

money and sharing chores. Furthermore, a noticeable percentage of families report 

experiencing depressive symptoms in the past year. The highest frequency of depressive 

symptoms was experienced by parents of school-age children. An income analysis revealed 

that low-income parents reported higher instances of depressive symptoms and perceived 

less personal and neighborhood support than middle-to-high income parents. Additionally, 

immigrant parents perceived less personal and neighborhood support than non-immigrant 

parents. Finally, Latino parents perceived less personal support, higher family agreement, 

and a greater ability to cope with life stressors. 

 Preschool and School – Less than a quarter of infants/toddlers and more than two thirds 

of children age 3 to 6 were enrolled in preschool. Parents of children of all ages reported 

high satisfaction and positive interactions with preschool or school. Most school-age 

children attended a school assigned by their district. An analysis by income revealed that 

low-income preschool-age children were less likely to: attend preschool or pay for preschool 

out of pocket. Low-income parents of school-age children reported less satisfaction and less 

favorable perceptions of their interactions with school. Furthermore, low-income children 
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Vietnamese families in San Jose’s 

Little Saigon neighborhood shared 

concerns about safety in their 

neighborhood, where 

approximately five homicides 

occurred in the past year. One 

parent stated, “Sometimes our 

children are scared.”  

-Parent Focus Group, fall 2013 

of all ages were significantly less likely to participate in enrichment activities. Finally, we 

found numerous differences between Latino and non-Latino parents in regards to 

schooling, including lower preschool enrollment and less positive perceptions and 

interactions with school. 

 Child Care – The majority of children in Silicon Valley, across 0 to 8, are cared for by a 

parent. Parents with children in formal child care or afterschool care reported high 

satisfaction with these programs. Parents who reported problems finding child care most 

commonly cited cost and the quality of the care as the most significant barriers. Income 

comparisons revealed that low-income parents were more likely to encounter problems 

finding child care. Finally, child care findings were different for Latinos in that Latino 

children are more likely to be cared for by a parent; one in four Latino parents wished their 

child could attend a different child care; and Latino parents reported inconvenient hours as 

a barrier to finding child care. 

 Family Practices – The majority of parents reported frequent engagement in 

developmental activities with their child, breastfeeding, confidence in their ability to guide 

their child’s development, and infrequent concerns about their child. Overall, parents 

reported attaining helpful advice regarding child rearing from personal sources to a greater 

extent than community sources. Yet, an analysis by income revealed several differences 

between low-income and middle-to-high income parents. These differences for low-income 

parents included: higher reliance on community sources for child rearing advice, engaging in 

develo9pmental activities less frequently, shorter length of breastfeeding, as well as more 

challenges in guiding their child’s behavior or raising their child. At the same time, low-

income families reported having family meals together more often as well as helping their 

school-age child with homework more often. Finally, several differences emerged for Latino 

families, including less frequently reading, telling stories, singing together, and having 

conversations.  

Systems of Support 

The Parent Story study sought to understand parent 

support systems as well as how parents coped with 

stress. This section discusses parent perceptions of 

the support they receive through interpersonal 

relationships, including family and neighbors. We 

also examined parent perceptions of family 

agreement, gauging the level of harmony and like-

mindedness that exists within their family unit. 

Additionally, we examined their ability to manage 

stress as well as their experiences with depressive symptoms. 
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Support in Times of Need 

The findings indicate that the majority of parents in Silicon Valley have strong systems of support 

(Exhibit 3). Across all three age groups, the majority of parents agreed or strongly agreed with all 

indicators of Support in Times of Need. The highest rated indicator was “If there was a crisis, I have 

others I can count on” (94.3%) followed by “I have others who will listen when I need to talk about 

my problems” (91.9%). The lowest rated indicator was “There are people I can count on in my 

neighborhood” (70.0%). Thus, a third of parents in the region do not feel that they can count on 

people in their neighborhood. These findings suggest that parents feel more support from personal 

sources than from their neighborhood or community. 

Exhibit 3: Support in Times of Need 

 

An income analysis revealed that low-income families perceive less personal and neighborhood 

support than middle-to-high income families. Additionally, immigrant parents—those born outside 

the U.S.—also reported less personal and neighborhood support.  

An analysis of Latino parents suggests that Latino parent perceptions of personal support systems 

were less positive than non-Latino parents. For instance, Latino parents reported less agreement 

with the item, “I have other who will listen when I need to talk about my problems,” than non-

Latino parents. The same pattern was found for the item, “If there is a crisis, I have others I can 

count on,” with Latino parents reporting less agreement than non-Latino parents. There were no 

differences in Latino parent perceptions of neighborhood support systems. 

We also compared these indicators across parents of infants/toddlers (n = 252), preschool-age 

children (n = 309), and school-age children (n = 436) (Exhibit B1: Appendix B). However, we did 

not find statistically significant differences for parental perceptions of support across the three age 

groups. That is, parents of infants/toddlers, preschool-age children, and school-age children had 

similar perceptions about their personal and neighborhood support systems. 
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“My mom was basically a single 

mom, and my motivation is to get 

my kids far in life like my mom did. 

Another motivation is when my 

kids tell me thank you because 

they know that I’m sacrificing for 

them. Their gratitude is my 

motivation.” 

-Parent at Focus Group, fall 2013 

Family Agreement 

The findings indicate that the majority of parents in 

Silicon Valley have high levels of family agreement 

(Exhibit 4). Across all three age groups, the majority 

of parents agreed or strongly agreed with all 

indicators of Family Agreement. The highest rated 

indicator was “We appreciate each other” (90.0%) 

followed by “We agree on how to raise our child” 

(82.0%). At the same time, we found variation on the 

indicators regarding spending money and sharing 

household chores. The lowest rated indicator was “We agree on how to share household chores” 

(73.0%). This translates to close to a third of families (27%) disagreeing on how to share household 

chores. Additionally, approximately a quarter of families (25.1%) reported disagreeing on how to 

spend money. These findings suggest that at least a quarter of the families in the region experience 

challenges regarding sharing household chores and making decisions about how to spend money.  

Exhibit 4: Family Agreement 

 

An analysis of family agreement by marital status and by Latino ethnicity revealed significant 

differences. Single parents perceived less family agreement—regarding spending money and 

appreciation—than parents who were married or in a domestic partnership. Latino parents reported 
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“It [preschool] has helped me 

understand my children better and 

how to prepare them to attain a 

better education. My daughter wants 

to be a doctor. As a volunteer, I 

know how to help. I am supporting 

my child.” 

–Parent Focus Group, fall 2013  

higher levels of family agreement, indicating that they appreciated each other more and had higher 

agreement on sharing household chores than non-Latino parents. 

Coping and Depression 

The findings show that the majority of parents cope well with stress and report low levels of 

depressive symptoms. The majority of parents (85.7%) agreed or strongly agreed with the statement 

“I always find ways to reduce stress for myself.” Thus, only a small percentage (14.3%) disagreed or 

strongly disagreed with this statement. The proportion of parents who agreed or strongly agreed 

with this statement did not significantly differ across the three age groups (infants/toddlers = 

86.0%; preschool-age = 83.5%; school-age = 87.1%). Latino parents reported greater ability to cope 

with everyday stress than non-Latino parents. 

While the majority of parents (64.1%) reported never having experienced chronic sadness or 

depression that affected their daily life in the past year, about a third of parents responded 

sometimes (31.5%) often (3.6%) or always (0.8%). The extent to which parents of children in the 

three age groups experienced depressive symptoms was also evaluated. Findings indicate that while 

parents of preschool-age children did not differ from other parents, parents of school-age children 

reported a significantly greater frequency of depressive symptoms compared to parents of 

infants/toddlers. Specifically, while less than a third of parents of infants/toddlers (28.7%) reported 

experiencing depressive symptoms sometimes, often, or always, a higher proportion (40.0%) of 

parents of school-age children responded in this way.  

Furthermore, an analysis by income revealed that low-income parents reported higher instances of 

depressive symptoms than their middle-to-high income counterparts. The frequency of depressive 

symptoms was 44.5 percent6 for low-income parents compared to 34.4 percent7 for middle-to-high 

income parents. These finding have implications regarding the potential mental health needs of 

parents in Silicon Valley. Although the survey did not ask parents whether they were accessing 

mental health services, we might assume that a need exists for greater awareness about depression 

among parents and its effects on child rearing. 

Preschool and School  

The Parent Story study also sought to understand 

the experiences of Silicon Valley parents with their 

children’s preschool or school. This section begins 

with a discussion of parent satisfaction and their 

                                                 
6 Low-income parent responses to depression item: never = 55.5%, sometimes = 36.3%, often = 6.0%, always = 2.2%. 
7 Middle-to-high income parent responses to depression item: never = 65.6%, sometimes = 30.8%, often = 3.2%, always 
= 0.4%. 
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Spanish-speaking Latino parents 

said the following about feeling 

welcome in their children’s 

elementary schools*: 

“Cuando llegamos en la mañana, la 

principal está fuera saludando a los niños 

y los padres.” 

“Las secretarias me conocen y me siento 

a gusto porque siempre me dan el 

saludo y puedo hablar de lo que me 

importa.” 

“En la escuela donde están mis hijos, hay 

un desayuno para los papas, no se ven 

muchas caras latinas. Es algo muy 

bueno, mostrando interés porque los 

padres se conozcan. Si uno se va a sentir 

bienvenida, tiene que presentarse. Yo 

me presento a los maestros la primera 

semana, y si no puedo, les escribo una 

carta.” 

- Parent Focus Group, fall 2013 

–Parent at Focus Group  

interactions with their child’s preschool or school. Then we discuss parents’ selection criteria and the 

level of importance that parents place on a number of characteristics pertaining to this topic. 

Satisfaction with Preschool/School 

The majority of parents in the sample expressed high satisfaction with the preschool or school that 

their child attends. Across all age groups, most parents trusted that their child was safe at school and 

that their child was learning at school. Yet, approximately one fifth of parents wished their child 

could attend a different preschool or school. Additionally, low-income parents of elementary school-

age children were less satisfied with the schools their children attended.8 Latino parents expressed 

greater concerns about safety and were more likely to 

wish that their child could attend a different preschool 

or school compared to non-Latino parents. 

We examined the parent satisfaction findings by age 

group to determine if differences existed between 

parents of preschoolers and school-age children and 

found that parents of preschoolers reported higher 

satisfaction (Exhibit B2, Appendix B). Significant 

differences between ratings of parents of preschoolers 

and school children were observed for two items. 

Parents of children enrolled in preschool indicated 

significantly greater agreement (M = 3.6, SD = 0.6) 

with the statement “I trust that my child is safe at 

school” than did parents of children enrolled in school 

(M = 3.4, SD = 0.6) (t = 3.3, p<.01). Similarly, parents 

of preschoolers reported greater agreement (M = 3.6, 

SD = 0.6) with the statement “I would recommend my 

child’s school to a friend” than did parents of children 

enrolled in school (M = 3.4, SD = 0.6) (t = 2.6, p<.05). While these items differed significantly 

across groups, it is important to note that ratings for these items were generally high across both 

groups and the mean ratings indicate that regardless of group, on average parents reported they agree 

to strongly agree with these statements. 

                                                 
8 See chapter titled “School-Age Children” for comprehensive discussion of parent satisfaction with school, which 
includes an analysis by income.  
*Translations: Quote #1: “When we arrive in the morning, the principal is outside greeting children and their parents.” 
Quote #2: “The secretaries know me and I feel comfortable because they greet me and I can talk about what is 
important to me.” Quote #3: “The school that my children attend has a breakfast for parents. You do not see many 
Latino faces. It is very a very good [event], demonstrating an interest in parents getting to know each other. If one wants 
to feel welcome, one has to show up. I introduce myself to teachers the first week [of school], and if I cannot, I write 
them a letter.” 
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Interactions with Preschool/School 

The majority of parents in the sample reported positive interactions with the preschool or school 

that their child attends. Across all age groups, the majority of parents agreed that their child’s teacher 

worked with them to solve problems involving their child and they felt welcome in their child’s 

classroom. Yet, we found the most variation on parent volunteering at their child’s school. More 

specifically, nearly half of preschool parents and one fifth of school-age parents disagreed that they 

volunteered in their child’s classroom. We also found that approximately a quarter of parents of 

two-year old toddlers enrolled in preschool disagreed that they were friendly with other parents at 

their child’s preschool. Additionally, low-income parents of school-age children expressed less 

positive interactions with their child’s school.9 The findings for Latino parents suggest less positive 

interactions with their child’s preschool or school compared to non-Latino parents. Specifically, 

Latino parents were less likely to agree that: 1) teachers respected their ideas, 2) they felt welcome in 

their child’s classroom, 3) teachers worked with them to solve problems with their child, and 4) they 

were friendly with other parents at their child’s school. 

We examined the parent interaction findings by age group to determine if these differed between 

parents of preschoolers and school-age children (Exhibit B3, Appendix B). We found that although 

parents of preschoolers reported feeling more welcome in the classroom, their elementary school 

counterparts were more likely to volunteer at school. Ratings of agreement significantly differed 

between parents of preschool and school children for two items. First, parents of preschoolers 

reported greater agreement (M = 3.5, SD = 0.7) with the statement “I feel welcomed in my child’s 

classroom” compared to parents of school children (M = 3.4, SD = 0.7) (t = 2.2, p<.05). While this 

item differed significantly across groups, it is important to note that ratings for this items were 

generally high across both groups and the mean ratings indicate that regardless of group, on average 

parents reported they agree to strongly agree with these statements. Second, parents of school children 

reported greater agreement (M = 3.1, SD = 0.8) with the statement “I volunteer at my child’s 

preschool/school” (M = 2.6, SD = 0.9) (t = -6.1, p<.001). This indicates that, on average, parents of 

preschoolers disagree to agree with this statement, while parents of school children report they agree 

that they volunteer at their child’s school. 

Preschool and School Selection 

We also examined the importance of six factors when selecting a preschool or school for parents of 

children enrolled in preschool (n = 230) and parents of children enrolled in Transitional 

Kindergarten through Fourth Grade at a school that was not assigned by their school district (n = 

180). Ratings of importance significantly differed across parents of children enrolled in preschool 

and school for all six items (Exhibit B4, Appendix B). Specifically, parents of preschoolers rated 

                                                 
9 See chapter titled “School-Age Children” for comprehensive discussion of parent interactions with school, which 
includes an analysis by income. 
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Latina mothers at a family resource 

center in San Jose expressed 

concerns about the condition of the 

facility where their children receive 

subsidized child care. They worried 

that the worn or damaged cribs, 

beds and toys were unsafe for their 

children. When asked how the 

community could better support 

their needs as parents, one mother 

stated, “I want our babies to have 

cribs that are in good condition.”  

- Parent Focus Group, Fall 2013 

 

safety, convenient location, physical facility, reputation or online reviews, and the lack of a waitlist as 

relatively more important than did parents of school children. Conversely, parents of children 

enrolled in elementary school rated “language, culture, or religion” as relatively more important than 

did parents of children enrolled in preschool.  

The findings for Latino parents regarding preschool or school selection differ from non-Latino 

parents. When selecting a preschool, Latino parents rated ‘convenient hours,’ ‘no waitlist,’ and 

‘language, culture, or religion’ as more important than non-Latino parents. Also, Latino parents were 

less likely to identify ‘concerns about quality of preschool’ as a reason for which their preschool-age 

child did not attend preschool. In regards to elementary school findings, Latino parents whose child 

attended a school not assigned by their district were more likely to rate ‘math instruction,’ ‘lack of 

waitlist,’ and ‘physical facility’ as more important than non-Latino parents. Latino parents were less 

likely to rate ‘quality of teaching’ as important in selecting an elementary school compared to non-

Latino parents.  

Child Care 

Another priority of the Parent Story study was to 

understand the experiences of parents with child 

care. This section begins with a description of the 

types of child care arrangements and settings. 

Then we discuss parent satisfaction with formal 

child care. Finally, we discuss various criteria and 

the level of importance that parents place on a 

number of characteristics when selecting child 

care. We also include a discussion regarding 

difficulty finding child care. Our analysis for this 

section focuses on comparing the experiences of 

parents across all three age group categories. We 

compare the responses of parents of 

infants/toddlers (n = 252), preschool-age children (n = 309), and school-age children (n = 436).  

Child Care Settings 

The majority of children ages 0 to 8 in Silicon Valley are primarily cared for by their parent. 

Furthermore, most infant through preschool-age children who receive care from a relative, nanny, or 

friend/neighbor are cared for in their home as opposed to someplace else. We compared the 

proportion of children, across all age groups, who were primarily cared for by a parent versus 

another caregiver (e.g., a relative, a child care center, etc.) and found a significant difference in the 

primary source of care (χ2 = 8.4, p <.05), where a larger proportion of preschool-age children were 
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cared for by a parent (76.6%) compared to the proportion of infants and toddlers cared for by a 

parent (65.7%). 

Satisfaction with Child Care 

The majority of parents reported high satisfaction with formal child care settings. Across all three 

age groups, at least 96 percent of parents agreed that child care or afterschool care supported their 

child’s needs. Only a small proportion of parents indicated that they would prefer a different child 

care or afterschool care setting for their child. We compared parents’ ratings on two indicators of 

satisfaction with child care and found that ratings did not significantly differ across age groups. 

Thus, parent satisfaction ratings for “Child care or afterschool care supports my child’s needs” and 

“I wish my child was in a different child care or afterschool care” were similar for families across 

ages 0 to 8 (Exhibit B5, Appendix B). Yet, one in four Latino parents reported that they wished their 

child could attend a different child care. 

Child Care Selection  

We examined the characteristics viewed as important when selecting a formal child care or 

afterschool care as well as the difficulties parents face when trying to find child care. All parents 

indicated that safety was important in selecting child care or afterschool care. Another highly rated 

characteristic was “quality of provider-child interactions,” with a minimum of 96 percent of all 

parents considering it important or very important. We also found that approximately one out of 

every 5 parents of infants/toddlers and preschool-age children experienced difficulty finding child 

care. When asked the reasons for the difficulty in finding child care, the top three reasons, which 

were consistent for families across ages 0 to 8, were: 1) cost too high, 2) concerned about quality of 

care, and 3) hours not convenient. Latino parents who reported difficulty finding child care were 

more likely to indicate that it was because of inconvenient hours compared to non-Latino parents. 

We compared parent ratings of 13 child care selection characteristics across the age groups (Exhibit 

B6, Appendix B). This analysis was conducted on parents of children enrolled in a child care center 

or afterschool care (infants/toddlers n = 25; preschool age n = 13; school age n = 51). Only one 

item, “Quality of provider/child interactions” significantly differed across the age groups (t = 4.2, 

p<.05). Specifically, parents of school-age children (M = 3.6, SD = .6) reported significantly less 

agreement with this statement than did parents of infants/toddlers (M = 3.9, SD = .3) and 

preschool-age children (M = 3.9, SD = .3). While this is the case, agreement across all three groups 

was generally high with average responses indicating parents agree to strongly agree with this statement. 

The importance of the remaining child care selection characteristics were rated similarly across 

groups. 

We also compared difficulty finding child care across age groups by examining an item asking 

whether or not parents experienced problems finding child care in the past year. The proportion of 
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parents who indicated they experienced problems did not significantly differ across age groups with 

21.2% of parents of infants/toddlers, 19.5% of parents of preschool-age children, and 16.8% of 

parents of school-age children reporting they had experienced difficulties (χ2 = 2.2, p = .3). Parents 

who encountered problems finding child care (infants/toddlers n = 53; preschool age n = 60; school 

age n = 73) were asked if they had experienced seven specific factors that could interfere with 

finding child care. The proportion of parents who endorsed each factor was compared across age 

groups and only one factor, “Concerned about quality of care” significantly differed across groups 

(χ2 = 6.5, p < .05) (Exhibit B7, Appendix B). Specifically, a significantly smaller proportion of 

parents of school-age children (47.9%) indicated this was a difficulty compared to parents of 

infants/toddlers (67.9%) and preschool-age children (65.5%).  

Family Practices 

This section discusses the ways in which parents guide their child’s development. We begin by 

discussing parenting practices or activities in which parents engage with their child. We also discuss 

advice seeking behaviors regarding parenting, examining from whom and where parents receive 

support in raising their child. Specifically, we examine how helpful parents perceive the advice they 

receive. We also discuss parents’ confidence about their ability to guide their child’s development as 

well as whether they have concerns about their child. Finally, we discuss the findings regarding 

children with special needs and parent satisfaction with the Individual Family Service Plan (IFSP) or 

Individualized Education Plan (IEP). 

Parenting Practices 

The findings show that Silicon Valley parents frequently engaged in various practices conducive to 

their children’s development. The majority of parents of infants/toddlers engaged daily in all 

practices identified as positive parenting. The three highest rated practices were: 1) encourage child 

to make sounds or say words (90.5%), 2) put child to bed at a regular time (74.5%), and 3) sing 

songs with child (72.4%). The three highest rated practices for parents of preschool-age and school-

age children were: 1) have conversations with child (94.1% & 92.2%), 2) have family meals together 

(73.1% & 70.2%), and 3) put child to bed at a regular time (61.8% & 68.1%). Yet, across all age 

groups, parents did not engage in mathematics related activities as frequently. These math related 

activities, while different because of developmental differences, include: counting, playing math 

games and playing board games.   

An analysis of Latino families revealed differences in parenting practices. First, Latino parents read 

to their child less frequently than non-Latino parents. Also, Latino parents told stories, sang 

together, and had conversations with their child less frequently. At the same time, Latino parents 

reported having family meals together more often. 
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We examined two parenting practices that were comparable across all three age groups: 1) literacy 

practices and 2) bedtime routines (Exhibit B8, Appendix B). Our ability to conduct these analyses 

across all three age groups was limited because parents of infants/toddlers were asked different 

parenting practice questions than parents of preschool-age and school-age children. We found that 

across the three age groups, parents reported engaging in similar levels of reading activities with their 

child. Parents of infants/toddlers (M = 4.2, SD = 1.2), preschool-age (M = 4.2, SD = 1.1), and 

school-age children (M = 4.2, SD = 1.0) reported reading with their child on a frequent basis, with 

these averages falling into the response range of 5-6 Days a week. However, we found that parents’ 

bedtime routines differed by age group. Specifically, parents of preschool-age children reported 

putting their child to bed less regularly than parents of school-age children. However, it is important 

to note that the averages of both scores were relatively positive, and these scores fell into the 

response range of 5-6 Days a week.  

Next, we examined the parenting practice items that were asked of parents of preschool-age and 

school-age children. Parents of preschool-age children reported engaging in more language activities 

than parents of school-age children (Exhibit B9, Appendix B). For instance, parents of preschool-

age children told stories or sang together with their child more often (M = 4.1, SD = 1.1) than did 

parents of school-age children (M = 3.9, SD = 1.2). The same pattern was found for the item 

regarding playing rhyming or wordplay games. When examining the math items, we also found that 

parents of preschool-age children reported engaging in more math activities than parents of school-

age children. Parents of preschool-age children reported engaging in math-related items, “play math 

games for counting or measurement” and “play board games, card games, or puzzles with child”, 

with greater frequency than parents of school-age children.  

We found that two items significantly differed between parents of preschool-age and school-age 

children: household chores and role/pretend play activities (See Exhibit B10, Appendix B) Parents 

of preschool-age children reported involving their child in household chores significantly less (M = 

3.5, SD = 1.4) than parents of school-age children (M = 3.8, SD = 1.3). Second, parents of 

preschool-age children reported engaging in more role-play or pretend play activities with their child 

than parents of school-age children. There were no differences in how often parents reported having 

family meals together or how often they took their child to the park, playground, or library. 

Helpfulness of Child-Rearing Advice 

Parents were asked to rate the helpfulness of advice they received from a variety of sources. These 

included personal, professional, school, community, and media sources (Exhibit 5). The exhibit is 

arranged by those receiving the highest to lowest ratings (from right to left). The findings show that 

the top three sources of support for parents of children across 0-8 were: (1) spouse or partner, (2) 

doctor or nurse, and (3) family or relatives.  
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The most commonly cited sources of 

support for questions about parenting by 

parents who participated in focus groups 

throughout the Silicon Valley were: 

- Family, friends & co-workers 

- Parents with same age children 

- Doctor for health concerns 

- Community organizations 

- Parenting books 

- Internet 

- Parenting classes 

  

 

Exhibit 5: Helpfulness of Child Rearing Advice 

 

Yet, an income analysis revealed that low-income parents were more likely to rely on professionals 

or the community for advice on raising their 

children. More specifically, low-income 

parents rated community organizations, 

religious leaders, child care resource and 

referral programs, and social workers as more 

helpful compared to middle-to-high income 

parents. Further analysis for the highest 

needs families, which we defined as those 

earning $31,999 or less and receiving public 

assistance (n = 114) revealed that the highest 

rated source of helpful advice was ‘doctor or 

nurse’ compared to ‘spouse or partner’ for the entire sample. 

When we analyzed this indicator for Latino parents, we found that Latino parents were more likely 

to rate ‘family or relatives’ and ‘books, magazines, or newsletters’ as more helpful sources of advice 

than non-Latino parents.  

We were also interested in understanding whether parent perceptions of the helpfulness of these 

sources differed by the three age groups. The results of these analyses are presented in Exhibit B11 

(Appendix B). It is important to note that parents had the option to respond ‘not applicable’ to the 

items. Therefore, these responses were removed from the analyses. 
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Overall, we found that parents rated the helpfulness of these sources similarly. However, we found 

differences by age category for two sources: doctors and nurses and the Internet. Parents of 

infants/toddlers viewed doctors and nurses as more helpful sources (M = 3.4, SD = 0.7) than did 

parents of school-age children (M = 3.4, SD = 0.7). Parents of preschool-age children also viewed 

doctors and nurses as more helpful sources than parents of school-age children. Furthermore, 

parents also had different views about the helpfulness of the Internet as a source of child-rearing 

advice. Specifically, parents of infants/toddlers rated the Internet as more helpful than did parents 

of school-age children. 
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Infants and Toddlers 

“I’m a brand new parent, with my son being only four months old. So 

I’m still in the honeymoon stage…I wake up and he wakes up at the 

same time. He’s beaming, smiling, and giggling. That sense of 

discovery and learning about the world around him is an amazing 

experience for me…” – Parent at Focus Group, fall 2013. 

This chapter discusses parent engagement among parents of infants and toddlers. We defined this 

age group category as children from the age of birth through two years old. The major topic areas 

discussed in this chapter are: (1) Systems of Support, (2) Preschool, (3) Child Care, and (4) Family 

Practices. One topic that is unique to this age group is “Breastfeeding,” which is discussed in the 

Family Practices section of this chapter. At the end of each topic area, we discuss differences 

between low-income parents and middle-to-high income parents. The chapter concludes with a 

discussion of Special Populations, where we examine perceptions of support for two populations: 

non-U.S. born parents and single parents. While each topic is compressively reviewed in the 

following sections the major findings include: 

 Systems of Support - Most parents of infants/toddlers reported having personal support, 

neighborhood support, agreement within their family, the ability to handle stress, and 

infrequently experiencing depressive symptoms in the past year. While this is the case, a 

sizable minority of parents had experienced depressive symptoms and those in the lowest 

income category experienced these symptoms at a significantly greater frequency. 

Furthermore, low-income parents perceived less personal and neighborhood support. 

 Preschool - Less than a quarter of infants/toddlers were enrolled in preschool and parents 

of those who were enrolled in preschool generally reported high satisfaction and positive 

interactions with their child’s preschool. When selecting a preschool, parents considered 

varied school characteristics and those that had not enrolled their child in preschool most 

frequently cited that it was because they believed their child was not yet old enough. While 

we were unable to perform an income analysis for preschool due to the low number of low-

income toddler preschoolers, we did find that low-income infants/toddlers were less likely 

to participate in extra-curricular activities. 

 Child Care - The majority of parents served as the primary caregiver for their 

infant/toddler during most hours of the day, though the proportion of parent caregivers 

was significantly higher for low-income parents. Those whose child attended a child care 

center reported high satisfaction with their provider. When selecting a child care center, 

parents considered many provider characteristics and a relatively high proportion of parents 
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faced difficulties finding child care. Difficulty finding child care was significantly more 

common among low-income parents. 

 Family Practices - When Family Practices were considered, the majority of parents 

reported frequent engagement in developmental activities with their child, the use of 

breastfeeding, confidence in their ability to guide their child’s development, and infrequent 

concerns about their child. Parents provided high ratings for the helpfulness of all sources 

of advice, though personal sources tended to be more applicable than did community 

sources. Comparisons of Family Practices across low-income and middle-to-high income 

groups revealed several differences, including less engagement in some developmental 

activities and shorter duration of breastfeeding by low-income parents. 

 Special Populations - The Systems of Support of U.S. born and non-U.S. born parents 

differ such that non-U.S. born parents reported less agreement that they have others who 

will listen when they have problems and there are others they can count on in a crisis. 

Comparisons of Systems of Support based on parents’ domestic partnership status revealed 

few differences except in the case of agreement regarding how to spend money, where 

single parents report less agreement than parents in a domestic partnership. 

Systems of Support 

Parents living in the Silicon Valley were presented with multiple items to gauge the extent to which 

they perceive having support, agreement within their family, and their experiences with coping and 

depression. Findings suggest that most parents experience personal and neighborhood support, 

though ratings of neighborhood support displayed higher variability. When family agreement was 

considered, most parents reported a high level of agreement in their family, though the extent of 

agreement was more varied when asked about sharing chores and spending money. Despite most 

parents reporting they always know how to handle stress and that they have never experienced 

chronic sadness or depression that interfered with their daily life, it is important to note that a 

significant minority of parents did report that they do not always find ways to reduce stress or that 

they have experienced depressive symptoms. Income comparisons revealed that low-income parents 

report significantly less agreement with items assessing personal support and the extent to which 

there are others in the neighborhood they can count on. Additionally, when we disaggregated the 

results for the lowest income category, we found that parents at the bottom of the income scale 

($15,999 or less) reported a significantly higher frequency of depressive symptoms. The following 

sections describe these and other findings in greater detail. 

Support in Times of Need 

Four indicators of support, two gauging personal support and two gauging neighborhood support, 

were assessed. Parents generally reported high levels of support in times of need (Exhibit 6). While 

the majority of parents agreed or strongly agreed with each of the four indicators of support, a 



 Page 28 

pattern of responses was observed for the personal versus neighborhood support items. Specifically, 

the highest rated items pertained to personal support systems: (1) “I have others who will listen 

when I need to talk about my problems,” (92.8%) and (2) “If there is a crisis, I have others I can 

count on” (93.9%).  

Exhibit 6: Support in Times of Need, Infants/Toddlers (n = 252) 

Notes: Values less than 1% are not displayed. Missing data range from 0.8 to 3.6 percent. 

However, parents’ views regarding neighborhood support varied. For example, while the majority of 

parents agreed or strongly agreed with the item, “There are people I can count on in my 

neighborhood,” another 36.2 percent of parents disagreed or strongly disagreed. The same pattern 

was found for the item, “There are adults nearby who I trust to help,” where a large percentage of 

parents agreed or strongly agreed, while a noticeable percentage disagreed or strongly disagreed 

(25.1%).  

Family Agreement 

Parents of infants and toddlers reported high levels of agreement within their families (Exhibit 7). 

The majority of parents reported each of the four indicators was often or always true about their 

family. The highest rated item was “We appreciate each other”, with 94 percent of parents 

responding often or always. Although generally positive, we found that parent perceptions regarding 

family agreement varied considerably on two of the four items. For instance, although most parents 

responded often or always to the statement “We agree on how to spend money”, there was also a 

considerable percentage of parents who responded sometimes or never (18.3%). A similar pattern 
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was found for agreement on sharing household chores, where 22.3 percent reported sometimes or 

never. 

Exhibit 7: Family Agreement, Infants/Toddlers (n = 252) 

Notes: Values less than 1% are not displayed. Missing data range from 0.4 to 0.8 percent. 
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We found that low-income parents of infants/toddlers agreed significantly less than middle-to-high 

income parents of infants/toddlers on three of the five items assessing the extent to which parents 

report having support in times of need. Specifically, low-income parents agreed significantly less 

than middle-to-high income parents on the following items: (1) “I have others who will listen when I 

need to talk about my problems”, (2) “If there is a crisis, I have others I can count on,” and (3) 

“There are people I can count on in my neighborhood”. 

Next, income comparisons revealed that frequency of depressive symptoms among parents of 

infants/toddlers did not statistically differ across low-income and middle-to-high income parents. 

While we typically compared only differences between low-income and middle-to high income 

parents, we were particularly interested in the extent to which the lowest-income earners experience 

depressive symptoms in the past year. In order to assess this, an exploratory sub-analysis comparing 

depressive symptoms among those who earn $15,999 or less (n = 23) and those earning between 

$16,000 and $31,999 (n = 20) was conducted. Parents who earned $15,999 or less reported 

experiencing depressive symptoms more frequently than those earning between $16,000 and 

$31,999, and this difference was statistically significant. It should be noted, however, that the range 

of both averages fell between the ‘never’ to ‘sometimes’ responses options. Therefore, while a 

significant difference was detected, both groups experienced depressive symptoms in the past year 

relatively infrequently.  

Preschool 

This section discusses the experiences and perceptions of parents living in the Silicon Valley 

regarding their child’s preschool. Less than a quarter of 2-year-old toddlers were enrolled in 

preschool and for those who were, most parents paid for preschool out of pocket. Parents reported 

high satisfaction with their child’s preschool, though a sizable minority indicated they wish their 

child could attend a different preschool. Most parents indicated having positive interactions with 

their child’s preschool, though more than a quarter of parents reported disagreement or strong 

disagreement that they volunteer at their child’s preschool and that they are friendly with other 

parents at their child’s preschool. Parents reported that varied preschool characteristics impacted 

their selection of a preschool, with safety and support for their child’s development being endorsed 

most frequently. The majority of parents of 2-year-old toddlers who were not enrolled in preschool 

indicated that this was the case because their child was too young for preschool. When parents of all 

infants/toddlers were considered, slightly less than half stated that their child was enrolled in any 

enrichment activities. Income comparisons revealed that a greater proportion of middle-to-high 

income children were enrolled in enrichment activities compared to low-income children. These and 

other findings related to preschool for 2-year-old toddlers are described below.  
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Enrollment in Preschool 

While most items regarding infants and toddlers were presented to all parents of children in this age 

group, items related to enrollment and interactions with school were only presented to parents of 2-

year-old toddlers (n = 93). Less than a quarter (23.7%) of parents reported that their 2-year-old was 

enrolled in preschool (n = 20). The majority of these parents (84.2%) paid for preschool out of 

pocket. The remaining parents reported that they paid for preschool on a sliding scale (5.3%), they 

received help from a relative outside of the household (5.3%), or a social service or welfare agency 

provided payment (5.3%). 

Satisfaction with Preschool 

Parents of toddlers in preschool were asked to rate the extent to which they agree with five 

statements related to satisfaction with their child’s preschool. Overall, parents tend to perceive their 

child’s preschool as a supportive and safe place (Exhibit 8). More than half of parents ‘strongly 

agree’ that: (1) “I trust that my child is safe at preschool”, (2) “Preschool supports my child’s needs”, 

(3) “I am confident my child is learning at preschool”, and (4) “I would recommend my child’s 

preschool to a friend.” While this is the case, 21.1 percent of parents agreed or strongly agreed with 

an item assessing dissatisfaction: “I wish my child could attend a different preschool.”  
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Exhibit 8: Perceptions of Preschool, Toddlers (n = 20) 

 
Notes: Values less than 1% are not displayed. Missing data for each item was 5%. 
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Exhibit 9: Interactions with Preschool, Infants/Toddlers (n = 20) 

 
Notes: Values less than 1% are not displayed. Missing data range from 5 to 15 percent. 
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Exhibit 10: Importance of Preschool Characteristics, Infants/Toddlers (n = 20) 

 
Notes: Values less than 1% are not displayed. Missing data range from 0 to 5 percent. 

Parents who had not enrolled their 2-year-old in preschool (n = 71) were asked to identify reasons 

that their child did not attend preschool (Exhibit 11). Most commonly, parents reported that they 

did not enroll their child because they believed their child was too young for preschool (94.4%). 
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commonly, toddlers did not attend preschool due to language, cultural, or religious differences 

(4.3%), and/or a lack of services for children with special needs (1.6%).  

Exhibit 11: Reasons for not Attending Preschool (n = 71) 

 
Notes: Values less than 1% are not displayed. Missing data range from 0 to 9.9 percent. 
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While only parents of 2-year-olds were asked about preschool, all parents of infants and toddlers 

were asked whether their child was enrolled in any enrichment activities, such as music, art, 

language, religion, camps, and/or sports outside of school. Across all infants and toddlers, 43.3 

percent were involved in enrichment activities.   

Income Differences 

We examined the data regarding Preschool by income, comparing outcomes for low-income parents 

with those of middle-to-high income parents. Appendix C provides relevant information such as 

means, standard deviations, and percentages for the Preschool items in each income group, as well 

as significance testing information for items that could be compared across groups10. 

Only one preschool item, enrollment in enrichment activities, significantly differed across income 

groups. Specifically, low-income infants/toddlers participated in enrichment activities at a 

significantly lower rate compared to middle-to-high income infants/toddlers (28.6% versus 46%, 

respectively).  

Child Care 

This section discusses the role of child care in the lives of parents residing in the Silicon Valley. The 

majority of infants and toddlers are cared for by a parent for most hours of the day. Parents of 

infants and toddlers who receive care in a child care center report high satisfaction with their child 

care provider. Many child care characteristics were viewed as important when selecting a child care 

provider, with safety and quality of provider-child interactions being rated as ‘important’ or ‘very 

important’ by all parents of infants and toddlers who attend a child care center. Conversely, 

‘language, culture, or religion’ and ‘online reviews’ were most frequently rated as ‘not important’. A 

substantial minority of parents reported they had experienced difficulties finding child care, with 

high cost and concern about quality of care being the most commonly endorsed difficulties. Finally, 

comparisons of child care experiences across low-income and middle-to-high income parents 

revealed that a larger proportion of low-income parents reported that a parent cares for their child 

for most hours of the day. Also, a larger proportion of low-income parents reported experiencing 

difficulties finding child care. The following sections provide an in-depth analysis of these and other 

child care experiences.  

Child Care Settings 

Most infants/toddlers are cared for by a parent for most hours of the day (65.7%, n = 165). The 

remaining infants/toddlers are cared for by a relative (18.3%, n = 46), child care center (10%, n = 

                                                 
10It is important to note that we were unable to compare the majority of the items regarding Preschool by income due to 
the low frequency of low-income infants/toddlers in preschool (n = 17). The small number of infants and toddlers in 
the low-income group made the use of statistical comparisons across income categories inappropriate for most items.  
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25), or nanny/babysitter (6%, n = 15). Infants and toddlers who are cared for by someone other 

than a parent spend an average of 35.5 hours (SD = 12.0) per week with their caregiver. Most 

infants/toddlers who are cared for by a relative or nanny/babysitter are cared for in their home 

(52.5%) rather than someplace else (47.5%). Parents of infants/toddlers who receive care in a child 

care center for most hours of the day were asked to specify the type of child care center(s) their 

child attends. Infants/toddlers attending a child care center were cared for at a licensed family child 

care home (60%), an infant or toddler room at a child care center (48%) and/or a child care center 

(40%). 

Satisfaction with Child Care 

Parents were asked the extent to which they agree with two statements related to satisfaction with 

child care. Most parents (96%) ‘agree’ or ‘strongly agree’ that the child care or afterschool care 

supports their child’s needs and only 4 percent of parents ‘agreed’ with the statement “I wish my 

child was in different child care or afterschool care.” 

Child Care Selection 

In order to better understand the characteristics that parents consider when selecting a child care 

provider, parents with an infant/toddler attending a child care center were asked several questions 

related to this topic.  

Exhibit 12: Importance of Child Care Characteristics, Infants/Toddlers (n = 25) 

 
Notes: Values less than 1% are not displayed. Missing data range from 0 to 4 percent. 

36.0% 36.0%

20.0%

8.3% 8.0%
4.0%

40.0%
32.0%

24.0%

33.3%

8.0%
12.0%

8.0%
12.0%

4.0% 4.0%

12.0%

12.0%

36.0%
33.3%

52.0%

36.0%

40.0% 32.0%

28.0%
24.0%

12.0% 12.0%

12.0%
20.0% 20.0%

25.0%
32.0%

48.0%
52.0%

56.0%

68.0%
72.0%

88.0% 88.0%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

Language, 

culture, 
religion

Online 

reviews

Cost, 

subsidies

Specific 

curriculum

Space 

available for 
enrollment

Physical 

facility

Convenient 

hours

Convenient 

location

Qualifications 

of provider

Support for 

child's social 
& emotional 
development

Quality of 

provider-child 
interactions

Safety

Not Important Somewhat Important Important Very Important



 Page 37 

Parents who indicated that their infant/toddler attends a child care center (n = 25) were asked to 

rate the importance of various characteristics they may have considered when selecting a child care 

provider. When selecting a child care provider more than 80% of participants rated the following as 

‘very important’ (Exhibit 12): (1) safety (88%), and (2) quality of provider-child interactions (88%). 

Online reviews (36%) and language, culture, or religion (36%) were most frequently rated as ‘not 

important’.  

Exhibit 13: Difficulty Finding Child Care, Infants/Toddlers (n = 53) 

 
Notes: Values less than 1% are not displayed. Missing data range from 0 to 1.9 percent. 
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across income groups11. This section discusses the two items where statistical significance was 

detected. 

We found income differences for two items. First, we found that a larger proportion of low-income 

parents (81.4%) reported that a parent provides care for their infant/toddler during the day 

compared to middle-to-high income parents (61.6%). Second, we found that a larger proportion of 

low-income parents of infants/toddlers (34.9%) reported difficulties finding child care compared to 

middle-to-high income parents (18.4%).    

Family Practices 

This section discusses the ways in which parents guide the development of their infant/toddler. 

First, the majority of parents reported engaging in activities that aid in the development of their 

child’s language, literacy, and numeracy skills every day. However, a sizable minority of parents 

indicated that they never count or share stories with their child. Next, most parents indicated that 

their child was fed breast milk only and that they breastfed until their child was nearly six months. 

Also, regarding helpfulness of childrearing advice, parents most frequently rated personal sources of 

advice (i.e. spouse or partner) as ‘very helpful’, and the majority indicated that external sources such 

as (i.e. social workers, home visitors) as not applicable. Furthermore, while the majority of parents 

indicated infrequent concerns about their child, nearly ten percent were expressed concerns about 

their child’s eating, sleeping, how their child responds to them, and that they were giving up too 

much of their life to meet their child’s needs. We also found that less than one-fifth of parents 

indicated having an IFSP and of those who did, the majority was ‘very satisfied’ or ‘satisfied’ with 

the services they received. Finally, an income comparison across low-income and middle-to-high 

income parents indicated that low-income parents engaged in language development activities less 

frequently, breastfed for a shorter period of time, viewed their spouse or partner as a less helpful 

source of advice, and were more frequently concerned that their child was harder to care for than 

most children. These and other findings are described in greater detail below.  

Parenting Practices 

Parents were asked how often they engaged in a series of practices considered conducive to a child’s 

development. Three of the items captured practices for promoting their child’s language 

development, such as sharing stories, singing songs, and encouraging child to say words. The item, 

“read or look at books with child”, examined early literacy activities, while the item, “count with 

                                                 
11 It is important to note that we were unable to compare some of the items regarding Child Care by income due to the 
low frequency of low-income infants/toddlers in child care. Specifically, while 25 infants and toddlers received care in a 
child care setting, the majority (n = 20) were categorized as middle-to-high income and only two were categorized as 
low-income. The parents of the remaining three infants and toddlers did not provide income data. The small number of 
infants and toddlers in the low-income group made the use of statistical comparisons across income categories 
inappropriate for some items.  
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child” examined early numeracy practices. The sixth item examined the extent to which parents put 

their child to bed at a regular time.  

Exhibit 14: Parenting Practices, Infants/Toddlers (n = 252) 

Notes: Values less than 1% are not displayed. Missing data is 0.4 percent. 
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while the remaining infants/toddlers received only formula (13.3%), breast milk and formula 

(13.3%), or something else (2.4%). Nearly every parent who reported breastfeeding indicated they 

did so at least half of the time (97.1%), with most reporting that they always breastfed their child 

(84.3%). On average, breastfeeding continued until the infant/toddler reached 5.5 months of age 

(SD = 5.2) and 30.4 percent of parents indicated they are currently breastfeeding their 

infant/toddler. 

Helpfulness of Childrearing Advice 

Parents were asked to rate the helpfulness of advice from a variety of sources. These included 

personal (i.e., spouse or partner, family or relatives), professional (i.e., doctor or nurse, social 

worker), school, community, and media sources. The items in Exhibit 15 are arranged by those 

receiving the lowest to highest proportion of ‘very helpful’ and ‘helpful’ responses.   

Exhibit 15: Helpfulness of Child-Rearing Advice, Infants/Toddlers (n = 252) 

 
Notes: Values less than 1% are not displayed. Missing data range from 0.4 to 1.6 percent. 
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Family and relatives was the next most-helpful source of advice, with 36.5 percent responding ‘very 

helpful’ and 32.1 percent responding ‘helpful’. Across all sources of advice only a small proportion 

of parents indicated the sources were ‘not helpful’, with percentages ranging from 1.2 to 7.3 percent. 

More revealing was that, at least 50 percent of parents responded ‘does not apply to me’ for over 

half of the sources. These responses mostly pertained to community-based sources as well as 

professionals, such as home visitors and special educational therapists.  

Ability to Guide Child’s Development 

Parents were asked the extent to which they agree or disagree with a set of statements about their 

ability to guide their child’s development. These included topics about children’s learning, 

development, behavior, and emotional needs (Exhibit 16).  

Exhibit 16: Guiding Child Development, Infants/Toddlers (n = 252) 

Notes: Values less than 1% are not displayed. Missing data range from 0.4 to 2.4 percent. 
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emotional needs,” with 63.5 percent responding ‘strongly agree’ and 34.9 percent responding ‘agree’.  

Concerns about Child 

Parents were asked to rate how often they had specific concerns about their child. These concerns 

addressed having a child that was harder to care for than most children, giving up too much of one’s 

life to meet the child’s needs, and general concerns about their child’s regulatory behaviors.  

1.6% 1.6% 1.2% 1.2% 4.6%4.0% 4.4% 1.2% 4.1%

34.9%

49.2%

62.2%

54.0%
48.5%

63.5%

45.2%

32.1%
43.6% 42.7%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

I try to be aware & 

respond to my child's 
emotional needs

I know what my child 

should be able to do at 
this age

I know how to guide my 

child's behavior

I know how to help my 

child learn

I try to teach my child how 

to manage his/her 
emotions

Strongly Disagree Disagree Agree Strongly Agree



 Page 42 

Exhibit 17: Concerns about Child, Infants/Toddlers (n = 252) 

Notes: Values less than 1% are not displayed. Missing data range from 0.4 to 2.4 percent. 

Overall, parents did not have frequent concerns about their infant/toddler (Exhibit 17). Across 

most items, the percentage of parents responding ‘never’ or ‘sometimes’ was close to or exceeded 90 

percent. Parents reported a low frequency of feeling angry with their child. For this item, 74.5 

percent of parents responded ‘never’, followed by 24.7 percent who responded ‘sometimes’. 

Although parents responses were generally positive, there was a modest percentage of those who 

responded ‘often’ or ‘always’ to these items. In particular, close to 10 percent of parents responded 

‘often’ (4.0%) or ‘always’ (5.2%) when asked whether they were giving up too much of their lives to 

meet their child’s needs. This was also the case for items regarding concerns about their child’s 

ability to respond to them, their sleeping, and their eating.  

Individualized Family Service Plan 

The survey asked parents to indicate if their infant/toddler had an Individualized Family Service 

Plan (IFSP) as well as their level of satisfaction with the plan. The results indicate that 17.9 percent 

of parents reported having an IFSP (64.3% stated ‘no’ and 17.9% stated ‘don’t know’). Parents of 

children with an IFSP (n = 45) were asked how satisfied they were with the program. Overall, 

parents were generally satisfied with the IFSP. Twenty percent of parents stated they were very 

satisfied with the plan, 60 percent stated they were satisfied, and 17.8 percent stated they were 

somewhat satisfied. None of the parents of children with an IFSP stated they were unsatisfied with 

the program.  

57.9%

71.7%
65.7%

74.5% 74.9%
64.9% 65.4%

33.7%
18.7%

23.1%

24.7%
15.9% 31.9% 26.4%

3.2% 5.6%
3.2% 4.0%

2.4%
6.1%5.2% 4.0% 8.0% 5.2% 2.0%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

Concerned about 

child's eating 
(0-2)

Concerned about 

amount of time 
child sleeps 

(0-2)

Concerned about 

how child 
responds to you 

(0-2)

You felt angry 

with child

Giving up too 

much of your life 
to meet child's 

needs

Your child does 

things that really 
bother you a lot

Your child harder 

to care for than 
most children

Never Sometimes Often Always



 Page 43 

Income Differences 

We examined the data regarding Family Practices by income, comparing outcomes for low-income 

parents with those of middle-to-high income parents. While each individual item under family 

practices was compared by income, we only report the results of the items where statistical 

significance was detected. Appendix C provides significance testing information for each item that 

was compared across income groups. This section discusses the five items where statistical 

significance was detected. 

Two parenting practices significantly differed by income and both regarded language development 

activities. Low-income parents reported reading or looking at books with their child significantly less 

frequently than middle-to-high income parents. The same was also found for sharing stories with the 

child, with low-income parents reporting engaging in this activity significantly less frequently than 

middle-to-high income parents. 

Next, differences in breastfeeding were examined across the low and middle-to-high income groups. 

A significant difference in the average age in which infants/toddlers stopped receiving breast milk 

was detected across income groups. Specifically, low-income parents reported giving their child 

breast milk for an average of 3.6 months while middle-to-high income parents reported giving their 

child breast milk for an average of 6 months. 

Only one source of child rearing advice, spouse or partner, differed significantly by income. For this 

item, low-income parents rated their spouse or partner as being a less helpful source of child-rearing 

advice than middle-to-high income parents.  

Finally, we found only one significant difference between low-income and middle-to-high income 

parents for parents’ concerns about their child. For the item, “Your child was harder to care for than 

most children”, low-income parents reported higher levels of concern than middle-to-high income 

parents. 

Special Populations 

This section on Special Populations examines two variables of interest—nationality and marital 

status—within the Systems of Support topic area. The sponsors of the Parent Story study were 

interested in exploring differences between U.S. born and non-U.S. born parents regarding 

perceptions of support. Additionally, the sponsors were interested in further understanding whether 

differences existed in family agreement between married12 and single parents.  

We found that non-U.S. born parents of infants/toddlers perceived having less personal support 

systems than U.S. born parents on two of the four items in Support in Times of Need. First, non-

U.S. born parents agreed significantly less than U.S. born parents on the item, “I have others who 

                                                 
12 Married includes parents who reported they were in a marriage-like relationship, signifying domestic partnership. 
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will listen when I need to talk about my problems”. The same was the case for the second the item, 

“If there is a crisis, I have others I can count on”. Appendix C provides significance testing 

information for each item that was compared across U.S. born status groups. 

When we examined differences regarding family agreement based on parents’ domestic partnership 

status, the only significant difference was for the item, “We agree on how to spend money,” where 

single parents reported lower instances of agreement than parents who were in a domestic 

partnership. Otherwise, parents of infants/toddlers who were not in a domestic partnership (not 

married or in a marriage-like relationship) responded similarly to parents who were in a domestic 

partnership. Appendix C provides significance testing information for each item that was compared 

across domestic partnership groups. 
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Preschool-Age Children 

“I’d like to acknowledge that my motivation for getting up in the 

morning is my child being excited for each day. Everything is new to 

her and her days are adventurous. I learn that from her, and I feel that 

I have to represent looking forward to and embracing things to come 

for each new day.” – Parent at Focus Group, fall 2013. 

This chapter discusses parent engagement among parents of preschool-age children. The major 

topic areas discussed in this chapter parallel those in the previous chapter. These are: (1) Systems of 

Support, (2) Preschool, (3) Child Care, and (4) Family Practices. Topics that differ from the Infants 

and Toddlers chapter are the types of parenting practices in which parents engage with their 

preschool-age children. We defined this age group category as children age 3 to 5 or children 

enrolled in preschool as young as 2 and up to 6. At the end of each topic area we discuss 

differences between low-income parents and middle-to-high income parents. The chapter ends 

with a discussion of Special Populations, where we examine perceptions of support for two 

populations, which are: non-U.S. born parents and single parents. While each topic is 

comprehensively reviewed in the following sections, the major findings include: 

 Systems of Support - The majority of parents of preschool-age children reported having 

personal and neighborhood support, agreement within their family, and the ability to cope 

with daily stress. While this is the case, a sizeable minority of parents reported experiencing 

depressive symptoms. Furthermore, low-income parents reported less personal support and 

more depressive symptoms. 

 Preschool - More than two thirds of preschool-age children were enrolled in preschool, and 

parents of preschoolers reported high levels of satisfaction with their child’s preschool. 

When selecting a preschool, parents viewed safety and support for their child’s development 

as important characteristics, while parents who had not enrolled their child in preschool 

believed their child was too young for preschool or that the cost of preschool was too high. 

Furthermore, an income analysis showed that low-income families were less likely to: enroll 

in preschool, pay for preschool out of pocket, and participate in enrichment activities. At 

the same time, low-income parents reported higher levels of participation in their child’s 

preschool. 

 Child Care - The majority of parents served as the primary caregiver for their child, 

although the percentage of parent caregivers was significantly lower for low-income parents 

than middle-to-high income parents. Parents with children in formal child care or 

afterschool care reported high levels of satisfaction with these centers. Parents who had 

difficulty finding child care cited the cost and concerns about the quality of care as major 
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barriers. Furthermore, an income analysis revealed that low-income parents were more likely 

to: care for their child for most hours during the day and consider cost as an important 

characteristic when selecting child care.  

 Family Practices - Parents frequently engaged in developmental activities with their child, 

and although parents frequently engaged in reading and story-telling activities, they reported 

engaging in math-related activities less frequently. Low-income parents were less likely to 

engage in reading activities than middle-to-high income parents. Also, parents provided high 

ratings for helpfulness of all sources of advice, though personal sources (e.g., 

spouse/partner, doctor) were seen as more relevant than community sources. When 

examining each source of advice by income, low-income parents were more likely to rate 

religious leaders and child care referral programs as more helpful sources of child rearing 

advice than middle-to-high income parents. 

 Special Populations - When examining special populations, non-U.S. born parents 

perceived having lower levels of personal and neighborhood support than U.S. born 

parents. Additionally, single parents reported lower levels of family agreement regarding 

spending money than parents who were married or in a domestic partnership. 

Systems of Support 

Parents were presented with items examining their perceived levels of support, their level of family 

agreement, their ability to cope with everyday stressors, and the frequency of experiencing 

depressive symptoms. We found that parents perceived having stronger personal support systems 

than neighborhood support systems. Parents generally had high levels of family agreement, although 

their agreement was more varied when asked about sharing chores and spending money. Although a 

majority of parents perceived themselves as capable of reducing stress for themselves, a notable 

percentage of parents reported not being able to do so. The majority of parents reported never 

experiencing depressive symptoms. However, a notable percentage reported experiencing depressive 

symptoms from a modest to frequent extent. Income comparisons revealed that low-income parents 

perceived having less personal support and were also more likely to report experiencing depressive 

symptoms than middle-to-high income parents. The following sections provide an in-depth analysis 

of these and other findings.  

Support in Times of Need 

Parents of preschool-age children reported strong levels of support in times of need (Exhibit 18). 

The items regarding personal support systems – “I have others who will listen when I need to talk 

about my problems”, and “if there is a crisis, I have other I can count on” – received the highest 

ratings. For instance, 44.7 percent of parents strongly agreed they had others who would listen and 

almost half of parents (47.6%) strongly agreed that they had others they could count on during a 

crisis. Furthermore, over 90 percent of parents agreed or strongly agreed with both items.  
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Exhibit 18: Support in Times of Need, Preschool-Age (n = 309) 

Notes: Values less than 1% are not displayed. Missing data range from 1.3 to 3.2 percent. 

Although generally positive, parents had different perceptions regarding neighborhood support. The 

two items describing neighborhood support (there are adults nearby who I trust to help, there are 

people I can count on in my neighborhood) received noticeable proportions of parents who 

responded ‘strongly disagree’ and ‘disagree’. For instance, when asked about whether there were 

people they could count on in their neighborhood, 5.6 percent of parents strongly disagreed and 

25.6 percent of parents disagreed with the statement. 

Family Agreement 

When parents were asked to rate their level of family agreement regarding everyday matters, we 

found that, although parents had positive perceptions, there was noticeable variation in parent 

responses. The most varied responses came from the items examining agreement on spending 

money and sharing household chores. For instance, although a large percentage of parents 

responded ‘often’ (29.1%) or ‘always’ (45.0%) when asked whether their family agreed on how to 

spend money, a noticeable percentage also responded ‘sometimes’ (23.6%). In general, a 

considerable percentage of parents responded ‘sometimes’ to the items, with percentages ranging 

from 10.7 to 25.6 percent.  
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Exhibit 19: Family Agreement for Parents, Preschool-Age (n = 309) 

 
Notes: Values less than 1% are not displayed. Missing data is 0.3 percent. 

Coping and Depression 

Parents generally perceived themselves as being capable of reducing stress. When asked to respond 

to the item, “I always find ways to reduce stress for myself,” 27.8 percent of parents responded 

‘strongly agree’, with an additional 55.7 percent responding ‘agree’. However, a notable percentage 

of parents responded less positively, with 14.9 percent responding ‘disagree’ and 1.6 percent 

responding ‘strongly disagree’. 

The incidence of experiencing depressive symptoms was low. When parents were asked to respond 

to the item, “In the past year, how often have you felt chronic sadness or depression that interfered 

with your daily life?” 64.0 percent of parents responded ‘never’. Although a majority of parents did 

not experience any depressive symptoms, a notable percentage of parents (31.8%) responded 

‘sometimes’.  The incidence of experiencing chronic depression was low, with 2.9 percent of parents 

responding ‘often’ and 1.3 percent responding ‘always’.   

Income Differences 

We examined the data regarding Systems of Support by income, comparing outcomes for low-

income parents with those of middle-to-high income parents. While each individual item under 

systems of support was compared by income, we only report the results of the items where statistical 

significance was detected. Appendix C provides significance testing information for each item that 

was compared across income groups. This section discusses the two items where statistical 

significance was detected. 
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When examining support in times of need by income, we found that only one item – “I have others 

who will listen when I need to talk about my problems” – differed significantly. Low-income parents 

were less likely to agree to this item than middle-to-high income parents. Additionally, a significant 

difference was identified when examining depressive symptoms across the income groups. Low-

income parents were more likely to report experiencing depressive symptoms than middle-to-high 

income parents.  

While we typically compared low-income with middle-to-high income parents, we were particularly 

interested in the extent to which the lowest-income earners experienced depressive symptoms. 

Therefore, we compared depression between low-income parents who reported earning $15,999 or 

less (n = 33) to those earning $16,000 to $31,999 (n = 44). However, we did not find that depression 

differed by the two low-income categories. 

Preschool 

This section discusses the experiences and perceptions of parents regarding their child’s preschool. 

Over two-thirds of parents reported that their child attended preschool, and most parents paid for 

preschool out-of-pocket. A small but notable percentage reported that an outside government 

agency paid for preschool. Parents had positive perceptions about and interactions with their child’s 

preschool. When asked about preschool characteristics, parents indicated safety, support for their 

child’s development, and quality of teacher-child interactions as being the most important 

characteristics for their preschool selection. A large percentage of parents whose children were not 

enrolled in preschool believed their child was too young for preschool, the cost of preschool was 

too high, and were concerned of the quality of the preschool. Income comparisons revealed that a 

smaller percentage of low-income parents enrolled their child in preschool and were also more likely 

to rate cost or subsidies and lack of a waitlist as more important criteria when selecting a preschool 

than middle-to-high income parents. At the same time, low-income parents were more likely to 

report their preschool scheduled activities to accommodate their schedule and more likely to 

volunteer at their child’s preschool. The following sections provide an in-depth analysis of these and 

other findings. 

Preschool Enrollment 

More than two-thirds of parents (68%) reported that their child was enrolled in preschool. The 

majority of parents of children in preschool (76.5%) paid for preschool out of pocket. For the 

remaining parents, preschool was paid for by a social service or welfare agency (13.7%), on a sliding 

scale (6.9%), with the help of a relative outside of the household (1.5%), or by an employer (1.5%). 
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Satisfaction with Preschool 

Overall, parents perceived their child’s preschool as a supportive and safe place (Exhibit 20). More 

than half of parents strongly agreed that: (1) I trust that my child is safe at preschool, (2) I would 

recommend my child’s preschool to a friend, (3) Preschool supports my child’s needs, and (4) I am 

confident my child is learning at preschool. Additionally, more than 96 percent of parents agreed or 

strongly agreed with these statements. Despite overwhelmingly positive perceptions of preschool, a 

minority of parents (15.3%) agreed or strongly agreed that they wish their child could attend a 

different preschool.  

Exhibit 20: Perceptions of Preschool, Preschool Age (n = 210) 

Notes: Values less than 1% are not displayed. Missing data range from .5 to 1.0 percent. 

Interactions with Preschool 

Generally, parents of preschoolers reported positive interactions with their child’s preschool 

(Exhibit 19). More than half of parents strongly agreed with “I feel welcome in my child’s 

classroom” (56.7%) and “The teachers work with me to solve any problems involving my child” 

(51.5%). When all statements related to interactions with preschool were considered, at least 80% of 

parents agreed or strongly agreed with every statement except one, “I volunteer at my child’s 

preschool”. Only 48.5% of parents agreed or strongly agreed with this statement. 
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Exhibit 21: Interactions with Preschool, Preschool Age (n = 210) 

Notes: Values less than 1% are not displayed. Missing data range from 1.0 to 3.8 percent. 

Interactions with Preschool 

Parents of preschoolers were asked to rate the importance of various characteristics when selecting a 

preschool (Exhibit 21). Over three quarters of parents indicated that safety, support for their child’s 

development, and quality of teacher-child interactions were very important in their decision. At least 

half of parents also indicated that qualifications of staff (57.7%) and reputation or online reviews 

(50.5%) were very important in their decision. Characteristics most commonly viewed as not 

important included the lack of a waitlist and language, culture, or religion. 
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Exhibit 22: Importance of Preschool Characteristics, Preschool Age (n = 210) 

 
Notes: Values less than 1% are not displayed. Missing data range from 0 to 4.3 percent. 

Parents who indicated their child was not enrolled in preschool (n = 99) were asked to identify 

reasons that their child did not attend preschool (Exhibit 23). Most commonly, parents reported that 

their child did not attend preschool because they believed their child was too young for preschool 

(44.9%), the cost was too high (43.8%), and/or they are concerned about the quality of preschool 

(33.7%). Less than 20 percent of parents reported their child did not attend preschool due to the 

lack of an available space (17.2%), the hours not being convenient (16.5%), the lack of services for 

children with special needs (13.0%), and/or language, cultural, or religious differences (3.2%). 
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Exhibit 23: Reasons for not Attending Preschool, Preschool Age (n = 99) 

Notes: Values less than 1% are not displayed. Missing data range from 1.0 to 7.1 percent. 

In addition to items assessing school enrollment, parents were asked whether their child is enrolled 

in any enrichment activities, such as music, art, language, religion, camps, and/or sports outside of 

school. Two-thirds of children (66.9%) participated in enrichment activities.  

Income Differences 

We examined the data regarding preschool by income, comparing outcomes for low-income parents 

with those of middle-to-high income parents. While each individual item related to preschool was 

compared by income, we only report the results of the items where statistical significance was 

detected. Appendix C provides significance testing information for each item that was compared 

across income groups. This section discusses the seven items where statistical significance was 

detected. 

We found differences in enrollment, payment, interactions, and selection. First, a significantly 
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to-high income children (75.1%). Also, a significantly smaller proportion of low-income parents 

(7.4%) paid for preschool out of pocket compared to middle-to-high income parents (90.1%). 
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or subsidies and lack of a waitlist as significantly more important when selecting a preschool than 

did middle-to-high income families.  

Finally, enrollment in enrichment activities was compared across income groups. A significant 

difference was detected such that low-income children participated in enrichment activities at a 

lower rate compared to middle-to-high income children (47.5% versus 72%, respectively).  

Child Care 

This section discusses the role of child care in the lives of Silicon Valley parents. The majority of 

preschool-age children—regardless of preschool enrollment—were cared for by a parent for most 

hours of the day. The majority of parents who reported that their child was in formalized child care 

or afterschool care were satisfied with the child care these centers provided. They also rated safety, 

quality of provider-child interaction, provider qualifications, and support for child’s social and 

emotional development as the most important characteristics in selecting child care or afterschool 

care. The majority of parents who had problems finding child care indicated that the cost of child 

care was too high and that they were concerned about the quality of care. Income comparisons 

revealed that a lower percentage of low-income parents cared for their child for most hours during 

the day. Low-income parents were also more likely to rate cost or subsides as an important 

characteristic in selecting child care than middle-to-high income parents. The following sections 

provide an in-depth analysis of these and other findings. 

Child Care Settings 

We examined child care settings for preschool-age children who attended preschool as well as for 

those who did not. Our analysis includes: who cares for the child for most hours during the day, 

where the care takes place, as well as the average number of hours that the child is cared for by 

someone other than a parent. Parents who reported that their child was enrolled in preschool (68%) 

were asked about child care outside of the hours that the child spent in preschool. A smaller but 

sizeable number (32%) reported that their child was not enrolled in preschool. 

Parents of children enrolled in preschool (n = 210) were asked who provides care for the child 

during the hours that the child was not at preschool. The majority of children enrolled in preschool 

are cared for by a parent (79.9%), while the remaining are cared for by a relative (12.9%), 

nanny/babysitter (2.9%), child care center (2.4%), afterschool care (1.0%) or a friend/neighbor 

(1.0%). Children who attend preschool and are cared for by someone other than a parent for most 

hours that they are not in preschool spent an average of 17.9 hours (SD = 11.2) in that individual or 

agency’s care. 

The majority of children not enrolled in preschool (n = 99) are cared for by a parent (69.7%), while 

the remaining are cared for by a relative (17.2%), nanny/babysitter (6.1%), child care center (6.1%), 
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or friend/neighbor (1.0%). Most children who are cared for by a relative, nanny/babysitter, or a 

friend/neighbor are cared for in their home (54.2%) rather than someplace else (45.8%). Children 

who do not attend preschool and are cared for by someone other than a parent for most hours of 

the day spend an average of 30.2 hours (SD = 14.5) in that individual or agency’s care. 

Satisfaction with Child Care 

Next, parents were asked the extent to which they agree with two statements related to satisfaction 

with child care. All parents (100%) agreed or strongly agreed—and nearly half (46.2%) strongly 

agreed—that the child care or afterschool care supports their child’s needs. While this is the case, 

15.4 percent of parents agreed with the statement “I wish my child was in different child care or 

afterschool care.”  

Child Care Selection 

In order to better understand the characteristics that parents consider when selecting a child care 

provider, parents of a preschool-age child attending a child care center or afterschool care (n = 13) 

were asked several questions related to these topics.  

Exhibit 24: Importance of Child Care Characteristics, Preschool Age (n = 13) 

Notes: Values less than 1% are not displayed. Missing data range from 0 to 7.7 percent. 

Every parent (100%) rated safety as very important when selecting a child care/afterschool care 

provider (Exhibit 24). Other characteristics rated as very important by at least three-quarters of 

parents included: (1) quality of provider-child interactions (92.3%), (2) qualifications of provider 

(84.6%), and (3) support for my child’s social and emotional development (76.9%). 
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Exhibit 25: Difficulty Finding Child Care, Preschool Age (n = 60) 

Notes: Values less than 1% are not displayed. Missing data range from 1.7 to 5 percent. 

Parents were asked whether they experienced problems finding child care in the past year and 19.4% 

reporting having problems. Those who experienced problems (n = 60) were asked if they had 

experienced seven specific difficulties when attempting to find child care. Among the parents who 

experienced problems, the most frequently endorsed difficulties included (Exhibit 25): (1) cost too 

high (67.8%) and (2) concerned about quality of care (65.5%).  

Income Differences 

We examined the data regarding child care by income, comparing outcomes for low-income parents 

with those of middle-to-high income parents. While each individual item related to child care was 

compared by income, we only report the results of the items where statistical significance was 

detected. Appendix C provides significance testing information for each item that was compared 

across income groups.13 This section discusses the three items where statistical significance was 

detected. 

First, we observed a significant difference in the proportion of children cared for by a parent. 

Specifically, a lower proportion of low-income children (66.7%) were cared for by a parent for most 

hours of the day compared to middle-to-high income parents (83.3%). Second, for children who 

attend preschool, hours spent in the care of someone other than a parent significantly differed 

                                                 
13 It is important to note that we were unable to compare specific difficulties finding child care by income due to the low 
frequency of low income parents who reported having experienced difficulties finding child care. 
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across income groups such that hours in the care of others was significantly lower for low-income 

children compared to middle-to-high income children. 

Finally, the importance of various child care characteristics when selecting a child care provider were 

compared across low and middle-to-high income parents. Only one child care characteristic differed 

across the income groups. Specifically, cost or subsidies was rated as more important among low-

income parents compared to middle-to-high income parents.  

Family Practices 

This section discusses the ways in which parents guide the development of their preschool-age child. 

The majority of parents reported engaging in reading and story-telling activities at least 5 to 6 days a 

week. However, parents reported engaging in math-related activities less frequently. When asked 

about helpfulness of advice, parents rated personal support as the most helpful sources of child-

rearing advice, including their spouse/partner, doctor or nurse, or family and relatives. While few 

parents rated any source of advice as being ‘unhelpful,’ a large a majority of parents rated 

community sources as not applicable to them. Although a large majority of parents reported having 

few concerns about their child’s behavior and their ability to care for their child, a small but notable 

percentage of parents felt they were giving up too much of their life to meet their child’s needs. We 

found that 12.5 percent of parents reported that their child had an IEP. When asked about their 

child’s IEP, an overwhelming majority reported being either ‘satisfied’ or ‘very satisfied’ with the 

program. An income comparison revealed low-income parents engaged in reading with their child 

less frequently, viewed pastors/priests/religious leaders & child care resource and referral programs 

as more helpful, and felt they were giving up too much of their life to meet their child’s needs. These 

and other findings are described in greater detail below. 

Parenting Practices: Literacy, Language, and Math 

Parents were asked how often they engaged in literacy, language, and math activities with their child 

(Exhibit 26). One item, “read more than 5 minutes” specifically examined early literacy activities, 

while the following three items (tell stories or sing songs, play rhyming or wordplay games, have 

conversations) captured language activities. The final two items examined math activities. 
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Exhibit 26: Parenting Practices, Literacy, Language and Math, Preschool Age (n = 309) 

Notes: Values less than 1% are not displayed. Missing data range from 1.3 to 1.9 percent. 

The majority of parents (57.2%) of preschool-age children reported reading more than 5 minutes to 

their child every day, while 13.2 percent read 5-6 days a week, and 18.8 percent read 3-4 days a week. 

There was a small but noticeable percentage of parents who reported reading more than 5 minutes 

to their child 1-2 days a week (9.5%) and 1.3 percent of parents reported never reading to their child. 

Parents’ reported language activities varied considerably. For instance, a large number of parents 

reported that they told stories or sang songs with their child every day (56.1%) or 5-6 days a week 

(14.4%). However, when asked whether they play rhyming or wordplay games, a small percentage 

(20.7%) of parents stated ‘everyday’ and only 9.5 percent of parents reported doing these activities 5-

6 days a week.  However, most parents (94.1%) reported having conversations with their child daily. 

A majority of parents did not frequently engage in math-related activities with their child. For 

instance, when asked whether they play math games for counting or measurement with their child, a 

significant percentage of parents stated ‘never’ (10.6%), ‘1-2 days’ (26.4%), and ‘3-4 days’ (25.7%). 

The same pattern was found for the items examining whether parents played board games, card 

games, or puzzles with child.   

Parenting Practices: Routine and Play 

Parents were additionally asked how often they engaged in routine and play-related activities with 

their child. The first three items examined household routines (involving child with chores, having 

5.6%
10.6% 12.8%

2.3% 1.3%

28.3%
26.4%

1.0%

31.6%

7.5% 9.5%

31.3% 25.7%

2.0%

25.3%

19.7% 18.8%

9.9% 12.2%

2.6%

9.5%

14.4% 13.2%

25.0% 25.1%

94.1%

20.7%

56.1% 57.2%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

Play board games, 

card games, puzzles 
with child

Play math games for 

counting, 
measurement

Have conversations 

with child

Play rhyming, 

wordplay games

Tell stories, sing 

together

Read more than 5 

minutes

Never 1-2 Days 3-4 Days 5-6 Days Everyday



 Page 59 

meals together, putting child to bed a regular time) while the latter two items examined play and 

exploration-related activities.  

Exhibit 27: Parenting Practices, Routine and Play, Preschool Age (n = 309) 

Notes: Values less than 1% are not displayed. Missing data range from 1.3 to 1.9 percent. 

Parents differed greatly regarding the frequency with which they involved their child in household 

chores. About half of parents did not involve their child in chores with regular frequency, such that 

9.5 percent reported ‘never’, 19.7 percent reported 1-2 days, and 22.0 percent reported 3-4 days. 

However, most parents reported having family meals together on a regular basis, where 13.8 percent 

reported doing so 5-6 days a week and another 61.8 percent reported doing so every day. Most 

parents also reported putting their child to bed at a regular time. 

Parents reported varying levels of engaging in play and exploration-related activities with their child. 

In general, close to 70 percent of parents reported taking their child to the park, playground, or 

library between 3-4 days a week (34.4%), 5-6 days a week (13.4%), and every day (20.7%). This was 

also the case for engaging in role-play or pretend play activities. 

Helpfulness of Child-Rearing Advice 

Parents were asked to rate the helpfulness of advice from a variety of sources. These included 

personal (spouse or partner, family or relatives), professional (i.e. doctor or nurse, social worker), 

school, community, and media sources. The items in Exhibit 28 are arranged by those receiving the 

highest to lowest proportion of ‘very helpful’ and ‘helpful’ responses.  
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Exhibit 28: Helpfulness of Child-Rearing Advice, Preschool Age (n = 309) 

Notes: Values less than 1% are not displayed. Missing data range from 0.3 to 1.6 percent. 

Parents viewed their spouse or partner as the most helpful source of child-rearing advice, with over 

50.5 percent responding ‘very helpful’ and another 31.1 percent responding ‘helpful’. The next 

highest rated sources were: doctor or nurse (74.3%), child care provider or teacher (65.9%), and 

family or relatives (65.1%). Additionally, parents viewed media sources, such as the internet and 

books/magazines/newsletters as helpful sources of child-rearing advice. However, many parents 

(55% - 78.8%) responded ‘does not apply to me’ to a number of these sources. These responses 

mostly pertained to community-based sources as well as child care professionals, such as home 

visitors and special educational therapists.  
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Ability to Guide Child’s Development 

Parents were asked to agree or disagree with a set of statements about their ability to guide their 

child’s development. These included topics about children’s emotions and behaviors, learning, and 

development (Exhibit 29).  

Exhibit 29: Guiding Child Development, Preschool Age (n = 309) 

Notes: Values less than 1% are not displayed. Missing data range from 0.3 to 1.6 percent. 

Most parents had positive perceptions about their ability to guide their child’s development. Across 

all items, over 90 percent of parents agreed or strongly agreed with these statements. The most 

positively rated item regarded parents’ confidence in helping their child learn, with 98.0 percent of 

parents responding ‘agree’ (52.1%) and ‘strongly agree’ (45.9%).  

Concerns about Child 

Parents were asked to rate their how often they had specific concerns about their child. These 

concerns addressed having a child that was harder to care for than most children, giving up too 

much of one’s life to meet the child’s needs, and general concerns about their child’s social 

behaviors.  
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Exhibit 30: Concerns about Child, Preschool Age (n = 309) 

Notes: Values less than 1% are not displayed. Missing data range from 0.3 to 1.3 percent. 

Overall, parents did not have frequent concerns about their child (Exhibit 30). Across most items, 

over 90 percent of parents stated ‘never’ or ‘sometimes’ when responding to these items. When 

asked whether they were giving up too much of their life to meet their child’s needs, a majority of 

parents (70.8%) responded ‘never’. Additionally, none of the parents reported feeling angry with 

their child on a frequent basis. For this item, 43.0 percent of parents responded ‘never’, followed by 

53.7% who responded ‘sometimes’. Although parent responses were generally positive, there was a 

small but noticeable number of those who responded ‘often’ or ‘always’ to these items. For instance, 

the item describing whether parents were giving up to much of their lives to meet their child’s needs, 

4.5 percent responded ‘often’ and an additional 8.1 percent responded ‘always’.  
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parents reported that their child had an IEP (80.9% stated ‘no’ and 5.2% stated ‘don’t know’). 
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Practices was compared by income, we only report the results of the items where statistical 

significance was detected. Appendix C provides significance testing information for each item that 

was compared across income groups. This section discusses the four items where statistical 

significance was detected. 

First, we found that parents’ reading activities differed by income. Low-income parents reported 

reading less with their child than middle-to-high income parents. Next, sources of support were 

compared across income groups. Only two sources significantly differed by income: (1) helpfulness 

of pastors/priests/religious leaders, and (2) child care resource and referral programs. Low-income 

parents rated pastors, priests, or religious leaders as having more useful child-rearing advice than 

middle-to-high income parents. This was also the case for child care resource and referral programs, 

where low-income parents viewed them as more helpful than middle-to-high income parents. 

Only one item regarding concerns about child significantly differed by income (See Appendix C). For 

the item describing whether a parent was giving up too much of their life to meet their child’s needs, 

low-income parents agreed significantly more with this statement than middle-to-high income parents.  

Special Populations 

This section on Special Populations examines two variables of interest—nationality and marital 

status—within the Systems of Support topic area. The sponsors of the Parent Story study were 

interested in exploring differences between U.S. born and non-U.S. born parents regarding 

perceptions of support. Additionally, the sponsors were interested in further understanding whether 

differences existed in family agreement between married14 and single parents.  

We found that non-U.S. born parents of preschool-age children had noticeably different perceptions 

regarding personal support systems than U.S. born parents on three of the four items in Support in 

Times of Need. For instance, non-U.S. born parents agreed significantly less than U.S. born parents 

with the statement, “I have others who will listen when I need to talk about my problems”. This was 

also the case for the items stating “If there was a crisis, I have others I can count on” and “There are 

people I can count on in my neighborhood.” Appendix C provides significance testing information 

for each item that was compared across U.S. born status groups. 

 Next, we examined differences regarding family agreement based on parents’ domestic partnership 

status and found that only one family agreement item, “In my family, we agree on how to spend 

money,” differed between single parents and those who were in a domestic partnership. Single 

parents reported lower levels of family agreement than parents who were in a domestic partnership. 

Appendix B provides significance testing information for each item that was compared across 

domestic partnership groups.  

                                                 
14 Married includes parents who reported they were in a marriage-like relationship, signifying domestic partnership. 
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School-Age Children 

“Being a parent forces us to be better people. When I go to the store 

and I’ve got the kids with me, I’m not going to buy any candy bars. 

You take everything more seriously. There are three little people who 

depend on me.” Parent at Focus Group, fall 2013. 

This chapter discusses parent engagement among parents of school-age children. The major topic 

areas discussed in this chapter parallel those discussed in the previous chapters. These are: (1) 

Systems of Support, (2) School, (3) Child Care, and (4) Family Practices. A topic that is unique to 

school-age children is the types of activities in which parents engage with their school-age children. 

We define school-age children as those who are enrolled in Transitional Kindergarten through 

fourth grade. Additionally, the sample included parents who homeschooled their children. At the 

end of each topic area, we discuss differences between low-income parents and middle-to-high 

income parents. The chapter ends with a discussion of Special Populations, where we examine 

perceptions of support for two populations: non-U.S. born parents and single parents. While each 

topic is comprehensively discussed in the following sections the major findings are: 

 Systems of Support - The majority of parents of school-age children reported having 

personal and neighborhood support, agreement within their family, and the ability to cope 

with daily stress. While this is the case, a sizeable minority of parents reported experiencing 

depressive symptoms during the past year. Furthermore, low-income parents perceived less 

personal and neighborhood support. 

 School – Most children in our school-age sample attended a school assigned by their 

district. Parents who chose a school not assigned by their district cited quality of the 

teaching, support for child’s academic development, and safety as the top three selection 

criteria. Overall, parents had positive perceptions of and interactions with their child’s 

elementary school. While, we found that parents of children in Kindergarten rated their 

satisfaction with school similar to other parents, parents of 1st through 4th graders were less 

satisfied with school compared to parents of children in Transitional Kindergarten. 

Furthermore, low-income parents were less satisfied with their child’s school and had less 

favorable perceptions of their interactions with school. 

 Child Care – The majority of school-age children are cared for by a parent for most hours 

in the day when they are not in school. Parents of school-age children who receive care in a 

center or afterschool care report high satisfaction with the provider. Parents rated safety, 

convenient hours, and quality of the provider-child interactions as the most important 

characteristics when selecting a provider. Parents who experienced problems finding child 

care cited cost, concerns about the quality of care, and hours not convenient as the most 
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significant barriers. Income comparisons revealed that low-income parents rated convenient 

location as significantly more important when selecting a provider. 

 Family Practices – The majority of parents reported engaging in a variety of activities that 

promote healthy child development, including conversations with child, having family meals 

together, and putting child to bed at a regular time. When asked about helpfulness of child 

rearing advice, parents rated personal support as the most helpful; these included 

spouse/partner, child care provider or teacher, and family or relatives. Furthermore, the 

majority of parents reported feeling confident about their ability to guide their child’s 

development and infrequent concerns regarding their child. An income comparison revealed 

that low-income parents were more likely to: help their child with homework and have 

family meals together. Low-income families were more likely to rely on professionals and 

community organizations for child rearing advice. Finally, low-income parents agreed less 

with trying to teach their child how to manage his/her emotions and agreed more that they 

were giving up too much of their lives to meet their child’s needs. 

 Special Populations – We found that non-U.S. born parents perceived having less personal 

and neighborhood support than U.S. born parents. Also, when we examined differences 

regarding family agreement based on parents’ domestic partnership status, we found that 

single parents perceived less appreciation in their family than parents who were married or 

in a domestic partnership. 

 Systems of Support 

Parents participating in the Parent Story survey were presented with multiple items to gauge the 

extent to which they perceive having support, agreement within their family, and their experiences 

with coping and depression. Findings suggest that most parents experience personal and 

neighborhood support, though ratings of neighborhood support were more varied. When family 

agreement was considered, most parents reported high levels of agreement, though the extent of 

agreement was more varied when asked about sharing chores and spending money. Despite most 

parents reporting that they always know how to handle stress and that they never experienced 

chronic sadness or depression, it is important to note that a significant minority of parents reported 

that they do not always find ways to reduce stress or that they have experienced depressive 

symptoms. Income comparisons revealed that low-income parents reported significantly less 

agreement with items assessing personal and neighborhood support. 

Support in Times of Need 

Parents of school-age children were asked to rate the extent to which they agreed or disagreed with 

various statements regarding the support they received from various sources. The first two described 

personal support systems (e.g., having others who will listen, having others to count on during a 

crisis) and the remaining two items discussed neighborhood support systems.  
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Exhibit 31: Support in Times of Need, School Age (n = 436) 

Note: Values less that 1% are not displayed. Missing data for these items ranged from 0.2 to 1.8 percent. 

Parents generally perceived having strong levels of support in times of need (Exhibit 31). The items 

regarding personal support systems – “I have others who will listen when I need to talk about my 

problems” and “If there is a crisis, I have others I can count on”– received the most positive 

responses. Over 90 percent of parents agreed or strongly agreed with both items. Forty-four percent 

of parents strongly agreed they had others who would listen and almost half of parents (48.6%) 

strongly agreed that they had others they could count on during a crisis. However, parents had 

different views regarding neighborhood support. More specifically, 24.8 percent of parents disagreed 

or strongly disagreed with “There are people I can count on in my neighborhood,” and 14 percent 

of parents responded that they disagreed or strongly disagreed that “If my child was outside playing 

and got hurt or scared, there are adults nearby who I trust to help.” 

Family Agreement 

Parents were asked to rate their level of family agreement for various topics. Two items described 

everyday matters, like sharing household chores and spending money. Another item explored the 

extent to which families appreciated each other, and the final item examined whether families agreed 

on how to raise their child.  

3.5% 4.4% 2.1% 2.8%

10.5%
20.4%

3.7% 5.7%

57.9%

52.1%

45.6%
47.5%

28.0% 23.1%

48.6% 44.0%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

If my child was outside playing 

& got hurt or scared, adults 
nearby who I trust to help

People I can count on in my 

neighborhood

If crisis, I have others I can 

count on

I have others who will listen 

when I need to talk about my 
problems

Strongly Disagree Disagree Agree Strongly Agree



 Page 67 

“Sometimes I feel that I focus too 

much attention on the younger 

ones and I’m neglecting my 

oldest. My oldest comes up and 

gives me a hug and tells me ‘good 

night dad.’ There is an excitement 

and tingle that I did something 

right.”  

-Parent at Focus Group, fall 2013 

 

Exhibit 32: Family Agreement, School Age (n = 436) 

Note: Values less that 1% are not displayed. Missing data for these items ranged from 0.2 to 0.7 percent. 

Although generally positive, we found that parent perceptions regarding family agreement varied 

considerably for three of the four items. The least 

agreement was on spending money and sharing 

chores. More specifically, 28.5 percent of parents 

reported sometimes (24.1%) or never (4.4%) to 

agreement on spending money, and 27.9 percent 

stated sometimes (24.4%) or never (3.5%). 

Furthermore, a sizeable minority, 17.3 percent, 

indicated less agreement with how to raise their 

child. 
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‘strongly disagree’. 

The frequency of depressive symptoms among parents was measured using a single item, “In the 

past year, how often have you felt chronic sadness or depression that interfered with your daily life?” 

The majority of parents responded ‘never’ (59.6%) and a little over a third responded ‘sometimes’ 
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(34.6%). The percentage of parents who responded ‘often’ was 4.6 percent and only 0.5 percent of 

parents responded ‘always’.   

Income Differences 

We examined the data regarding Systems of Support by income, comparing outcomes for low-

income parents with those of middle-to-high income parents. While each individual item under 

systems of support was compared by income, we only report the results of the items where statistical 

significance was detected. Appendix C provides significance testing information for each item that 

was compared across income groups. This section discusses the two items where statistical 

significance was detected. 

For support in times of need, we found that low-income parents agreed significantly less with the 

item, “I have others I can count on”, than middle-to-high income parents. Similarly, low-income 

parents agreed significantly less than middle-to-high income parents with the item, “There are 

people I can count on in my neighborhood”. 

The frequency of depressive symptoms was examined across low-income and middle-to-high 

income parents. There was not a significant difference in the frequency of depressive symptoms as a 

similar proportion of parents from both income categories reported having experienced depressive 

symptoms sometimes, often, or always (low-income = 42.9%; middle-to-high income = 40.1%). For 

exploratory purposes, we conducted a sub-analysis of depression symptoms among low-income 

parents, examining potential differences between the lowest income earners ($15,999 or less) (n = 

33) to those earning $16,000 to $31,999 (n = 44). However, depression did not differ between these 

two low-income categories. That is, parents who reported earning $15,999 or less reported similar 

instances of experiencing depressive symptoms as parents who reported earning $16,000 to $31,999. 

School 

This section discusses the experiences and perceptions of parents living in the Silicon Valley 

regarding their child’s school. Our school-age sample consisted of children enrolled in Transitional 

Kindergarten up to fourth grade, and most children attended a school assigned by their district. 

Parents who chose a school not assigned by their district cited quality of the teaching, support for 

child’s academic development, and safety as the top three selection criteria (in this order). Overall, 

parents had positive perceptions of and interactions with their child’s elementary school. Yet, we 

found that parents of children in grades 1 through 4 were less satisfied with the level of information 

they received regarding their child’s progress than children in Transitional Kindergarten. Also, 

parents whose children attended a school assigned by their district were less satisfied with the 

school, specifically in regards to safety. Parents whose children attended a school assigned by their 

district wished that their child attended a different school more so than parents who chose the 
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school that their child attended. Income comparisons revealed that low-income parents were less 

satisfied with their child’s school and had less favorable perceptions of their interactions with the 

school. Furthermore, low-income parents were more likely to rate waitlist and the physical facility of 

the school as important selection criteria. And finally, low-income children were less likely to 

participate in extra-curricular activities outside of school.  

Enrollment in Transitional Kindergarten and Elementary School 

We begin by examining the proportion of school-age children enrolled in school (n = 436), as well as 

the type of school in which they are enrolled. Exhibit 33 illustrates the distribution of school-age 

children across grade levels. 

Exhibit 33: Grade in School (n = 412) 

Notes: Values less than 1% are not displayed.  

The vast majority of parents (94.5%) reported that their school-age child was enrolled in school.  

Most children enrolled in school were in Kindergarten (28.4%), First Grade (26.2%) or Second 

Grade (27.9%) (Exhibit 33). Smaller percentages were enrolled in Third Grade (9.7%) and Fourth 

Grade (1.0%). Just fewer than six percent were enrolled in Transitional Kindergarten (5.8%). The 

sample also included a small percentage of parents whose children were homeschooled (0.2%). Over 

half of the children enrolled in school attended the school that was assigned by their district (55.1%). 

The remaining children attended a neighborhood school not assigned by the district (20%), a private 

school (16.7%), a charter school (5.7%), or a magnet school (2.5%). 
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School Selection 

Parents of children who attend a school not assigned by their school district (n = 180) were asked to 

rate the importance of various school selection characteristics (Exhibit 34). Most parents indicated 

quality of the teaching (80%), support for the child’s academic development (76.1%), safety (69.3%), 

reading instruction (63.7%), and math instruction (62.2%) as very important in their decision. Thus, 

factors related to the quality of instruction, safety, and the child’s fit with the school were all viewed 

as important when selecting a school. Characteristics most commonly viewed as least important 

included the ‘lack of a waitlist’ and afterschool care. 

Exhibit 34: Importance of School Characteristics, School Age (n = 180) 

Notes: Values less than 1% are not displayed. Missing data range from 0 to 2.2 percent. 

In addition to items assessing school enrollment, parents were asked whether their child was 

enrolled in enrichment activities, such as music, art, language, religion, camps, and/or sports outside 

of school. Most school-age children (82.1%) were involved in enrichment activities.  

Satisfaction with School 

Parents were asked to rate the extent to which they agree with five statements related to satisfaction 

with their child’s school. Overall, parents perceived their child’s school as a supportive and safe 

place (Exhibit 35). At least half of parents strongly agreed that: (1) I would recommend my child’s 

school to a friend (52.1%), and (2) I trust my child is safe at school (50%). Despite overwhelmingly 

positive perceptions of school, about a fifth of parents (20.7%) agreed or strongly agreed that they 

wish their child could attend a different school.  
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Exhibit 35: Perceptions of School, School Age (n = 408) 

Notes: Values less than 1% are not displayed. Missing data range from 0 to 1.2 percent. 

Interactions with School 

Parents of children enrolled in school were asked to rate the extent to which they agree with seven 

statements related to interaction with their child’s school. Overall, parents reported positive 

interactions with their child’s school (Exhibit 36). At least 80 percent of parents agreed or strongly 

agreed with six of the seven statements assessing interactions with school. The only exception was, 

‘I volunteer at my child’s school’ for which only 51 percent of parents agreed or strongly agreed. 

Yet, this still indicates that over half of school-age parents in the Silicon Valley volunteer at their 

child’s school. 
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Exhibit 36: Interactions with School, School Age (n = 408) 

Notes: Values less than 1% are not displayed. Missing data range from 0 to 1.2 percent. 

Comparisons across Grades 

WestEd conducted supplemental analyses to determine whether parent satisfaction and interactions 

with their child’s school differed across grade levels. We compared survey items evaluating parent 

satisfaction and interactions with their child’s school across three grade categories: Transitional 

Kindergarten (n = 24), Kindergarten (n = 117), and Grades 1 to 4 (n = 267).  

We found that parent satisfaction did not differ across grade levels, whereas parent interactions did. 

First, an analysis of items assessing parent satisfaction across grade categories (Exhibit 35) did not 

detect a significant difference in agreement with any of the five perception items. When we analyzed 

the seven items assessing parent interactions (Exhibit 36), only one item significantly differed across 

the groups. Parents with children in these three grade categories significantly differed in their ratings 

of the following item: “The teachers at my child’s school keep me informed about my child’s 

progress” (F = 3.0, p<.05). While parents of children in Kindergarten (M = 3.4, SD = 0.7) 

responded similarly to other parent, parents of children in Grades 1 to 4 (M = 3.3, SD = 0.7) 

reported significantly less agreement compared to parents of children in Transitional Kindergarten 

(M = 3.6, SD = 0.5).   
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We also compared parent satisfaction and interactions with their child’s school by school assignment 
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attended a school that was not assigned by the school district (i.e., a neighborhood school not 

assigned by the district, private school, charter school, or magnet school).  

We found differences in parent satisfaction yet not in parent interactions with their child’s school. 

Parent satisfaction with their child’s school was compared by whether or not the school was 

assigned by the district. Items assessing parent satisfaction included the items depicted in Exhibit 35. 

Parents whose child attended a school assigned by the district (M = 3.4, SD = 0.6) reported 

significantly less agreement with the statement “I trust that my child is safe in school” compared to 

parents whose child attended a school that was not assigned by the district (M = 3.5, SD = 0.6) (t = 

-2.1, p<.05). Additionally, parents whose child attended a school that was not assigned by the district 

(M = 1.8, SD = 0.8) reported significantly less agreement with the statement “I wish my child could 

attend a different school” compared to parents whose child attends a school assigned by the district 

(M = 2.1, SD = 0.8) (t = 2.8, p<.01). On the other hand, none of the items assessing parent 

interactions (see Exhibit 32) with their child’s school significantly differed across the two groups. 

Income Differences 

We examined the data regarding schooling by income, comparing outcomes for low-income parents 

with those of middle-to-high income parents. While each individual item related to schooling was 

compared by income, we only report the results of the items where statistical significance was 

detected. Appendix C provides significance testing information for each item that was compared 

across income groups. This section discusses the 12 items where statistical significance was detected. 

Across all items we found income differences for 12 items. The first set of significant findings 

included ratings of importance for two school characteristics when selecting a school. First, low-

income parents rated ‘no waitlist’ as more important when selecting a school than did middle-to-

high income families. Second, low-income parents rated ‘physical facility’ as more important when 

selecting a school than did middle-to-high income parents.  

Next, we examined satisfaction with school examined across income groups. Middle-to-high income 

parents reported significantly greater agreement with all four items related to satisfaction with their 

child’s school. These statements included: (1) “I would recommend my child’s school to a friend”, 

(2) “I trust that my child is safe at school”, (3) “I am confident my child is learning at school”, and 

(4) “I am satisfied with the school my child attends”. Conversely, low-income parents reported 

significantly greater agreement with the item assessing dissatisfaction, “I wish my child could attend 

a different school” compared to middle-to-high income parents. 

We also assessed differences in interactions with school across the low and middle-to-high income 

groups. When interactions with school were considered, a significant difference between the ratings 

of the two income groups occurred for four items. Specifically, middle-to-high income parents 

reported significantly greater agreement with the following statements: (1) “The teachers work with 

me to solve any problems involving my child”, (2) “The teachers at my child’s school keep me 
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informed about my child’s progress”, (3) “I feel welcomed in my child’s classroom”, and (4) 

“Teachers at my child’s school respect my ideas.” 

Finally, enrollment in enrichment activities was compared across income groups. A significant 

difference was detected such that low-income children participated in enrichment activities at a 

lower rate compared to middle-to-high income children (68.4% versus 85.4%, respectively).  

Child Care 

This section discusses the role of child care in the lives of parents of school-age children residing in 

the Silicon Valley. The majority of school-age children are cared for by a parent for most hours in 

the day when the child is not in school. Parents of school-age children who receive care in center or 

afterschool report high satisfaction with the provider. Parents rated safety, convenient hours, and 

quality of the provider-child interactions as the most important characteristics when selecting a 

provider. Parents who experienced problems finding child care cited cost, concerns about the quality 

of care, and hours not convenient (in this order) as the most significant barriers. Income 

comparisons revealed that low-income parents rated convenient location as significantly more 

important when selecting a provider. 

Child Care Settings 

We examined child care settings for school-age children who attended school as well as for those 

who did not. Our analysis includes: who cares for the child for most hours during the day, where the 

care takes place, as well as the average number of hours that the child is cared for by someone other 

than a parent. The majority of the parents in this age category reported that their child was enrolled 

in school (94%) and therefore the survey asked these parents about after school care or care that the 

child received outside of the hours that the child spent in school. Only a small number (6%) 

reported that their child did not attend school. 

Parents of children enrolled in school (n = 412) were asked who provides care for the child during 

the hours that the child was not at school. The majority of children who attend school are cared for 

by a parent (69.7%), while the remaining are cared for by a relative (12.6%), afterschool care 

(10.2%), nanny/babysitter (4.6%), child care center (1.7%), or a friend/neighbor (1.2%). Children 

who attend school and are cared for by someone other than a parent for most hours that they are 

not in school spend an average of 14.7 hours (SD = 11.1) in that individual or agency’s care. 

The majority of children not enrolled in school (n = 24) are cared for by a parent (70.8%), while the 

remaining are cared for by a relative (20.8%), or child care center (8.3%). Children who do not 

attend school and are cared for by someone other than a parent for most hours of the day spend an 

average of 12.3 hours (SD = 15.1) in that individual or agency’s care. 
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Satisfaction with Child Care 

Parents were asked the extent to which they agree with two statements related to satisfaction with 

child care. Slightly less than half of parents (47.1%) strongly agree that the child care or afterschool 

care supports their child’s needs and nearly every parent reported they agree or strongly agree with 

this statement (98%). Additionally, 17.7% of parents reported that they agree or strongly agree with 

the statement “I wish my child was in different child care or afterschool care.” 

Child Care Selection 

In order to better understand the characteristics that parents consider when selecting a child care 

provider, parents of a school-age child attending a child care center or afterschool care were asked 

several questions related to these topics.  

Exhibit 37: Importance of Child Care Characteristics, School Age (n = 51) 

Notes: Values less than 1% are not displayed.  

Parents who indicated that their child attends a child care center or afterschool care (n = 51) were 

asked to rate the importance of various characteristics they may have considered when selecting a 

child care or afterschool care provider. (Exhibit 37). Characteristics rated as very important by at 

least three quarters of parents included: (1) safety (78.4%), and (2) convenient hours (72.5%).  At 

least one third of parents indicated language, culture, or religion (39.2%) and/or online reviews 

(33.3%) were not important. 
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Exhibit 38: Difficulty Finding Child Care, School Age (n = 73) 

Notes: Values less than 1% are not displayed. Missing data range from 0 to 6.8 percent. 

Parents were asked whether or not they had experienced problems finding child care in the past year 

and 16.8% reporting having problems. Those who experienced problems (n = 73) were asked if they 

had experienced seven specific difficulties when attempting to find child care for their child. Among 

the parents of children who experienced problems, the most frequently endorsed difficulties 

included (Exhibit 38): (1) cost too high (69.4%), (2) concerned about quality of care (47.9%), and (3) 

hours not convenient (43.1%). 

Income Differences 

We examined the data regarding child care by income, comparing outcomes for low-income parents 

with those of middle-to-high income parents. Appendix C provides significance testing information 

for each item that was compared across income groups. This section discusses one item where 

statistical significance was detected. 

Child care settings, selection characteristics, and challenges in finding child care were compared 

across low and middle-to-high income parents and only one significant difference was detected 

across income groups. Specifically, low-income parents rated convenient location as more important 

when selecting a child care facility than did middle-to-high income parents. 

Family Practices 

This section discusses the ways in which parents guide the development of their school-age child. 

The majority of parents reported engaging in a variety of activities that promote healthy child 
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development, including conversations with child, having family meals together, and putting child to 

bed at a regular time. However, a noticeable percentage of parents never engaged in pretend play, 

rhyming or wordplay games, or math games for counting and measurement. When asked about 

helpfulness of child rearing advice, parents rated personal support as the most helpful; these 

included spouse/partner, child care provider or teacher, and family or relatives. On the other hand, 

the majority rated external sources of advice (i.e. social workers, family resource centers) as ‘not 

applicable’. Furthermore, the majority of parents reported feeling confident about their ability to 

guide their child’s development and infrequent concerns regarding their child. We also found that 

close to 15 percent of parents reported that their child had an IEP and most were satisfied with the 

program. An income comparison revealed that low-income parents were more likely to: help their 

child with homework, have family meals together, and rate doctors and nurses as well as child care 

providers or teachers as more helpful sources of child-rearing advice. Furthermore, low-income 

parents were more likely to rate community based organizations, religious leaders and social workers 

as more helpful. Finally, low-income parents agreed less with trying to teach their child how to 

manage his/her emotions and agreed more that they were giving up too much of their lives to meet 

their child’s needs. 

Parenting Practices: Literacy, Language, and Math 

Parents were asked how often they engaged in literacy, language, and math activities with their child 

(Exhibit 39). One item, ‘read more than 5 minutes’ examined early literacy activities, while three 

other items (tell stories or sing songs, play rhyming or wordplay games, have conversations) 

captured language activities. Two items examined math activities and the final item examined 

homework activities.  



 Page 78 

Exhibit 39: Parenting Practices, Literacy, Language, and Math, School Age (n = 436) 

Note: Values less that 1% are not displayed. Missing data for these items ranged from 0.2 to 1.5 percent. 

The findings indicate wide variation in the frequency with which parents engage in literacy, language 

and math activities. The activities in which most parents engaged daily were: (1) conversations with 

child (92.2%), (2) reading more than 5 minutes with child (53.3%), and (3) helping child with 

homework (50.6%). At least 50 percent of parents reported doing these activities every day. A 

sizeable number of parents (43.1%) also reported telling stories or singing together every day. On 

the other hand, the three activities in which parents engaged least, where we found the highest 

percentages of never were: playing rhyming or wordplay games (15.4%), playing math games for 

counting or measurement (12.7%), and playing board games, card games, or puzzles (5.0%). These 

findings indicate that a majority of parents did not frequently engage in math-related activities with 

their child.  

Parenting Practices: Routine and Play 

Parents were also asked how often they engaged in routine and play activities with their child. Three 

items examined household routines (involving child in chores, having meals together, putting child 

to bed a regular time) while two other items examined play and exploration type of activities 

(Exhibit 40).  
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Exhibit 40: Parenting Practices, Routine and Play, School Age (n = 436) 

Note: Values less that 1% are not displayed. Missing data for these items ranged from 0.2 to 1.5 percent. 

Parent engagement in these activities differed greatly. The majority of parents reported engaging in 

two activities daily: (1) having family meals together (70.2%) and (2) putting child to bed at regular 

time (68.1%). A sizeable proportion of parents also reported involving their child in household 

chores daily (45.0%). The two activities to which a noticeable proportion of parents reported ‘never’ 

were ‘role-play or pretend play activities with child’ (20.7%) and ‘involve child in chores’ (5.5%). 

Also, worthwhile pointing out is that over a third of parents two of the activities only one to two 

days a week, which are: take their child to the park, playground or library (34.6%) and do role-play 

or pretend play activities (33.4%). 

Helpfulness of Child-Rearing Advice 

Parents were asked to rate the helpfulness of advice from a variety of sources. These included 

personal (spouse or partner, family or relatives), professional (i.e. doctor or nurse, social worker), 

school, community, and media sources.  
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Exhibit 41: Helpfulness of Child-Rearing Advice, School Age (n = 436) 

Note: Values less that 1% are not displayed. Missing data for these items ranged from 0.2 to 1.1 percent. 

Parents viewed their spouse or partner as the most helpful source for getting child-rearing advice, 

with 45.6 percent responding ‘very helpful’ and another 33.3 percent responding ‘helpful’ (Exhibit 

41). The next highest rated sources of advice were: child care provider or teacher and family or 

relatives where 73.8 percent and 65.4 percent rated these as helpful or very helpful. However, a large 

percentage of parents responded ‘does not apply to me’ to over half the sources. These responses 

mostly pertained to community-based sources as well as child care professionals, such as home 

visitors and special educational therapists.  

Ability to Guide Child’s Development 

Parents were asked to agree or disagree with a set of statements about their ability to guide their 

child’s development. These included topics about children’s emotions and behaviors, learning, and 

development (Exhibit 42).  
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Exhibit 42: Guiding Child Development, School Age (n = 436)  

 

Note: Values less that 5% are not displayed. Missing data for these items ranged from 0.7 to 1.4 percent. 

Most parents had positive perceptions about their ability to guide their child’s development. Across 

all items, over 90 percent of parents agreed or strongly agreed with the statements. The most 

positive item regarded parents’ confidence in trying to teach their child to manage his/her emotions, 

with 59.9 percent of parents responding ‘strongly agree’ and 37.6 percent responding ‘agree’. 

Concerns about Child 

Parents were asked to rate their how often they had specific concerns about their child. These 

concerns addressed having a difficult child, giving up too much of one’s life to meet the child’s 

needs, and general concerns about their child’s social behaviors.  
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Exhibit 43: Concerns about Child, School Age (n = 436) 

 Note: Values less that 1% are not displayed. Missing data for these items ranged from 0.2 to 1.4 percent. 

Overall, parents did not have frequent concerns about their child (Exhibit 43). Across most items, 

over 90 percent of parents stated ‘never’ or ‘sometimes’ when responding to these items. When 

asked whether they were giving up too much of their life to meet their child’s needs, a majority of 

parents (73.6%) responded ‘never’. Many parents also reported never feeling angry with their child. 

For this item, 41.3 percent of parents responded ‘never’, followed by 57.1 percent who responded 

‘sometimes’. 

Although parent responses were generally positive, there was a small but noticeable number of those 

who responded ‘often’ or ‘always’ to these items. For instance, approximately 10 percent of parents 

responded often or always to the item ‘your child was harder to care for than most children’ 

(10.3%). Also, close to 10 percent responded similarly to the item describing whether parents were 

giving up to much of their lives to meet their child’s need (9.6%). 

Individualized Education Plan 

The survey asked parents whether their child had an individualized education plan (IEP), and we 

found that 14.7 percent of parents reported having an IEP (79.1% stated ‘no’ and 6.2% stated ‘don’t 

know’). Parents of children with an IEP (n = 64) were also asked if they were satisfied with the 

program. Overall, parents reported being satisfied with the program, with 30.6 percent of parents 

stating they were very satisfied with the program and 40.3 percent stating they were satisfied with the 

program. However, there were a noticeable percentage of parents who stated they were somewhat 

satisfied (24.2%) and not all satisfied with the program (4.8%). 
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Income Differences 

We examined the data regarding Family Practices by income, comparing outcomes for low-income 

parents with those of middle-to-high income parents. While each individual item under systems of 

support was compared by income, we only report the results of the items where statistical 

significance was detected.   

While parents’ literacy, language, and math activities did not significantly differ by income we did 

find that parental engagement with homework differed by income. Different from previous results, 

however, low-income parents reported helping their child with homework more frequently than 

middle-to-high income parents. 

Parents’ routine and play activities did not significantly differ by income for four of the five items. 

However, we did find that low-income parents reported having family meals together more 

frequently than middle-to-high-income parents. 

For several items, parents’ ratings about the helpfulness of sources differed by income. For instance, 

low-income parents rated doctors and nurses as more helpful sources of child-rearing advice than 

middle-to-high income parents. Low-income parents also rated child care providers or teachers as 

more helpful sources of child-rearing advice than middle-to-high income parents. 

It was interesting to observe that, although many parents responded ‘does not apply to me’ 

regarding the helpfulness of community-based and child-care providers, we found significant 

differences by income for those parents who rated these sources. For instance, low-income parents 

rated family resource centers as more helpful sources of child-rearing advice than did middle-to-high 

income parents. Low-income parents also rated community organizations, pastor/priests/religious 

leaders, and social-workers as more helpful sources of child-rearing advice than middle-to-high 

income parents. 

Only one item guiding development item differed by income. Low-income parents were less likely to 

agree that they try to teach their child how to manage their emotions than middle-to-high income 

parents. Note, however, that the range of these items fell between the ‘agree’ to ‘strongly agree’ 

response options. Therefore this difference should be seen as occurring within the positive response 

options. For concerns about child, only one item significantly differed by income. For the item 

describing whether parents were giving up too much of their lives to meet their child needs, low-

income parents reported higher levels of concern than middle-to-high income parents. 

Special Populations 

This section on Special Populations examines two variables of interest—nationality and marital 

status—within the Systems of Support topic area. The sponsors of the Parent Story study were 

interested in exploring differences between U.S. born and non-U.S. born parents regarding 
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perceptions of support. Additionally, the sponsors were interested in further understanding whether 

differences existed in family agreement between married15 and single parents.  

We found that non-U.S. born parents perceived having less personal support systems than U.S. born 

parents on three of the four items in Support in Times of Need. Appendix C provides significance 

testing information for each item that was compared across U.S. born status groups. For instance, 

non-U.S. born parents reported significantly less agreement than U.S. born parents with the item, “I 

have others who will listen when I need to talk about my problems”. Similarly, non-U.S. born 

parents agreed significantly less than U.S. born parents with the item, “If there is a crisis, I have 

others I can count on”. Lastly, non-U.S. born parents agreed significantly less than U.S. born parents 

with the item, “If my child was outside playing and got hurt or scared, there are adults nearly who I 

trust to help.” 

When we examined differences regarding family agreement based on parents’ domestic partnership 

status, the only significant difference was for the item “In my family, we appreciate each other”. 

Parents who were not in a domestic partnership reported having lower instances of agreement to 

this item compared to parents in a domestic partnership. Otherwise, parents who were not in a 

domestic partnership (not married or in a marriage-like relationship) responded similarly to parents 

in a domestic partnership. Appendix C provides significance testing information for each item that 

was compared across domestic partnership groups. 

 

                                                 
15 Married includes parents who reported they were in a marriage-like relationship, signifying domestic partnership. 
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Latino Children 

“As a parent you learn more about love, patience, and forgiveness.” 

Parent at Focus Group, fall 2013. 

This chapter discusses parent engagement among parents of Latino children. The major topic areas 

discussed in this chapter parallel those in the previous chapters. These are: (1) Systems of Support, 

(2) Preschool/School, (3) Child Care, and (4) Family practices. The structure of this chapter differs 

from the previous chapters, as we present findings for the sample of Latino parents as a whole 

rather than by age group.16 We examined Latino parents’ (n = 239) survey responses and compared 

their responses with those for parents of other ethnic backgrounds (n = 749) (e.g., African 

American, Asian, White, etc.). Perceptions of Latino parents, as well as the ways in which those 

perceptions compare to parents of other ethnic backgrounds are presented. We compared each 

survey item that could be compared across the Latino and non-Latino parent groups, and our 

discussion focuses on differences that were statistically reliable17 (See Appendix D). While each topic 

area is comprehensively discussed in the following chapter, the major findings include: 

 Systems of Support –The findings show mixed results when comparing systems of support 

for Latino versus non-Latino parents. Latino parents perceived less personal support than 

non-Latino parents. We did not find differences in perceptions of neighborhood support 

between the two populations. Yet, Latino parents perceive higher levels of family 

agreement, particularly in terms of appreciation and sharing household chores. Latino 

parents also reported a greater ability to cope with everyday stressors. We did not find 

differences in experiencing depressive symptoms between the two populations.  

 Preschool and School –The findings on preschool and school reveal various differences 

between the two populations. Overall, Latino parents reported less positive perceptions and 

interactions with their child’s preschool or school compared to non-Latino parents. First, 

with regards to preschool, Latino preschool-age children were less likely to enroll in 

preschool than non-Latino preschool-age children, and Latino parents were less likely to pay 

for preschool out of pocket. When selecting a preschool, Latino parents were more likely to 

rate: 1) convenient hours, 2) no waitlist, and 3) language, culture or religion as important. 

Latino parents of preschool-age children not enrolled in preschool were less concerned 

about the quality of preschool as a reason for not enrolling compared to non-Latino parents. 

Most school-age Latino children attended a school assigned by their district. And Latino 

                                                 
16 The approach was selected to maximize the number of parents included in the analyses. 
17 The Appendix provides relevant information such as means, standard deviations, and percentages for the items in the 
Latino and non-Latino parent groups, as well as significance testing information for items that were compared across 
groups 
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parents whose children attended a school not assigned by the district rated 1) math 

instruction, 2) lack of waitlist and 3) physical facility as important characteristics when 

selecting a school.  

 Child Care – The majority of Latino children are cared for by a parent for most hours 

during the day—this is true for all age groups. Preschool and school-age Latino children are 

less likely to spend time in the care of someone other than a parent compared to non-Latino 

children. One in four Latino parents wished their child could attend a different child care, 

and Latino parents reported inconvenience with the hours of a child care provider as a 

barrier to finding child care more so than non-Latino parents.  

 Family Practices – We found a variety of differences between Latino and non-Latino 

parenting styles. First, Latino parents reported less frequency in the following activities with 

their child: reading to their child, telling stories, singing songs, or having conversations 

compared to non-Latino families. At the same time, Latino families had family meals 

together more frequently and expressed fewer concerns about their child. Furthermore, in 

regards to seeking parenting advice, Latino parents identified “family or relatives” and 

“books, magazines or newsletters” as more helpful sources of advice than non-Latino 

parents. 

Systems of Support 

We asked parents questions to gauge the extent to which they perceive having support, agreement 

within their family, and their experiences with coping and depression. Our analysis comparing 

Latino (n = 239) versus non-Latino parents (n = 749) reveals that Latino parents perceived less 

personal support than non-Latino parents; yet at the same time Latino parents perceive higher levels 

of family agreement, particularly in terms of appreciation and sharing household chores; and Latino 

parents reported a greater ability to cope with everyday stressors.  

Support in Times of Need 

We compared support in times of need between Latino and non-Latino parents (Exhibit 44). The 

first two items examined parent perceptions of personal support systems while the latter two items 

focused on neighborhood support systems. We found that Latino parent perceptions of personal 

support systems were less positive than non-Latino parents. For instance, Latino parents reported 

less agreement with the item, “I have other who will listen when I need to talk about my problems,” 

than non-Latino parents. The same pattern was found for the item, “If there is a crisis, I have others 

I can count on,” with Latino parents reporting less agreement than non-Latino parents. There were 

no differences in Latino parent perceptions of neighborhood support systems. 
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Exhibit 44: Support in Times of Need, Latino vs. Non-Latino Families 

Family Agreement 

Parents were asked to report level of agreement in their family. These items explored whether 

families agreed on how to raise their child, how to spend money, how to share household chores, as 

well as whether they appreciated each other. We found that Latino parents reported higher levels of 

family agreement for two of the items. Latino parents reported that they appreciated each other 

more than non-Latino parents. Latino parents also reported more agreement on sharing household 

chores than non-Latino parents. 

Exhibit 45: Family Agreement, Latino vs. Non-Latino Families 
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We found that Latino parents reported a greater ability to cope with everyday stressors. Latino 

parents were more likely to agree to the item, “I always find ways to reduce stress for myself” 

compared to non-Latino parents. Parents were also asked to describe how often they experienced 

depressive symptoms. We did not find any differences between Latino and non-Latino parents’ 

incidences of experiencing depressive symptoms. Specifically, across Latino and non-Latino parents, 

most never experienced depressive symptoms (Latino = 59.2% vs. non-Latino = 65.5%), followed 

by sometimes (Latino = 37.8% vs. non-Latino = 29.5%), often (Latino = 2.1% vs. non-Latino = 

4.2%) and always (Latino = 0.8% vs. non-Latino = 0.8%).  

Preschool and School 

This section discusses parent experiences and perceptions regarding their child’s preschool or school 

and focuses on comparing responses between Latino and non-Latino parents. The findings reveal 

various differences between the two populations. First, with regards to preschool, Latino preschool-

age children were less likely to enroll in preschool than non-Latino preschool-age children. Also, 

Latino parents were less likely to pay for preschool out of pocket than non-Latino parents. Latino 

parents were more likely to rate: 1) convenient hours, 2) no waitlist, and 3) language, culture or 

religion as important factors when selecting a preschool. Latino parents of preschool-age children 

not enrolled in preschool were less concerned about the quality of preschool as a reason for not 

enrolling compared to non-Latino parents. Most school-age Latino children attended a school 

assigned by their district. And Latino parents whose children attended a school not assigned by the 

district rated 1) math instruction, 2) lack of waitlist, and 3) physical facility as important 

characteristics when selecting a school. Overall, Latino parents reported less positive perceptions 

and interactions with their child’s preschool or school compared to non-Latino parents.  

Enrollment in Preschool or School 

Parents of children age 2 and older were asked to report whether their child was enrolled in 

preschool or school. We compared responses between Latino (n = 213) and non-Latino parents (n = 

617) and found that a smaller proportion of Latino children (66.7%) were enrolled in preschool or 

school compared to non-Latino children (80.4%). This was due to the smaller proportion of Latino 

preschool-age children who were actually enrolled in preschool (49.4%) compared to non-Latino 

children (74.8%). 

Of the Latino children enrolled in preschool or school (n = 142), 28.9% were enrolled in preschool, 

21.1% were enrolled in Transitional Kindergarten or Kindergarten, 49.3% were enrolled in first 

through fourth grade, and 0.7% were homeschooled (Exhibit 46).  
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Exhibit 46: Latino Children School Enrollment (n = 142) 

 

In addition to items assessing school enrollment, parents were asked whether their child was 

enrolled in any enrichment activities, such as music, art, language, religion, camps, and/or sports 

outside of school. While the majority of Latino children (56.1%) were enrolled in enrichment 

activities, this proportion was smaller than the proportion of non-Latino children (71.5%). 

Satisfaction with Preschool and School 

Parents of children enrolled in preschool and school were asked to rate their agreement with three 

items related to satisfaction and one item related to dissatisfaction with their child’s school (Exhibit 

47). Latino and non-Latino parents reported high agreement on the three items regarding 

satisfaction. Yet, Latino parents were less likely to agree with the item on safety at school, “I trust 

that my child is safe at school.” While this is the case, 95 percent of Latino parents agreed or 

strongly agreed with this item, thus ratings were high. When the item assessing dissatisfaction was 

considered, a significant difference was observed such that Latino parents indicated greater 

agreement with the statement “I wish my child could attend a different school” compared to non-

Latino parents. Twenty-two percent of Latino parents compared to 18 percent of non-Latino 

parents agreed or strongly agreed with this statement. 
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Exhibit 47: Perceptions of Preschool & School, Latino vs. Non-Latino Parents  

Notes: Missing data range from 0.3 to 1.1 percent. 

Interactions with Preschool and School 

Generally, both Latino and non-Latino parents reported positive interactions with their child’s 

preschool or school (Exhibit 48). While mean ratings were high across both groups, ratings for four 

items differed between Latino and non-Latino parents. Non-Latino parents reported more 

agreement with the following items: (1) Teachers at my child's school respect my ideas, (2) I feel 

welcomed in my child's classroom, (3) The teachers work with me to solve any problems involving 

my child, and (4) I am friendly with other parents at my child's school. While Latino parents’ mean 

ratings were lower for these items, it is important to note that at least 93% of Latino parents agreed 

or strongly agreed with each of these statements. 
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Exhibit 48: Interactions Preschool or School, Latino vs. Non-Latino Parents 

Notes: Missing data range from 0.6 to 2.1 percent. 

Preschool Selection 

The majority of Latino parents with children enrolled in preschool (n = 38) paid for preschool out 

of pocket (57.9%). The remaining parents reported that preschool was paid for by a social service or 

welfare agency (21.1%), or on a sliding scale (21.1%). We compared the proportion of parents who 

reported paying for preschool out of pocket versus those who utilized another source of payment 

for preschool and found that a higher proportion of non-Latino parents (80.8%) paid for preschool 

out of pocket compared to Latino parents (57.9%). 

3.2 3.3 3.1 3.3 3.3 3.2
2.8

3.3 3.4
3.1

3.5 3.4 3.3
2.9

0.0

0.5

1.0

1.5

2.0

2.5

3.0

3.5

4.0

Teachers at my child's 

(pre)school respect 
my ideas

I feel welcomed in my 

child's classroom

Parent activities are 

scheduled at my 
child's (pre)school so 

that I can attend

The teachers work 

with me to solve any 
problems involving my 

child

The teachers at my 

child's (pre)school 
keep me informed 

about my child's 

progress

I am friendly with 

other parents at my 
child's (pre)school

I volunteer at my 

child's (pre)school

1-Strongly Disagree     2-Disagree     3-Agree     4-Strongly Agree

Latino Non-Latino



 Page 92 

Exhibit 49: Importance of Preschool Characteristics, Latino vs. Non-Latino Parents 

Notes: Missing data range from 0 to 4.9 percent. 

Next, parents of children enrolled in preschool were asked to rate the importance of various 

characteristics when selecting a preschool (Exhibit 49). When Latino and non-Latino parents were 

compared, their average importance ratings differed for three preschool selection characteristics. 

Specifically, Latino parents rated 1) convenient hours, 2) not having a waitlist, and 3) language, 

culture, or religion as more important compared to non-Latino parents.  
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Exhibit 50: Reasons for not Attending Preschool, Latino vs. Non-Latino Children 

Notes: Missing data range from 0 to 10.6 percent. 

Parents who reported their preschool-age child was not enrolled in preschool were asked to identify 

reasons that their child did not attend preschool (Exhibit 50). We compared responses provided by 

Latino (n = 66) and non-Latino (n = 102) parents. The findings were similar across Latino and non-

Latino parents with one exception, “Concerned about quality of preschool”. A larger proportion of 

non-Latino parents (40.2%) indicated this was a reason their child did not attend preschool 

compared to Latino parents (23.8%).  

School Selection 

Most Latino children enrolled in Transitional Kindergarten or higher attend a school assigned by 

their district (61.6%). The remaining Latino children attended a neighborhood school not assigned 

by the district (20.2%), a charter school (9.1%), a private school (7.1%), or a magnet school (2.0%). 

The proportion of Latino children who attended the various school types differed (Exhibit 51). 

Specifically, a larger proportion of non-Latino children (19.9%) were enrolled in private school 

compared to Latino children (7.1%). 
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Exhibit 51: Type of School Enrollment, Latino vs. Non-Latino Children 

Notes: Missing data was 2.7 percent across all items. 

Parents of children who attended a school that was not assigned by their school district (n = 176) 

were asked to rate the importance of various school selection characteristics (Exhibit 52). We 

compared ratings of school selection characteristics between Latino and non-Latino parents and 

found several differences. Latino parents rated “math instruction”, “lack of waitlist”, and “physical 

facility” as more important than did non-Latino parents. Additionally, Latino parents rated “quality 

of teaching” as less important, though ratings of this statement were high across both groups. 

Exhibit 52: School Selection Characteristics, Latino vs. Non-Latino Families 

Notes: Missing data range from 0 to 2.3 percent. 
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Child Care 

This section discusses the role of child care in the lives of Latino parents residing in the Silicon 

Valley and compares responses across Latino and non-Latino parents. The majority of Latino 

children are cared for by a parent for most hours during the day—this is true for all age groups. 

Preschool and school-age Latino children are less likely to spend time in the care of someone other 

than a parent compared to non-Latino children. One in four Latino parents wished their child could 

attend a different child care, and Latino parents reported inconvenience with the hours of a child 

care provider as a barrier to finding child care more so than non-Latino parents.  

Child Care Settings 

Parents of children ages 0-2 or not enrolled in preschool (n = 371) were asked several questions 

aimed at understanding the settings in which their child receives care. First, parents were asked who 

provides care for the child during most hours of the day.  When Latino parents were considered, the 

majority (71.7%) indicated that a parent provides care, while the remaining parents reported a 

relative (17.2%), a child care center (6.1%), or a nanny/babysitter (5.1%) provides care. Latino 

children who are age 0-2 or not enrolled in preschool—and are cared for by someone other than a 

parent for most hours of the day—spend an average of 30.9 hours (SD = 14.9) in that individual or 

agency’s care.  

Next, parents of children enrolled in preschool or school (n = 376) were asked similar questions to 

better understand where their child receives care when they are not in preschool. When Latino 

parents were considered, the majority (66.9%) indicated that a parent provides care, while the 

remaining parents reported a relative (18.7%), a nanny/babysitter (3.6%), a friend/neighbor (3.6%), 

a child care center (2.2%), or an afterschool setting (5.0%) provides care. Children who attend 

preschool or school and are cared for by someone other than a parent for most hours that they are 

not in preschool or school, spend an average of 11.3 hours (SD = 9.9) in that individual or agency’s 

care. 

The proportion of Latino and non-Latino children who are cared for by their parent did not 

statistically differ for children enrolled in preschool or school versus those who are not enrolled. 

Additionally, while the number of hours in care did not differ between Latino and non-Latino 

children who are not enrolled in preschool or school, a significant difference was detected for those 

who attend preschool or school. Specifically, non-Latino children who are enrolled in preschool or 

school spend a greater number of hours in the care of someone other than their parent compared to 

Latino children. 
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Satisfaction with Child Care 

In order to better understand the characteristics that Latino parents consider when selecting a child 

care provider, as well as their satisfaction with child care services, responses to several questions 

related to these topics were compared across Latino (n = 16) and non-Latino (n = 73) parents of a 

child attending a child care center or afterschool care.  

Parents were asked the extent to which they agree with two statements related to satisfaction with 

child care. All Latino parents (100%) agreed or strongly agreed—and more than half of Latino 

parents (56.3%) strongly agreed—that their child care or afterschool care supports their child’s 

needs. While this is the case, nearly half of Latino parents (43.8%) agreed with the statement “I wish 

my child was in different child care or afterschool care”.  The responses of Latino parents related to 

satisfaction did not differ from those of non-Latino parents. 

Child Care Selection 

Exhibit 53: Importance of Child Care Characteristics, Latino vs. Non-Latino Families 

Notes: Missing data range from 0 to 2.2 percent. Only parents of children enrolled in school (n = 63) were asked to rate 
the importance of “Support for my child’s academic development”. 

While 13 items were compared, only one child care selection characteristic differed across the two 

groups (Appendix D). Latino parents rated “Specific curriculum” as more important than did non-

Latino parents. Specifically, 93.3% of Latino parents rated this characteristic as important or very 

important, while only 58.3% of non-Latino parents indicated this characteristic was important or 

very important. 
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Exhibit 54: Difficulty in Finding Child Care, Latino vs. Non-Latino Families 

Notes: Missing data range from 0.2 to 0.8 percent. 

Parents were asked whether or not they experienced problems finding child care in the past year and 

while a descriptively smaller proportion of Latino parents (16.4%) compared to non-Latino parents 

(19.6%) reported having problems; this difference was not statistically significant. Those who 

experienced problems (n = 185) were asked if they had experienced seven specific difficulties when 

attempting to find child care (Exhibit 54). The prevalence of only one challenge differed across 

groups. A larger proportion of Latino parents (57.9%) compared to non-Latino parents (39.3%) 

reported having experienced a difficulty due to the hours of a child care provider not being 

convenient.  

Family Practices 

The following section discusses Family Practices among Latino parents compared to non-Latino 

parents living in the Silicon Valley. We found a variety of differences between Latino and non-

Latino parenting styles. First, Latino parents reported less frequency in the following activities with 

their child: reading to their child, telling stories, singing songs, or having conversations compared to 

non-Latino families. At the same time, Latino families had family meals together more frequently 

and expressed fewer concerns about their child. Furthermore, in regards to seeking parenting advice, 

Latino parents identified “family or relatives” and “books, magazines or newsletters” as more 

helpful sources of advice than non-Latino parents.  
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Parenting Practices 

The survey asked parents several questions that examined various family practices. These practices 

broadly represented two categories 1) those that examined how often parents engaged in literacy, 

language, and math activities, and 2) those that explored routine and play activities. Although we 

were interested in examining these questions across all age groups, our ability to conduct these 

analyses was restricted because parents of infants/toddlers were asked about different parenting 

practices than parents of preschool and school-age children. However, there were two questions 

which were comparable across all three groups: 1) literacy practices, and 2) bedtime routines 

(Exhibit 55). We found that Latino parents reported reading to their child less than did non-Latino 

parents. There were no differences in the frequency in which parents put their child to bed at a 

regular time. 

Exhibit 55: Parenting Practices-Literacy & Bedtime Routines, Latino vs. Non-Latino Families 

Parenting Practices for Infants/Toddlers 

Next, we examined the parenting practices that were specific to parents of infants/toddlers. These 

practices explored the frequency in which parents engaged in language and math-related activities 

with their child (Exhibit 56). We did not find statistically significant differences between Latino (n = 

53) and non-Latino parents’ (n = 198). Latino parents reported engaging in these parenting practices 

with similar frequency as non-Latino parents.  
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Exhibit 56: Parenting Practices– Language & Math (Infants/Toddlers), Latino vs. Non-Latino Families 

Breastfeeding 

Parents of infants/toddlers were asked to report breastfeeding practices. Both Latino (64.8%) and 

non-Latino (72.2%) parents reported feeding their infant only breast milk in the first months after 

birth and these proportions did not differ statistically across groups. Most Latino (85%) and non-

Latino (84%) parents who breastfed their child reported always breastfeeding as opposed to 

breastfeeding only some of the time. On average, breastfeeding continued until the infant/toddler 

reached 4.4 months of age (SD = 4.0) for Latino parents and 5.8 months of age (SD = 5.5) for non-

Latino parents, yet this difference was not statistically reliable. Finally, the proportion of parents 

who were currently breastfeeding did not differ between the two groups, with 20 percent of Latino 

parents and 32 percent of non-Latino parents indicating they were currently breastfeeding their 

infant/toddler. 

Parenting Practices for Preschool-Age and School-Age Children 

We compared the parenting practice items that were asked of parents of preschool-age and school-

age children. We first present the results for language and math activities (Exhibit 57). We found 

significant differences for two of the three language-related activities. Latino parents (n = 186) were 

less likely to tell stories or sing together with their child than non-Latino parents (n = 548). In similar 

fashion, Latino parents reported having fewer conversations with their child compared to non-

Latino parents. It should be noted, however, that for both Latino and non-Latino parents, the range 

of these scores fell within the more frequent response categories (e.g., 3-4 days a week to everyday). 

Therefore, these differences do not suggest that Latino parents infrequently engaged parenting 

practices, but simply that their level of engagement, although high, was not as frequent as the rest of 

the parents in the survey. 
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Exhibit 57: Parenting Practices– Language Math (Preschool Age and School Age), Latino vs.  

Non-Latino Families 

 

Exhibit 58 provides the results for the routine and play activities. Latino parents (n = 186) reported 

having family meals together more frequently than non-Latino parents (n = 548). We found no other 

differences between Latino and non-Latino parents.  

Exhibit 58: Parenting Practices– Routine and Play (Preschool Age and School Age), Latino vs.  

Non-Latino Families 
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Helpfulness of Child-Rearing Advice 

Parents were asked to rate the helpfulness of advice they received from a variety of sources, which   

included personal, professional, school, community, and media sources (See Exhibit 59).18 The order 

of the items in Exhibit 59 is arranged by those receiving the highest to lowest ratings. Overall, 

Latino and non-Latino parents had similar ratings regarding helpfulness of advice. We only found 

two instances where parent ratings differed statistically. Latino parents rated family or relatives as 

being more helpful sources of child-rearing advice than non-Latino parents. Additionally, Latino 

parents rated books, magazines, or newsletters as more helpful sources than non-Latino parents. 

Exhibit 59: Helpfulness of Child-Rearing Advice, Latino vs. Non-Latino Families 

 Latino 
 

Non-Latino 
  

 Mean SD n  Mean SD n t statistic p-value 

Spouse or partner 3.3 0.8 219  3.3 0.9 708 -0.3 .74 

Doctor or nurse 3.1 0.8 224  3.0 0.9 717 1.6 .11 

Childcare provider or 
teacher 

3.2 0.9 177  3.1 0.8 601 1.6 .11 

Family or relatives 3.2 0.8 224  2.9 0.9 714 3.7 <.001 

The Internet 2.8 0.9 199  2.8 0.9 676 0.4 .70 

Friends 2.9 0.9 194  2.8 0.9 691 1.5 .14 

Books, magazines, or 
newsletters 

2.8 0.8 201  2.7 0.8 665 2.3
a 

<.05 

Parent education 
workshop 

2.8 1.0 69  2.9 0.9 290 -0.9 .35 

Special education therapist 3.0 1.2 54  2.8 1.1 134 1.1 .27 

Pastor, priest, or religious 
leader 

2.8 1.0 111  2.5 1.1 301 1.9
a 

.06 

Community organization 2.7 1.1 72  2.7 0.9 235 0.5 .96 

Home visitor 2.6 1.2 72  2.4 1.0 231 1.3
a 

.18 

Family resource center 2.6 1.1 66  2.7 1.1 164 -0.4 .70 

Childcare resource and 
referral program 

2.6 1.1 67  2.5 1.1 168 0.4 .70 

Social worker 2.6 1.1 65  2.3 1.2 116 1.4 .17 

Note: aDue to violation of the homogeneity of variance assumption, the ‘equal variance not assumed’ adjusted t-statistic is reported. 
Scale: 1-Not Helpful, 2-Somewhat Helpful, 3-Helpful, 4-Very Helpful 

                                                 
18 It is important to note that parents had the option to respond “not applicable” and these responses were removed 
from the analysis. 
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Concerns about Child 

The survey asked parents to rate how often they had specific concerns about their child. These 

concerns included difficulty caring for their child, giving up too much of one’s life to meet the 

child’s needs, and general concerns about their child’s regulatory behaviors (Exhibit 60).19 We found 

that Latino parents were less likely to report that their child did things that bothered them a lot than 

non-Latino parents. Latino parents were also less likely to report that they were giving too much of 

their life to meet their child’s needs than non-Latino parents. 

Exhibit 60: Concerns about Child, Latino vs. Non-Latino Families 

 

 

The items pertaining to parents of infants/toddlers did not reveal any significant differences 

between Latino and non-Latino parents. However, we found differences pertaining to parents of 

preschool-age and school-age children. Latino parents (n = 186) were less concerned about how 

their child behaves than non-Latino parents (n = 548). Finally, Latino parents were also less 

concerned about how their child gets along with others than non-Latino parents. 

                                                 
19 The last four items in Exhibit 60 were asked of all parents, while the item about sleep and how the child responds 
were only asked of parents of 0-2 year olds and the first two items were asked only of parents of 3-8 year olds.  
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Implications 

 

This chapter discusses implications based on the most salient findings and suggests actionable 

recommendations for the sponsors and organizations that provide services to families with young 

children ages 0 to 8. 

 Fragmented Neighborhoods: One-Third of Parents do not Count on Neighbors for 

Support. The findings indicate that parents of young children in Silicon Valley do not feel 

that they can count on people in their neighborhood. This was the case for approximately a 

third of families who participated in the survey. Furthermore, low-income parents and 

immigrant parents reported lower levels of both personal and neighborhood support. 

Latino parents reported less personal support compared to non-Latino parents. These 

findings were supported by the focus groups, where parents discussed a sense of 

disconnection and not feeling a sense of community. We recommend that Silicon Valley 

sponsors allocate funds to programs in San Mateo and Santa Clara Counties that promote 

communication and collaboration among parents, particularly low-income, immigrant, and 

Latino parents. Providing a safe environment for parents to meet and discuss issues 

pertinent to parenting could enhance their confidence in parenting as well as their 

awareness of resources for children and families. Sponsors could conduct outreach through 

schools, religious organizations and family resource centers. 

 

 Parental Depression: One-Third of Parents Experience Depression. The survey 

findings show that approximately a third of Silicon Valley parents experienced depressive 

symptoms within the past year. Low-income parents reported a higher frequency of 

depressive symptoms compared to middle-to-high income parents. These findings have 

implications regarding the mental health needs of parents in the region. We recommend 

that Silicon Valley sponsors allocate funds to programs in San Mateo and Santa Clara 

Counties to increase awareness about depression among parents and its effects on child 

rearing. Sponsors could conduct outreach through schools, religious organizations and 

family resource centers. 

 

 Low Preschool Enrollment: Lower Preschool Enrollment among Low-Income and 

Latino Children. The survey findings show that a smaller percentage of low-income and 

Latino parents enrolled their child in preschool. Low-income parents were also more likely 

to identify ‘cost or subsidies’ and ‘lack of a waitlist’ as important criteria when selecting a 

preschool compared to middle-to-high income parents. Latino families echoed ‘lack of 

waitlist’ as important in preschool selection, as well as ‘convenient hours’ and ‘language, 
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culture, or religion.’ We recommend that Silicon Valley sponsors allocate funds to programs 

that promote preschool enrollment, particularly for low-income children and Latino 

children. We also recommend that sponsors urge policymakers to subsidize preschool for 

all low-income children in the state. Sponsors could conduct outreach through preschools, 

religious organizations and family resource centers. 

 

  Elementary Schools Do Not Meet Expectations. Parents of school-age children 

expressed less satisfaction with school than parents of preschoolers. Parents whose children 

attended a school assigned by the district were less satisfied with school, specifically with 

regards to safety. Elementary school parents were significantly less likely to express 

confidence that their child was safe at school compared to preschool parents. Additionally, 

parents whose children attended a school assigned by the district wished their child could 

attend a different school more so than parents whose children attended a school of choice. 

Furthermore, low-income parents were less satisfied with their child’s school compared 

with middle-to-high income parents, as were Latino parents compared to non-Latino 

parents. We recommend that Silicon Valley sponsors allocate funds to programs in 

elementary schools, particularly those serving high numbers of low-income or Latino 

students, to promote more communication with and participation among parents. We also 

recommend that sponsors organize meetings with school districts in the region to discuss 

strategies to increase safety at school. Another step in this process would be to hold 

meetings with families and/or include parents in the dialogues regarding safety at school. 

  

 Children Missing Out on Enrichment: Low-Income and Latino Children. The survey 

findings indicate that low-income children of all ages in Silicon Valley are less likely to 

participate in enrichment activities outside of school. These activities included music, art, 

language, religion, camps and/or sports. This finding is critical, considering that many 

schools serving low-income children may not have the funds to offer enrichment activities 

on site. We recommend that Silicon Valley sponsors allocate funds to programs throughout 

the community that provide opportunities for low-income and Latino children to 

participate with their families in activities such as sports, dance, music, and art. 

 

 Child Care Challenges: Families Concerned with Affordability and Quality. Parents 

who reported problems finding child care most frequently indicated concerns with cost and 

quality of the care. Low-income parents were more likely to encounter problems finding 

child care. Furthermore, low-income parents were more concerned about cost and the 

convenience of the location when selecting child care; whereas Latino families cited 

‘inconvenient hours’ as a barrier to finding child care. These findings have serious 

implications regarding the limited options that low-income and Latino families face when 

selecting care for their young child. This may, in part, explain why more low-income and 

Latino parents reported that they are the primary caregivers for their child. We recommend 

that Silicon Valley sponsors allocate funds to programs that provide subsidized child care 
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for low-income families; and that the child care is available in low-income neighborhoods 

and offers flexible hours. 

 

 Parent Engagement Tapers as Child Grows. Parents of school-age children showed less 

frequent engagement with their children on a number of parenting practices compared to 

parents of preschool-age children. For instance, parents of preschool-age children told 

stories or sang together with their child more often than parents of school-age children. We 

found the same pattern for playing rhyming or wordplay games. We also found that parents 

of preschool-age children engaged in more math activities compared to their school-age 

counterparts. We recommend that Silicon Valley sponsors fund more research in this area 

to better understand how parent engagement changes or manifests itself differently as 

children grow. Conducting primary research on this topic could help us better understand 

what parent engagement looks like in the home—including the activities that are most 

meaningful to children and parents.  

 

 Lower Language and Literacy Practices in Low-Income and Latino Families. Low-

income parents engaged in language development activities less frequently with their 

infant/toddler than middle-to-high income parents. Low income-parents read with their 

preschool-age child less frequently than middle-to-high income parents. Latino parents read 

to their child less frequently than non-Latino parents. Also, Latino parents told stories, sang 

together, and had conversations with their child less frequently than their non-Latino 

counterparts. We recommend funding for more programs that foster literacy activities 

among low-income families. Also important is that literacy materials are made available in 

English as well as the home language. 

 

 Low Rates of Mathematical Skill-Building. Parents of all age groups reported lower 

levels of engaging in mathematical skill building activities with their children compared to 

other parenting activities. Mathematics skills are linked to success in school and are critical 

from an early age. We recommend that Silicon Valley sponsors fund programs that address 

the importance of building mathematics skills in young children. Sponsors should reach out 

to preschools and schools to discuss this finding and explore ways in which educators can 

build awareness regarding the importance of math at an early age. Furthermore, sponsors 

should also develop programs for parents with infants and toddlers to increase awareness 

and parent activities regarding mathematics skill-building.  

 

 Families Lean on Professionals and Community Leaders for Advice. Low-income 

families were more likely to rely on professionals and other community leaders for advice 

regarding child-rearing. For example, low-income parents of preschool-age children viewed 

child care resource and referral programs, as well as religious leaders, as helpful sources of 

child rearing advice. Low-income parents of school-age children also viewed religious 

leaders as helpful, as well as doctors and nurses, child care providers or teachers, 

community based organizations, and social workers. We recommend that Silicon Valley 
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sponsors establish or reinforce partnerships with these ‘sources’ as a means for 

disseminating information and providing support to parents. 

 

 Low-income Parents Express Greater Concerns about Childrearing. The findings 

show that low-income parents expressed greater concerns about childrearing than middle-

to-high income parents. More specifically, low-income parents reported that their 

infant/toddler was harder to care for than most children compared to middle-to-high 

income parents of infants/toddlers. Furthermore, low-income parents of preschool and 

school-age children reported that they felt they were giving up too much of their life to 

meet their child’s needs than middle-to-high income parents. And low-income parents of 

school-age children also reported showed lower instances of trying to teach their child how 

to manage his/her emotions than middle-to-high income parents.  

 

 Low-Income Parents and Latino Parents Exhibit Strengths in Parenting Practices. 

We also want to highlight findings that show strengths among low-income and Latino 

parents. Low-income parents were more likely to help their children with homework and 

have family meals together than middle-to-high income parents. Latino families also 

reported having family meals together more often compared to non-Latino families. Also, 

Latino parents expressed fewer concerns about their child and childrearing than non-Latino 

parents. Latino parents also reported a greater ability to deal with stress compared to non-

Latino parents. These findings provide an opportunity for service providers to consider the 

strengths and assets of the families they serve; and to incorporate these findings into the 

literature and resources available to their colleagues and to these families. Families would 

appreciate acknowledging their strengths and how these may propel their aspirations for a 

better future for their young children. 
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Appendix A 
Family Characteristics Exhibits 
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Exhibit A-1: Parent Characteristics 

  

Gender Age 
Age Parent had 

First Child 

Married or in a 
Domestic 

Partnership 
Born in the US 

Speak More 
Than One 

Language at 
Home 

  

Male Female 
     

  

Percent Percent Mean, SD Mean (SD) Percent Percent Percent 
Overall (N = 1,000) 31.5% 68.5% 38.7 (8.2) 28.2 (6.7) 86.9% 64.9% 51.0% 
County 

       
 

Santa Clara (n = 500) 34.6% 65.4% 38.8 (8.1) 27.9 (6.7) 84.7% 58.8% 55.7% 

 
San Mateo (n = 500) 28.4% 71.6% 28.6 (8.3) 28.5 (6.8) 86.3% 71.0% 46.3% 

Income 
       

 
$15,999 or less (n = 83) 20.5% 79.5% 34.7 (8.9) 22.7 (5.3) 66.7% 54.2% 48.2% 

 
$16,000 - $31,999 (n = 99) 20.2% 79.8% 35.4 (9.0) 23.8 (5.7) 70.4% 62.6% 53.5% 

 
$32,000 - $52,999 (n = 102) 22.5% 77.5% 38.2 (9.4) 26.1 (6.3) 85.1% 55.9% 64.4% 

 
$53,000 - $84,999 (n = 125) 28.0% 72.0% 38.4 (9.0) 26.7 (6.8) 83.2% 72.0% 52.8% 

 
$85,000 - $104,999 (n =113) 31.0% 69.0% 39.1 (7.7) 30.4 (6.2) 91.1% 68.1% 43.8% 

 
$105,000 or more (n = 380) 40.3% 59.7% 40.6 (6.7) 31.8 (6.2) 95.5% 67.1% 48.9% 

Ethnicity 
       

 
White, Caucasian (n = 444) 31.5% 68.5% 40.3 (8.1) 30.5 (6.3) 89.8% 82.4% 32.1% 

 
Hispanic/Latino (n = 239) 21.8% 78.2% 35.5 (7.5) 24.4 (5.9) 84.4% 53.1% 63.9% 

 
East Asian (n = 89) 40.4% 59.6% 39.6 (6.3) 31.4 (5.4) 93.2% 42.7% 68.5% 

 
Southeast Asian (n = 33) 54.5% 45.5% 37.9 (7.0) 28.9 (5.5) 93.8% 15.2% 93.9% 

 
South Asian (n = 52) 36.5% 63.5% 38.2 (6.8) 29.9 (5.1) 92.2% 26.9% 90.2% 

 
Pacific Islander (n = 53) 30.2% 69.8% 37.1 (9.0) 26.4 (6.4) 84.9% 45.3% 71.7% 

 
Black/African American (n = 34) 32.4% 67.6% 46.2 (11.0) 22.9 (6.2) 50.0% 91.2% 14.7% 

 
Native American (n = 10) 70.0% 30.0% 38.0 (6.2) 24.0 (8.9) 60.0% 70.0% 70.0% 

 
Multi-Racial (n = 33) 27.3% 72.7% 34.2 (7.3) 26.5 (7.5) 81.8% 84.8% 54.5% 
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Exhibit A-2: Income by Ethnicity 
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Exhibit A-3: Parent Education 

  

Highest Level of Education Completed 

  

Some Grade 
School or High 

School 

High School 
Diploma / GED 

Associate Degree 
or Technical 

Degree 
Some College 

Bachelor's 
Degree 

Master's, 
Doctorate, or 
Professional 

Degree 
Overall (n = 1,000) 4.7% 12.7% 8.5% 18.0% 31.0% 25.1% 
County 

      

 
Santa Clara (n = 500) 5.9% 13.8% 9.7% 17.6% 28.1% 24.9% 

 
San Mateo (n = 500) 3.6% 11.6% 7.2% 18.4% 33.9% 25.3% 

Income 
      

 
$15,999 or less (n = 83) 14.5% 39.8% 9.6% 24.1% 6.0% 6.0% 

 
$16,000 - $31,999 (n = 99) 12.1% 28.3% 15.2% 28.3% 12.1% 4.0% 

 
$32,000 - $52,999 (n = 102) 6.9% 19.8% 9.9% 34.7% 22.8% 5.9% 

 
$53,000 - $84,999 (n = 125) 3.2% 12.8% 16.8% 22.4% 34.4% 10.4% 

 
$85,000 - $104,999 (n =113) .9% 4.5% 6.3% 16.1% 41.1% 31.3% 

 
$105,000 or more (n = 380) .0% 2.6% 4.7% 10.0% 38.4% 44.2% 

Ethnicity 
      

 
White, Caucasian (n = 444) 1.1% 6.4% 5.9% 16.6% 37.7% 32.3% 

 
Hispanic/Latino (n = 239) 15.1% 29.8% 13.4% 23.5% 13.9% 4.2% 

 
East Asian (n = 89) 1.1% 4.5% 7.9% 7.9% 41.6% 37.1% 

 
Southeast Asian (n = 33) .0% 3.0% 3.0% 12.1% 48.5% 33.3% 

 
South Asian (n = 52) .0% 7.8% 11.8% 5.9% 27.5% 47.1% 

 
Pacific Islander (n = 53) 1.9% 15.1% 5.7% 24.5% 30.2% 22.6% 

 

Black/African American  
(n = 34) 

2.9% 11.8% 17.6% 29.4% 17.6% 20.6% 

 
Native American (n = 10) 20.0% 20.0% .0% 40.0% 20.0% .0% 

 
Multi-Racial (n = 33) 3.0% 9.1% 3.0% 21.2% 39.4% 24.2% 
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Exhibit A-4: Employment Status 

  

Are you currently… 

  

Working for 
an employer 

Self-
employed 

Parental or 
family leave 

Attending school 
or vocational 

training 
Unemployed 

Unemployed 
stay-at-home 

parent 

Stay-at-home 
parent 

Overall (N = 1,000) 63.0% 15.0% 4.4% 10.4% 0.9% 18.7% 5.0% 

  
     

 
 

County 
     

 
 

 
Santa Clara (n = 500) 59.8% 16.6% 4.8% 10.2% 1.2% 18.8% 6.2% 

 

San Mateo (n = 500) 66.2% 14.4% 4.0% 10.6% 0.6% 18.6% 3.8% 

  
     

 
 

Income 
     

 
 

 

$15,999 or less (n = 83) 41.0% 9.6% 12.0% 21.7% 1.2% 33.7% 6.0% 

 

$16,000 - $31,999 (n = 99) 55.6% 10.1% 6.1% 20.2% 2.0% 26.3% 2.0% 

 

$32,000 - $52,999 (n = 102) 57.8% 19.6% 5.9% 13.7% 2.0% 25.5% 2.9% 

 
$53,000 - $84,999 (n = 125) 64.0% 13.6% 3.2% 13.6% .8% 20.8% 3.2% 

 

$85,000 - $104,999 (n =113) 64.6% 16.8% 3.5% 11.5% 1.8% 15.9% 2.7% 

 

$105,000 or more (n = 380) 71.1% 17.4% 2.9% 4.2% 0.0% 12.4% 6.3% 

  
     

 
 

Ethnicity 
     

 
 

 

White, Caucasian (n = 444) 64.6% 16.4% 4.1% 8.1% .7% 16.0% 5.2% 

 

Hispanic/Latino (n = 239) 55.2% 14.6% 5.4% 13.8% 1.7% 24.7% 5.4% 

 
East Asian (n = 89) 73.0% 12.4% 1.1% 10.1% 0.0% 16.9% 5.6% 

 

Southeast Asian (n = 33) 78.8% 15.2% .0% 9.1% 3.0% 6.1% 3.0% 

 

South Asian (n = 52) 65.4% 23.1% 7.7% 1.9% 0.0% 19.2% 3.8% 

 

Pacific Islander (n = 53) 69.8% 7.5% 7.5% 11.3% 1.9% 17.0% 0.0% 

 
Black/African American (n = 34) 50.0% 17.6% 2.9% 14.7% 0.0% 26.5% 5.9% 

 

Native American (n = 10) 40.0% 30.0% 10.0% 20.0% 0.0% 21.2% 9.1% 

 

Multi-Racial (n = 33) 60.6% 12.1% 6.1% 21.2% 0.0% 16.0% 5.2% 
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Exhibit A-5: Child Characteristics 

  

Age Category of Child 
In Family Support or Education 

Program (IFSP or IEP) 

  
0-2 Years 3-5 Years 6-8 Years 

 

  
Percent Percent Percent Percent 

Overall (n = 1,000) 25.2% 34.8% 40.0% 14.8% 
County 

    

 
Santa Clara (n = 500) 24.0% 35.8% 40.2% 16.8% 

 
San Mateo (n = 500) 26.4% 33.8% 39.8% 12.8% 

Income 
    

 
$15,999 or less (n = 83) 27.7% 38.6% 33.7% 20.5% 

 
$16,000 - $31,999 (n = 99) 20.2% 35.4% 44.4% 24.2% 

 
$32,000 - $52,999 (n = 102) 22.5% 39.2% 38.2% 14.7% 

 
$53,000 - $84,999 (n = 125) 20.0% 31.2% 48.8% 17.6% 

 
$85,000 - $104,999 (n =113) 35.4% 23.9% 40.7% 14.2% 

 
$105,000 or more (n = 380) 25.8% 37.1% 37.1% 10.8% 

Ethnicity 
    

 
White, Caucasian (n = 444) 25.5% 33.6% 41.0% 10.8% 

 
Hispanic/Latino (n = 239) 22.2% 36.4% 41.4% 15.9% 

 
East Asian (n = 89) 28.1% 30.3% 41.6% 16.9% 

 
Southeast Asian (n = 33) 30.3% 33.3% 36.4% 27.3% 

 
South Asian (n = 52) 19.2% 53.8% 26.9% 21.2% 

 
Pacific Islander (n = 53) 32.1% 34.0% 34.0% 15.1% 

 
Black/African American (n = 34) 29.4% 26.5% 44.1% 26.5% 

 
Native American (n = 10) 30.0% 20.0% 50.0% 40.0% 

 
Multi-Racial (n = 33) 30.3% 36.4% 33.3% 15.2% 
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Appendix B 
Child Age Category Comparisons 
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Exhibit B1: Support in Times of Need  

 Infants/Toddlers  Preschool Age  School Age  

p value  Mean SD n  Mean SD n  Mean SD n f 

I have others who will 
listen when I need to talk 
about my problems 

3.4 0.7 249  3.4 0.7 309  3.3 0.7 436 0.7 .50 

If there is a crisis, I have 
others I can count on 

3.5 0.7 249  3.4 0.7 309  3.4 0.7 434 1.4 .24 

There are people I can 
count on in my 
neighborhood 

2.8 0.9 252  2.8 0.8 305  2.9 0.8 432 2.1a .12 

If my child was outside 
playing and got hurt or 
scared, there are adults 
nearby who I trust to 
help 

3.0 0.8 243  3.0 0.8 299  3.1 0.7 428 2.3 .10 

Note. aDue to violation of the homogeneity of variance assumption Welch’s f statistic is reported 

Exhibit B2: Satisfaction with Preschool and School  

 Preschool 
 

School   

 Mean SD n  Mean SD n t p value 

I trust that my child is safe at 
(pre)school 

3.6 0.6 228  3.4 0.6 408 3.3
a 

.001 

I am confident my child is learning at 
(pre)school 

3.5 0.6 227  3.4 0.6 407 1.5 .14 

I would recommend my child’s 
(pre)school to a friend 

3.6 0.6 228  3.4 0.7 403 2.6
a 

.01 

I wish my child could attend a different 
(pre)school 

1.9 0.8 228  2.0 0.8 407 -1.5 .14 

Note. aDue to violation of the homogeneity of variance assumption, the ‘equal variance not assumed’ adjusted t-statistic 
is reported 
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Exhibit B3: Interactions with Preschool and School  

 Preschool 
 

School   

 Mean SD n  Mean SD n t p value 

Teachers at my child’s (pre)school 
respect my ideas 

3.3 0.7 222  3.2 0.7 403 1.8 .07 

I feel welcomed in my child’s classroom 3.5 0.7 227  3.4 0.7 408 2.2 .03 

Parent activities are scheduled at my 
child’s (pre)school so that I can attend 

3.1 0.8 224  3.1 0.7 405 0.3
a 

.76 

The teachers work with me to solve any 
problems involving my child 

3.5 0.6 225  3.4 0.6 405 1.4 .15 

The teachers at my child’s (pre)school 
keep me informed about my child’s 
progress 

3.4 0.7 226  3.4 0.7 408 1.1 .28 

I am friendly with other parents at my 
child’s (pre)school 

3.2 0.7 225  3.3 0.7 404 -0.5 .60 

I volunteer at my child’s (pre)school 2.6 0.9 220  3.1 0.8 406 -6.1
a 

<.001 

Note. aDue to violation of the homogeneity of variance assumption, the ‘equal variance not assumed’ adjusted t-statistic 
is reported 

Exhibit B4: Importance of Preschool and School Characteristics 

 Preschool 
 

School   

 Mean SD n  Mean SD n t p value 

Convenient Location 3.3 0.8 230  2.8 1.0 180 4.4
a 

<.001 

Reputation or Online Reviews 3.2 1.0 228  3.0 1.0 180 2.0 .04 

Language, Culture, or Religion 2.3 1.2 228  2.8 1.1 180 -4.6 <.001 

No Waitlist 2.3 1.2 220  2.0 1.2 176 2.7 .010 

Safety 3.8 0.4 230  3.6 0.7 179 3.5
a 

.001 

Physical Facility 3.3 0.8 228  2.9 0.9 177 4.4 <.001 

Note. aDue to violation of the homogeneity of variance assumption, the ‘equal variance not assumed’ adjusted t-statistic 
is reported 

Exhibit B5: Satisfaction with Child Care  

 Infants/Toddlers 
 

Preschool Age 
 

School Age  

p value  Mean SD n  Mean SD n  Mean SD n f 

Child care or afterschool care 
supports my child’s needs 

3.4 0.7 25  3.5 0.5 13 
 

3.4 0.6 51 0.0
 

.99 

I wish my child was in a 
different child care or 
afterschool care 

1.6 0.6 25  1.7 0.8 12 
 

2.0 0.8 51 2.7 .08 
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Exhibit B6: Importance of Child Care Characteristics 

 Infants/Toddlers 
 

Preschool Age 
 

School Age  

p value  Mean SD n  Mean SD n  Mean SD n f 

Convenient Hours 3.4 0.7 25  3.6 0.7 13  3.7 0.5 51 1.9
a 

.16 

Cost or Subsidies 2.6 1.0 25  2.8 1.1 12  2.8 1.1 51 2.3 .10 

Convenient Location 3.4 0.7 25  3.2 1.1 13  3.5 0.7 51 0.8
a 

.48 

Quality of Provider/Child 
Interactions 

3.9 0.3 25  3.9 0.3 13 
 

3.6 0.6 51 
4.2

a 
.02 

Qualifications of Provider 3.6 0.6 25  3.9 0.4 13  3.5 0.8 51 3.1
a 

.06 

Online Reviews 2.2 1.1 25  2.7 1.2 12  2.4 1.2 51 0.8 .44 

Support for my child’s social 
and emotional development 

3.7 0.6 25  3.6 0.8 13 
 

3.5 0.7 51 0.6 .56 

Specific Curriculum 2.8 0.9 24  2.6 1.2 12  2.8 1.0 51 0.2 .80 

Language, Culture, or Religion 2.0 1.0 25  2.3 1.1 13  2.1 1.0 51 0.4 .68 

Space Available for Enrollment 3.1 0.9 25  2.6 1.1 13  3.2 0.9 51 2.0 .15 

Safety 3.9 0.3 25  4.0 0.0 13  3.8 0.4 51 2.0 .14 

Physical Facility 3.3 0.8 25  3.5 0.9 13  3.0 0.9 51 1.4 .24 

Support for my child’s 
academic development

b - - -  3.4 0.8 12 
 

3.4 0.8 51 0.0 .98 

Note. aDue to violation of the homogeneity of variance assumption Welch’s f statistic is reported. bParents of 
infants/toddlers were not asked to rate the importance of ‘Support for my child’s academic development’. 

Exhibit B7: Difficulty Finding Child Care  

 
Infants/Toddle

rs 
 Preschool 

Age 
 

School Age   

 n %  n %  n % χ
2
 p value 

Hours not convenient 53 47.2%  59 39.0%  72 43.1% 0.8 .68 

Cost too high 52 76.9%  59 67.8%  72 69.4% 1.3 .53 

Location not convenient 53 28.3%  59 25.4%  71 31.0% 0.5 .78 

Concerned about quality of care 53 67.9%  58 65.5%  73 47.9% 6.5 .04 

No services for special needs children 52 3.8%  58 15.5%  68 14.7% 4.5 .11 

Language, cultural, or religious 
differences 

53 11.3% 
 

57 3.5% 
 

71 11.3% 2.9 .23 

Space not available 53 43.4%  58 32.8%  71 33.8% 1.7 .44 
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Exhibit B8: Parenting Practices – Literacy and Bedtime Routines 

 Infants/Toddlers 
 

Preschool Age 
 

School Age  

p value  Mean SD n  Mean SD n  Mean SD n f 

Read or look at books /Read 
more than 5 minutes   

4.2 1.2 252  4.2 1.1 305  4.2 1.0 436 0.2
a 

.80 

Put child to bed at a regular 
time 

4.6 0.9 251  4.4 1.0 305  4.6 0.9 436 5.0
a 

<.01 

Note. aDue to violation of the homogeneity of variance assumption Welch’s f statistic is reported 

Exhibit B9: Parenting Practices – Language and Math 

 Preschool Age  School Age  

p value  Mean SD n  Mean SD n t 

Tell stories or sing together 4.1 1.1 305  3.9 1.2 434 3.3 <.001 

Play rhyming or wordplay games 2.9 1.3 304  2.7 1.2 434 3.0 <.01 

Have conversations with child 4.9 0.5 305  4.9 0.5 435 0.5 .62 

Play math games for counting or measurement 3.1 1.3 303  2.9 1.3 434 2.8 <.01 

Play board games, card games, or puzzles with 
child 

3.2 1.3 304  2.9 1.1 436 3.9
a 

<.001 

Note. aDue to violation of the homogeneity of variance assumption, the ‘equal variance not assumed’ adjusted t-statistic 
is reported 

Exhibit B10: Parenting Practices – Routine and Play 

 
 

Preschool Age 
 

School Age  

p value   Mean SD n  Mean SD n t 

Involve child in household chores  3.5 1.4 305  3.8 1.3 433 -2.4
a 

<.01 

Have family meals together  4.5 0.9 305  4.5 0.8 436 0.1 .94 

Take child to park, playground, or the library  3.2 1.1 305  3.1 1.0 434 1.8 .08 

Do role-play or pretend play activities with 
child 

 3.4 1.4 304  2.6 1.3 434 7.5
a 

<.001 

Note. aDue to violation of the homogeneity of variance assumption, the ‘equal variance not assumed’ adjusted t-statistic 
is reported.  
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Exhibit B11: Parenting Practices – Helpfulness of Child-Rearing Advice 

 Infants/Toddlers 
 

Preschool Age 
 

School Age  

p value  Mean SD n  Mean SD n  Mean SD n f 

Spouse or partner 3.4 0.9 240  3.4 0.8 286  3.3 0.9 410 2.7 .07 

Doctor or nurse 3.3 0.8 246  3.1 0.9 295  2.9 0.9 407 19.7 <.001 

Child care provider or 
teacher 

3.1 1.0 124  3.1 0.9 257  3.1 0.8 403 0.1
a 

.91 

Family or relatives 3.0 0.9 243  2.9 0.9 290  2.9 0.9 413 0.8 .45 

The Internet 2.9 0.9 232  2.8 0.9 275  2.7 0.9 375 6.0 <.01 

Friends 2.8 0.9 231  2.8 0.9 280  2.8 0.8 379 0.5 .62 

Books, magazines, 
newsletters 

2.7 0.8 226  2.7 0.9 270  2.7 0.8 375 0.0 .95 

Parent education 
workshop 

2.7 0.9 82  2.8 1.0 107  2.9 0.9 170 2.2 .11 

Special education 
therapist 

2.8 1.3 24  2.9 1.2 65  2.9 1.1 99 0.2 .85 

Pastor, priest, religious 
leader 

2.6 1.1 69  2.5 1.1 139  2.7 1.0 209 1.2 .30 

Community organization 2.8 1.0 54  2.7 0.9 106  2.7 1.0 148 0.4 .69 

Home visitor 2.4 1.0 80  2.4 1.0 108  2.5 1.1 117 0.6 .58 

Family resource center 2.8 1.1 51  2.5 1.1 72  2.7 1.1 107 1.5 .23 

Child care resource & 
referral program 

2.5 1.1 42  2.4 1.0 83  2.6 1.1 110 0.8 .46 

Social worker 2.4 1.2 36  2.4 1.1 67  2.5 1.2 78 0.3 .76 

Note. aDue to violation of the homogeneity of variance assumption Welch’s f statistic is reported 
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Appendix C 

Income and Special Populations Analysis by Age 

Category 
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Infants and Toddlers 
Systems of Support 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Support in Times of Need 

I have others who will listen when I need to talk about my 
problems 

3.1 0.8 42  3.5 0.7 184 -3.0 <.01 

If there is a crisis, I have others I can count on 3.2 0.8 43  3.6 0.7 184 -2.8 <.01 

There are people I can count on in my neighborhood 2.6 0.7 43  2.9 0.9 186 -2.2 <.05 

If my child was outside playing and got hurt or scared, 
there are adults nearby who I trust to help 

3 0.8 41  3 0.8 179 0.4 .72 

 
U.S. Born  Non-U.S. Born   

Mean SD n  Mean SD n t p value 

Support in Times of Need 

I have others who will listen when I need to talk about my 
problems 

3.5 0.7 174  3.2 0.7 75 3.0 <.01 

If there is a crisis, I have others I can count on 3.6 0.7 174  3.3 0.8 75 2.8 <.01 

There are people I can count on in my neighborhood 2.9 0.8 175  2.8 0.9 77 0.9 .37 

If my child was outside playing and got hurt or scared, 
there are adults nearby who I trust to help 

3.0 0.9 167  2.9 0.7 76 0.4 .68 
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Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Family Agreement 

We agree on how to raise our child 3.1 1.0 42  3.5 0.7 185 -1.9 .07a 

We agree on how to spend money 3.1 1.0 43  3.3 0.8 185 -1.3 .21a 

We appreciate each other 3.6 0.8 43  3.7 0.5 185 -1.3 .19a 

We agree on how to share household chores 3.3 1.0 43  3.3 0.8 185 -0.1 .98 

 
In a Domestic Partnership  Non Domestic Partnership   

Mean SD n  Mean SD n t p value 

Family Agreement 

We agree on how to raise our child 3.4 0.7 228  3.1 1.1 21 1.1 .27a 

We agree on how to spend money 3.3 0.8 229  2.8 1.2 21 2.1 <.05a 

We appreciate each other 3.7 0.6 229  3.7 0.7 21 0.3 .76 

We agree on how to share household chores 3.3 0.9 229  3.3 1.0 21 -0.3 .78 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Coping and Depression 

I always find ways to try to reduce stress for myself 3.2 0.6 43  3.1 0.7 184 1.0 .32 

In the past year, how often have you felt chronic sadness or 
depression that interfered with your daily life? 

1.5 0.6 43  1.3 0.5 185 2.0 .05a 
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$15,999 or less  $16,000-31,999   

Mean SD n  Mean SD n t p value 

Coping and Depression 

In the past year, how often have you felt chronic sadness or 
depression that interfered with your daily life? 

1.7 0.6 23  1.3 0.4 20 2.7 <.01a 

Preschool 

  Low Income  High Income   

  % n  % n Χ
2 

p value 

Enrolled in preschool
b
 11.2% 17  29.4% 68 - - 

Enrolled in any enrichment activities 26.8% 42  46.0% 174 4.2 <.05 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Preschool Selection Characteristics 

Convenient hours
b
 1.0 0.0 1  3.2 1.0 19 - - 

Cost or subsidies
b
 3.0 0.0 1  2.5 1.0 19 - - 

Convenient location
b
 3.0 0.0 1  3.5 0.8 19 - - 

Reputation or online reviews
b
 1.0 0.0 1  3.5 0.7 19 - - 

Support for my child's development
b
 3.0 0.0 1  3.8 0.5 19 - - 

Qualifications of staff
b
 4.0 0.0 1  3.6 0.6 19 - - 

Quality of teacher-child interactions
b
 3.0 0.0 1  3.7 0.6 19 - - 

Language, culture, or religion 1.0 0.0 1  2.3 1.1 19 - - 

No waitlist
b
 1.0 0.0 1  1.9 0.9 18 - - 

Safety
b
 4.0 0.0 1  3.8 0.5 19 - - 
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Physical facility
b
 3.0 0.0 1  3.0 0.9 19 - - 

  Low Income  High Income   

  % n  % n Χ
2 

p value 

Reasons Child is Not Enrolled in Preschool: 

Hours not convenient
b
 33.3% 15  2.3% 44 - - 

Cost too high
b
 33.3% 15  24.4% 45 - - 

Location not convenient
b
 6.7% 15  15.6% 38 - - 

Concerned about quality of preschool 40.0% 15  33.3% 45 0.2 .64 

No services for children with special needs
b
 7.1% 14  0.0% 46 - - 

Language, cultural, or religious differences
b
 6.7% 15  4.3% 47 - - 

Space not available
b
 14.3% 14  4.3% 47 - - 

My child is too young for preschool
b
 93.3% 15  93.8% 48 - - 

Child Care 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Hours in child care 32.4 12.6 7  35.7 12.2 69 -0.7 .51 

  Low Income  High Income   

  % n  % n Χ
2 

p value 

Cared for by a parent or parent’s spouse  81.4% 43  61.6% 185 6.0 <.05 

Child care received at home 50.0% 6  51.0% 51 0.0 .96 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Child Care Selection Characteristics 

Convenient hours
b
 3.5 0.7 2  3.5 0.6 20 - - 
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Cost or subsidies
b
 2.5 2.1 2  2.6 0.9 20 - - 

Convenient location
b
 3.5 0.7 2  3.5 0.7 20 - - 

Quality of provider/child interactions
b
 4.0 0.0 2  3.9 0.3 20 - - 

Qualifications of provider
b
 4.0 0.0 2  3.6 0.6 20 - - 

Online reviews
b
 3.0 1.4 2  2.1 1.2 20 - - 

Support for my child's social and emotional development
b
 3.5 0.7 2  3.7 0.6 20 - - 

Specific curriculum
b
 3.0 1.4 2  2.7 1.0 19 - - 

Language, culture, or religion
b
 2.5 0.7 2  2.0 1.1 20 - - 

Space available for enrollment
b 

3.5 0.7 2  3.1 0.8 20 - - 

Safety
b
 4.0 0.0 2  3.9 0.3 20 - - 

Physical facility
b
 3.5 0.7 2  3.4 0.7 20 - - 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Perceptions of Satisfaction With Child Care 

Child care or afterschool care supports my child’s needsb 4.0 0.0 2  3.4 0.5 20 - - 

I wish my child was in a different child care or afterschool careb 1.0 0.0 2  1.7 0.6 20 - - 

  Low Income  High Income   

  % n  % n Χ
2 

p value 

Experienced Specific Difficulties Finding Child Care 

Experienced difficulties finding child care 34.9% 43  18.4% 185 5.6 <.05 

Hours not convenient 60.0% 15  41.2% 34 1.5 .22 

Cost too high
z
 92.9% 14  73.5% 34 2.2 .13 
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Location not convenient 40.0% 15  23.5% 34 1.4 .24 

Concerned about quality of care 53.3% 15  76.5% 34 2.6 .11 

No services for children with special needs 6.7% 15  3.0% 33 0.3 .56 

Language, cultural, or religious differences 0.0% 15  17.6% 34 3.0 .08 

Space not available 60.0% 15  38.2% 34 2.0 .16 

Family Practices 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Parenting Practices 

Read or look at books with child 3.6 1.5 43  4.3 1.1 186 -2.1 <.01 

Share stories with child 3.5 1.5 43  4.2 1.3 186 -2.9 <.01 

Sing songs with child 4.2 1.3 43  4.5 1.0 186 -1.2 .23 

Count with child 3.7 1.6 43  3.9 1.4 186 -0.8 .40 

Encourage child to make sounds or say words 4.6 1.1 43  4.8 0.6 186 -1.3 .19 

Put child to bed at a regular time 4.4 1.1 43  4.5 0.9 185 -0.7 .50 

Read or look at books with child 3.6 1.5 43  4.3 1.1 186 -2.1 <.01 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Breastfeeding 

Average age in months in which breastfeeding stops  3.6 3.7 24  6.0 5.5 104 -2.5 <.05
a 
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  Low Income  High Income   

  % n  % n Χ
2 

p value 

Breastfeeding 

Fed breast milk only in months after child’s birth 69.0% 42  71.2% 184 0.1 .78 

Child was always fed breast milk 82.9% 35  85.1% 154 0.1 .74 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Helpfulness of Child-Rearing Advice 

Spouse or partner 2.9 1.2 38  3.4 0.8 181 -2.4 <.01a 

Doctor or nurse 3.3 0.7 41  3.3 0.8 182 -0.1 .85a 

Family or relatives 3.2 0.9 40  3.0 0.9 182 0.8 .39 

The Internet 3.1 0.6 33  2.9 0.9 177 1.7 .1a 

Friends 2.9 0.8 35  2.8 0.9 174 0.2 .81 

Child care provider or teacher 3.0 1.0 25  3.1 0.9 87 -0.3 .73 

Books, magazines, or newsletters 2.7 0.9 34  2.7 0.8 174 -0.3 .79 

Pastor, priest, or religious leader 3.1 1.1 11  2.5 1.1 51 1.5 .14 

Family resource center 3.0 0.7 13  2.6 1.2 31 1.2 0.22a 

Community organization 2.8 1.1 13  2.8 1.0 34 0.2 .81 

Home visitor 3.1 0.9 18  2.2 0.9 57 3.5 <.001 

Parent education workshop 2.8 0.8 14  2.6 0.9 62 0.6 .58 

Child care resource and referral program 2.7 1.1 17  2.5 1.1 19 0.6 .53 

Special education therapist 3.0 1.1 6  2.9 1.3 15 0.2 .88 
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Social worker 2.8 0.9 15  2.1 1.4 17 1.7 .11a 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Guiding Child’s Development 

I try to teach my child how to manage his/her emotions 3.4 0.5 39  3.3 0.8 180 1.4 .16a 

I know how to help my child learn 3.4 0.6 41  3.4 0.6 186 0.3 .73 

I know how to guide my child's behavior 3.2 0.7 41  3.3 0.6 185 -0.4 .66 

I know what my child should be able to do at this age 3.4 0.7 42  3.4 0.7 186 -0.3 .75 

I try to be aware and respond to my child's emotional needs 3.6 0.5 43  3.6 0.6 186 -0.1 .98 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Concerns About Child 

Your child was harder to care for than most children 1.7 0.9 43  1.4 0.6 181 2.2 <.05a 

You child does things that really bother you a lot 1.4 0.6 43  1.4 0.6 185 0.1 .98 

You were giving up too much of your life to meet your child's 
needs 

1.6 1.0 43  1.3 0.7 185 1.7 .09a 

You felt angry with your child 1.3 0.5 43  1.3 0.5 185 -0.2 .81 

Concerned about how child responds to you 1.7 1.1 43  1.5 0.8 185 1.1 .28 

Concerned about the amount of time child sleeps 1.3 0.7 43  1.4 0.7 185 -1.1 .31 

Concerned about child's eating 1.4 0.7 43  1.6 0.8 186 -1.5 .15 

Note. aDue to violation of the homogeneity of variance assumption, the ‘equal variance not assumed’ adjusted t-statistic is reported. bDue to low or unequal sample 
sizes across income groups or lack of variability in responses,  significance testing was not appropriate. 
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Preschool Age 
Systems of Support 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Support in Times of Need 

I have others who will listen when I need to talk about my 
problems 

3.1 0.8 61  3.4 0.6 217 -3.3 <.001 

If there is a crisis, I have others I can count on 3.3 0.6 61  3.5 0.7 217 -1.7 .08 

There are people I can count on in my neighborhood 2.8 0.9 61  2.9 0.8 214 -1.0 .34 

If my child was outside playing and got hurt or scared, there 
are adults nearby who I trust to help 

3.0 0.8 61  3.1 0.8 208 -1.0 .33 

 
U.S. Born  Non-U.S. Born   

Mean SD n  Mean SD n t p value 

Support in Times of Need 

I have others who will listen when I need to talk about my 
problems 

3.5 0.6 188  3.2 0.7 121 3.8 <.001a 

If there is a crisis, I have others I can count on 3.5 0.6 188  3.3 0.7 121 3.6 <.001 

There are people I can count on in my neighborhood 2.9 0.9 186  2.7 0.8 119 1.9 .06 

If my child was outside playing and got hurt or scared, there 
are adults nearby who I trust to help 

3.1 0.8 184  2.9 0.7 115 1.7 .08a 
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Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Family Agreement 

We agree on how to raise our child 3.1 1.1 61  3.3 0.8 216 -1.3 .22a 

We agree on how to spend money 3.2 1.1 61  3.2 0.8 217 0.1 .96a 

We appreciate each other 3.6 0.8 61  3.5 0.7 217 0.9 .35 

We agree on how to share household chores 3.2 1.1 61  3.1 0.9 217 1.1 .27 

 
In a Domestic Partnership  Non Domestic Partnership   

Mean SD n  Mean SD n t p value 

Family Agreement 

We agree on how to raise our child 3.3 0.8 261  3.0 1.1 44 1.9 .07a 

We agree on how to spend money 3.2 0.8 262  2.8 1.1 44 2.4 <.05a 

We appreciate each other 3.6 0.7 262  3.3 1.0 44 1.9 .07a 

We agree on how to share household chores 3.2 0.9 262  2.9 1.2 44 1.1 .26a 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Coping and Depression 

I always find ways to try to reduce stress for myself 3.1 0.7 61  3.1 0.7 217 0.2 .82 

In the past year, how often have you felt chronic sadness or 
depression that interfered with your daily life? 

1.6 0.8 61  1.4 0.6 217 2.5 <.05a 
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$15,999 or less  $16,000-$31,999   

Mean SD n  Mean SD n t p value 

Coping and Depression 

In the past year, how often have you felt chronic sadness or 
depression that interfered with your daily life? 

1.6 0.8 27  1.7 0.8 34 -0.7 .48 

Preschool 

 
Low Income  High Income   

% n  % n Χ
2 

p value 

Enrolled in preschool 49.2% 61  75.1% 217 15.1 <.001 

Out of pocket payment for preschool 7.4% 27  90.1% 161 92.6 <.001 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Preschool selection characteristics 

Convenient hours 3.5 0.7 30  3.2 0.9 163 1.9 .06 

Cost or subsidies 3.2 0.9 29  2.5 1.0 163 3.3 <.01 

Convenient location 3.3 1.0 30  3.2 0.8 163 0.3 .79 

Reputation or online reviews 2.9 1.0 30  3.3 0.9 162 -1.8 .08
a 

Support for my child’s development 3.8 0.4 30  3.8 0.5 163 0.3 .73 

Qualifications of staff 3.6 0.6 29  3.5 0.7 162 1.1 .28 

Quality of teacher-child interactions 3.8 0.4 30  3.8 0.4 163 0.0 1.0
a 

Language, culture, or religion 2.5 1.2 30  2.2 1.2 161 1.3 .19 

No waitlist 3.0 1.1 30  2.2 1.2 156 3.7 <.01
a 

Safety 3.8 0.4 30  3.8 0.4 163 0.4 .72 
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Physical facility 3.5 0.5 29  3.2 0.8 162 1.7 .09 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Interactions with preschool 

Teachers at  my child's preschool respect my ideas 3.3 0.8 30  3.3 0.6 158 -0.5 .64 

I feel welcomed in  my child's classroom 3.5 0.7 30  3.4 0.8 161 0.1 .90 

Parent activities are scheduled at my child's preschool so that I 
can attend 

3.5 0.7 30  3.0 0.8 160 2.9 <.01 

The teachers work with me to solve any problems involving my 
child 

3.4 0.7 30  3.5 0.5 159 -0.5 .61 

The teachers at  my child's preschool keep me informed about 
my child's progress 

3.5 0.5 30  3.4 0.7 160 1.0 .33 

I am friendly with other parents at  my child's preschool 3.4 0.6 30  3.3 0.6 159 1.0 .33 

I volunteer at  my child's preschool 3.0 0.7 29  2.6 0.9 157 3.0 <.01
a
 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Perceptions of satisfaction with preschool 

I trust that my child is safe at school 3.6 0.5 30  3.6 0.5 162 -0.6 0.55 

I am satisfied with the school my child attends 3.4 0.5 30  3.6 0.6 163 -1.2 0.23 

I wish my child could attend a different school 2.0 0.9 30  1.8 0.8 162 1.2 0.22 

I am confident my child is learning at school 3.4 0.6 30  3.5 0.6 162 -0.9 0.36 

I would recommend my child's school to a friend 3.6 0.5 29  3.5 0.6 163 0.3 0.74 
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Low Income  High Income   

% n  % n Χ
2 

p value 

Reasons child is not enrolled in preschool: 

Hours not convenient 23.3% 30  13.2% 53 1.4 .24 

Cost too high 44.8% 29  49.1% 53 0.1 .71 

Location not convenient 32.3% 31  20.8% 53 1.4 .24 

Concerned about quality of preschool 36.7% 30  33.3% 51 0.1 .76 

No services for children with special needs 10.3% 29  17.6% 51 0.8 .38 

Language, cultural, or religious differences 6.7% 30  2.0% 50 1.1 .29 

Space not available 27.6% 29  11.8% 51 3.2 .07 

My child is too young for preschool 38.7% 31  47.2% 53 0.6 .45 

Enrolled in any enrichment activities 47.5% 61  72.0% 214 12.7 <.001 

Child Care 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Hours in child care for children enrolled in preschool 12.8 9.8 10  21.0 10.8 25 -2.1 <.05 

Hours in child care for children not enrolled in preschool 34.7 15.2 6  28.2 14.0 17 0.9 .35 

 
Low Income  High Income   

% n  % n Χ
2 

p value 

Cared for by a parent or parent’s spouse for children enrolled 
in preschool 

66.7% 30  83.3% 162 4.5 <.05 

Cared for by a parent or parent’s spouse for children not 
enrolled in preschool 

80.6% 31  66.7% 54 1.9 .17 



 Page C-15 

Experienced difficulties finding child care 13.1% 61  22.2% 216 2.4 .12 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Child care selection characteristics 

Convenient hours
a 

3.3 1.2 3  3.7 0.5 6 -0.5 .67 

Cost or subsidies 4.0 0.0 3  2.6 0.9 5 2.6 <.05 

Convenient location
a
 3.0 1.7 3  3.7 0.5 6 -0.7 .58 

Quality of provider/child interactions
b 

4.0 0.0 3  4.0 0.0 6 - - 

Qualifications of provider
a
 3.7 0.6 3  4.0 0.0 6 -1.0 .42 

Online reviews 2.7 1.5 3  3.0 1.2 5 -0.3 .74 

Support for my child's social and emotional development
a
 3.7 0.6 3  4.0 0.0 6 -1.0 .42 

Specific curriculum 3.5 0.7 2  2.7 1.4 6 0.8 .46 

Language, culture, or religion 2.0 1.7 3  2.2 1.2 6 -0.2 .87 

Space available for enrollment 2.0 1.7 3  2.7 1.0 6 -0.7 .48 

Safety
b
 4.0 0.0 3  4.0 0.0 6 - - 

Physical facility 4.0 0.0 3  3.5 0.5 6 1.5 .17 

Support for my child's academic development 3.7 0.6 3  3.7 0.5 6 0.0 1.00 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Perceptions of satisfaction with child care 

Child care or afterschool care supports my child’s needs 3.7 0.6 3  3.5 0.5 6 0.4 .69 

I wish my child was in a different child care or afterschool care 1.7 0.6 3  1.5 0.8 6 0.3 .80 
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Low Income  High Income   

% n  % n Χ
2 

p value 

Experienced specific difficulties finding child care 

Hours not convenient 62.5% 8  36.2% 47 - - 

Cost too high 100.0% 8  61.7% 47 - - 

Location not convenient 50.0% 8  21.3% 47 - - 

Concerned about quality of care 75.0% 8  65.2% 46 - - 

No services for children with special needs 12.5% 8  17.0% 47 - - 

Language, cultural, or religious differences 12.5% 8  2.2% 46 - - 

Space not available 57.1% 7  29.8% 47 - - 

Parenting Practices 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Parenting Practices: Literacy, Language, and Math 

Read more than 5 minutes 3.7 1.2 61  4.2 1.1 213 -3.0 <.01a 

Tell stories or sing together 4.0 1.3 61  4.2 1.1 214 -1.0 .33a 

Play rhyming or wordplay games 2.9 1.3 61  2.9 1.3 214 0.1 .96a 

Have conversations with child 4.9 0.5 61  4.9 0.5 214 -0.1 .97 

Play math games for counting or measurement 3.2 1.6 61  3.1 1.3 213 0.3 .73a 

Play board games, card games, or puzzles with child 3.3 1.4 61  3.1 1.2 213 1.0 .34a 
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Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Parenting Practices: Routine and Play 

Involve child in household chores 3.5 1.5 61  3.5 1.4 214 0.1 .97 

Have family meals together 4.6 0.9 61  4.5 0.9 214 0.3 .73 

Put child to bed at a regular time 4.2 1.1 61  4.4 0.9 214 -1.3 .2a 

Take child to park, playground, or the library 3.1 1.2 61  3.3 1.1 214 -1.1 .27 

Do role-play or pretend play activities with child 3.4 1.5 61  3.4 1.4 213 -0.1 .93 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Helpfulness of Child Rearing Advice 

Spouse or partner 3.25 0.8 48  3.42 0.8 208 -1.5 .16 

Doctor or nurse 3.27 0.7 55  3.03 0.9 211 1.8 .07 

Family or relatives 3.24 0.9 41  3.07 0.9 193 1.2 .25 

The Internet 2.97 0.9 58  2.95 0.9 205 0.1 .90 

Friends 2.74 1.0 46  2.81 0.8 203 -0.5 .65a 

Child care provider or teacher 2.76 0.9 55  2.78 0.9 198 -0.1 .92 

Books, magazines, or newsletters 2.79 0.9 47  2.70 0.9 195 0.6 .54 

Pastor, priest, or religious leader 2.56 0.9 18  2.78 1.0 79 -0.9 .36 

Family resource center 3.11 1.1 18  2.63 1.2 38 1.4 .16 

Community organization 2.80 1.0 30  2.31 1.0 94 2.3 <.05 

Home visitor 2.82 0.9 22  2.61 0.9 76 1.0 .31 
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Parent education workshop 2.54 1.0 26  2.36 1.0 72 0.8 .43 

Child care resource and referral program 2.28 1.0 18  2.50 1.1 48 -7.0 .46 

Special education therapist 2.75 0.9 24  2.23 1.1 53 2.2 <.05a 

Social worker 2.68 0.9 19  2.19 1.1 42 1.8 .08a 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Guiding Child’s Development 

I try to teach my child how to manage his/her emotions 3.4 0.6 61  3.5 0.6 214 1.5 .15 

I know how to help my child learn 3.4 0.6 61  3.5 0.5 214 -0.4 .69 

I know how to guide my child's behavior 3.2 0.6 61  3.3 0.6 214 -1.1 .26 

I know what my child should be able to do at this age 3.3 0.5 61  3.3 0.6 214 0.4 .70 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Concerns about Child 

Your child was harder to care for than most children 1.5 0.8 60  1.6 0.8 215 -1.0 .32 

You child does things that really bother you a lot 1.6 0.8 61  1.7 0.7 217 -0.7 .46 

You were giving up too much of your life to meet your child's 
needs 

1.8 1.1 61  1.4 0.8 216 2.1 <.05a 

You felt angry with your child 1.5 0.6 61  1.7 0.5 217 -1.6 .11 

Concerned about how child behaves 1.7 1.0 61  1.8 0.7 214 -0.1 .42a 

Concerned about how child gets along with others 1.6 0.9 61  1.5 0.7 214 0.1 .92 

Note. aDue to violation of the homogeneity of variance assumption, the ‘equal variance not assumed’ adjusted t-statistic is reported. bDue to low or unequal 
sample sizes across income groups or lack of variability in responses,  significance testing was not appropriate. 
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School Age 
Systems of Support 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Support in Times of Need 

I have others who will listen when I need to talk about my 
problems 

3.2 0.7 77  3.3 0.7 315 -1.2 .20 

If there is a crisis, I have others I can count on 3.3 0.7 76  3.4 0.7 314 -2.1 <.05 

There are people I can count on in my neighborhood 2.7 0.7 76  3.0 0.8 312 -2.3 <.05 

If my child was outside playing and got hurt or scared, there 
are adults nearby who I trust to help 

3.0 0.7 77  3.1 0.7 308 -1.7 .10 

 
U.S. Born  Non-U.S. Born   

Mean SD n  Mean SD n t p value 

Support in Times of Need 

I have others who will listen when I need to talk about my 
problems 

3.4 0.7 285  3.2 0.7 151 3.8 <.001a 

If there is a crisis, I have others I can count on 3.5 0.6 283  3.2 0.7 151 4.3 <.001 

There are people I can count on in my neighborhood 3.0 0.8 284  2.9 0.7 148 1.4 .15 

If my child was outside playing and got hurt or scared, there 
are adults nearby who I trust to help 

3.2 0.7 281  3.0 0.6 147 3.1 <.01a 
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Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Family Agreement 

We agree on how to raise our child 3.3 0.9 76  3.4 0.8 314 -0.4 .70a 

We agree on how to spend money 3.1 1.0 75  3.1 0.9 314 -0.1 .99a 

We appreciate each other 3.5 0.8 77  3.5 0.7 315 -0.3 .80 

We agree on how to share household chores 3.3 0.9 76  3.1 0.9 314 1.4 .16 

 
In a Domestic Partnership  Non Domestic Partnership   

Mean SD n  Mean SD n t p value 

Family Agreement 

We agree on how to raise our child 3.4 0.8 367  3.2 0.9 63 1.4 .18a 

We agree on how to spend money 3.1 0.9 366  3.0 1.0 62 1.1 .28 

We appreciate each other 3.6 0.6 368  3.3 0.9 64 2.4 <.05a 

We agree on how to share household chores 3.2 0.9 366  3.0 1.0 64 1.4 .16a 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Coping and Depression 

I always find ways to try to reduce stress for myself 3.2 0.5 77  3.1 0.7 314 0.4 .67a 

In the past year, how often have you felt chronic sadness or 
depression that interfered with your daily life? 

1.6 0.7 77  1.5 0.6 314 0.9 .39 
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$15,999 or less  $16,000-$31,999   

Mean SD n  Mean SD n t p value 

Coping and Depression 

In the past year, how often have you felt chronic sadness or 
depression that interfered with your daily life? 

1.6 0.6 33  1.5 0.7 44 1.0 .34 

School 

 
Low Income  High Income   

% n  % n Χ
2 

p value 

Enrolled in school 96.1% 77  94.3% 315 0.4 .53 

Enrolled in school assigned by the school district 62.0% 71  53.3% 291 1.7 .19 

Enrolled in any enrichment activities 68.4% 76  85.4% 315 12.0 <.01 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

School Selection Characteristics 

Convenient location 3.0 0.9 27  2.8 1.0 136 1.4 .18
a 

Quality of the teaching 3.7 0.5 27  3.8 0.5 136 -0.5 .65 

Reputation or online reviews 3.0 1.1 27  3.0 1.0 136 0.2 .81 

Support for my child's academic development 3.7 0.6 27  3.7 0.6 136 -0.5 .65 

Reading instruction 3.6 0.6 27  3.5 0.8 135 0.3 .78 

Math instruction 3.6 0.6 27  3.5 0.8 136 0.5 .61 

Language, culture, or religion 3.0 1.0 27  2.7 1.2 136 1.3 .19 

No waitlist 2.6 1.2 27  1.8 1.1 134 3.3 <.01 

Safety 3.7 0.5 27  3.6 0.7 135 0.9 .36 
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Physical facility 3.3 0.6 26  2.8 0.9 134 2.7 <.01 

Afterschool care 2.7 1.2 27  2.5 1.3 136 0.7 .48 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Interactions with School 

Teachers at my child's school respect my ideas 3.1 0.7 73  3.3 0.7 290 -2.1 <.05 

I feel welcomed in my child's classroom 3.1 0.7 73  3.4 0.7 294 -3.1 <.01 

Parent activities are scheduled at my child's  school so that I 
can attend 

3.1 0.6 73  3.1 0.7 293 -1.0 .34
a 

The teachers work with me to solve any problems involving my 
child 

3.2 0.6 72  3.5 0.6 292 -3.5 <.01
a 

The teachers at my child's school keep me informed about my 
child's progress 

3.2 0.6 73  3.4 0.7 294 -2.0 <.05
a 

I am friendly with other parents at my child's school 3.3 0.6 72  3.3 0.7 294 -0.4 .72 

I volunteer at my child's school 2.9 0.7 73  3.1 0.7 293 -2.0 .05 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Perceptions of Satisfaction with School 

I trust that my child is safe at school 3.3 0.7 73  3.5 0.6 294 -2.7 <.01 

I am satisfied with the school my child attends 3.2 0.6 73  3.4 0.7 294 -2.5 <.05
a 

I wish my child could attend a different school 2.2 0.8 72  1.9 0.8 294 3.1 <.01 

I am confident my child is learning at school 3.3 0.5 73  3.5 0.6 293 -2.2 <.05 

I would recommend my child's school to a friend 3.3 0.7 71  3.5 0.7 292 -2.3 <.05 
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Child Care 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Hours in child care for children enrolled in school 16.0 15.0 19  14.8 10.4 83 0.4 .68 

Hours in child care for children not enrolled in school
b 

24.0 0.0 1  4.4 6.0 5 - - 

 
Low Income  High Income   

% n  % n Χ
2 

p value 

Cared for by a parent or parent’s spouse for children enrolled 
in school 

73.0% 74  70.4% 297 0.2 .66 

Cared for by a parent or parent’s spouse for children not 
enrolled in school

b 66.7% 3  72.2% 18 - - 

Experienced difficulties finding child care 18.2% 77  16.9% 313 .07 .80 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Child Care Selection Characteristics 

Convenient hours 3.5 0.5 6  3.8 0.4 36 -1.2 .22 

Cost or subsidies 3.3 0.8 6  2.7 1.1 36 1.4 .18 

Convenient location 3.2 0.8 6  3.7 0.5 36 -2.2 <.05 

Quality of provider/child interactions 3.7 0.5 6  3.6 0.6 36 0.1 .91 

Qualifications of provider 3.5 0.8 6  3.4 0.8 36 0.2 .82 

Online reviews 2.3 1.2 6  2.4 1.2 36 -0.1 .96 

Support for my child's social and emotional development 3.3 0.5 6  3.5 0.7 36 -0.5 .60 

Specific curriculum 2.7 1.4 6  2.8 1.0 36 -0.2 .81 
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Language, culture, or religion 2.0 0.9 6  2.1 1.0 36 -0.2 .81 

Space available for enrollment 3.0 1.1 6  3.1 1.0 36 -0.3 .76 

Safety 3.8 0.4 6  3.8 0.4 36 0.4 .67 

Physical facility 2.8 0.8 6  3.0 0.9 36 -0.4 .68 

Support for my child's academic development 3.7 0.5 6  3.3 0.8 36 0.9 .35 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Perceptions of Satisfaction with Child Care 

Child care or afterschool care supports my child’s needs 3.5 0.5 6  2.3 1.0 36 0.4 .69 

I wish my child was in a different child care or afterschool care 2.3 0.6 6  1.9 0.7 36 1.3 .19 

 
Low Income  High Income   

% n  % n Χ
2 

p value 

Experienced Specific Difficulties Finding Child Care 

Hours not convenient 50.0% 14  44.2% 52 0.1 .70 

Cost too high
b 

84.6% 13  67.9% 53 - - 

Location not convenient
b 

30.8% 13  30.8% 52 - - 

Concerned about quality of care 42.9% 14  47.2% 53 0.1 .77 

No services for children with special needs
b 

15.4% 13  16.3% 49 - - 

Language, cultural, or religious differences
b 

14.3% 14  9.8% 51 - - 

Space not available
b 

35.7% 14  33.3% 51 - - 
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Parenting Practices 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Parenting Practices: Literacy, Language, and Math 

Read more than 5 minutes 4.1 1.1 77  4.2 1.0 313 -1.1 .25 

Tell stories or sing together 3.6 1.3 77  3.9 1.2 313 -1.7 .1a 

Play rhyming or wordplay games 2.7 1.5 76  2.6 1.2 314 0.3 .8a 

Have conversations with child 4.8 0.7 77  4.9 0.4 315 -0.7 .45a 

Play math games for counting or measurement 3.0 1.4 77  2.9 1.2 313 0.5 .6a 

Play board games, card games, or puzzles with child 3.0 1.3 77  2.8 1.1 315 1.0 .31a 

Help Child with homework (only for children in first grade or 
above) 

4.5 1.0 59  4 1.1 180 2.7 <.01 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Parenting Practices: Routine and Play 

Involve child in household chores 3.9 1.4 77  3.7 1.3 312 1.1 .26 

Have family meals together 4.7 0.6 77  4.5 0.9 315 2.3 <.05a 

Put child to bed at a regular time 4.5 0.9 77  4.6 0.6 313 -1.3 .21a 

Take child to park, playground, or the library 3.2 1.2 77  3.1 1.0 314 1.3 .19a 

Do role-play or pretend play activities with child 2.7 1.4 77  2.6 1.3 313 0.4 .70 
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Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Helpfulness of Child Rearing Advice 

Spouse or partner 3.18 0.9 65  3.26 0.9 303 -0.6 .54 

Doctor or nurse 3.16 0.8 74  2.81 0.9 295 3.1 <.01 

Family or relatives 3.08 0.9 76  2.89 0.9 298 1.6 .11 

Child care provider or teacher 3.26 0.8 73  3.04 0.8 293 2.0 <.05 

The Internet 2.95 0.9 63  2.62 0.8 277 2.7 <.01a 

Friends 2.79 0.9 61  2.76 0.8 283 0.2 .82 

Books, magazines, or newsletters 2.85 0.8 62  2.67 0.8 275 1.7 .10 

Pastor, priest, or religious leader 2.98 1.0 48  2.56 1.0 140 2.5 <.05a 

Parent education workshop 3.26 0.7 34  2.88 0.9 119 2.3 <.05 

Special education therapist 2.88 1.2 26  2.95 1.1 62 -0.3 .80 

Community organization 3.00 0.9 31  2.60 0.9 101 2.1 <.05a 

Family resource center 3.27 0.8 30  2.60 1.1 68 3.4 <.001a 

Home visitor 2.79 1.1 28  2.41 1.1 78 1.6 .11 

Child care resource and referral program 2.91 0.9 33  2.54 1.1 67 1.8 .08a 

Social worker 2.93 1.1 29  2.18 1.2 40 2.7 <.01a 
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Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Guiding Child’s Development 

I try to teach my child how to manage his/her emotions 3.4 0.6 77  3.6 0.6 315 -2.3 <.05 

I know how to help my child learn 3.3 0.5 77  3.4 0.6 314 -0.4 .71 

I know how to guide my child's behavior 3.2 0.5 77  3.3 0.6 312 -0.1 .96 

I know what my child should be able to at this age 3.3 0.6 76  3.4 0.6 310 -1.2 .20 

 

Low-Income  
($31,999 or less) 

 
Middle-to-High Income 

($32,000 or more) 
  

Mean SD n  Mean SD n t p value 

Concerns about Child 

Your child was harder to care for than most children 1.7 0.9 77  1.5 0.8 313 1.2 .22 

You child does things that really bother you a lot 1.5 0.6 77  1.6 0.6 315 -1.4 .17 

You were giving up too much of your life to meet your child's 
needs 

1.7 1.0 77  1.4 0.7 314 2.6 <.01a 

You felt angry with your child 1.6 0.5 77  1.6 0.5 315 -0.3 .75 

Concerned about how child behaves 1.7 0.7 77  1.7 0.7 314 0.5 .62 

Concerned about how child gets along with others 1.7 1.0 77  1.5 0.7 315 1.4 .17a 

Note. aDue to violation of the homogeneity of variance assumption, the ‘equal variance not assumed’ adjusted t-statistic is reported. bDue to low or unequal 
sample sizes across income groups or lack of variability in responses,  significance testing was not appropriate. 
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Appendix D 

Latino Versus Non-Latino Comparisons
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Systems of Support 
Support in Times of Need 

 
Latino 

 

Non-Latino 

  
 

Mean SD n   Mean SD n t p value 

I have others who will listen 
when I need to talk about my 
problems 

3.3 0.7 239 
 

3.4 0.7 746 -2.1 <.05 

If there is a crisis, I have 
others I can count on 

3.3 0.8 238 
 

3.5 0.6 745 -3.6a <.001 

There are people I can count 
on in my neighborhood 

2.8 0.8 237 
 

2.9 0.8 743 -1.3 .18 

If my child was outside playing 
and got hurt or scared, there 
are adults nearby who I trust 
to help 

3.0 0.8 238 
 

3.0 0.8 723 -0.4 .89 

Family Agreement 

 
Latino 

 
Non-Latino 

  

 
Mean SD n   Mean SD n t p value 

We agree on how to raise our 
child 

3.4 0.9 239 
 

3.3 0.8 744 1.8 .07 

We agree on how to spend 
money 

3.2 1.0 239 
 

3.1 0.8 744 1.6 .11 

We appreciate each other 3.7 0.6 239 
 

3.5 0.7 748 3.8 <.001 

We agree on how to share 
household chores 

3.4 0.9 239 
 

3.1 0.9 746 4.8 <.001 

 



 Page D-3 

Preschool and School 
Enrollment 

 Latino  Non-Latino   

 n %  n % X
2 

p-value 

Enrolled in preschool or school 213 66.7%  617 80.4% 16.8 <.001 

Out of pocket payment for 
preschool 

38 57.9%  182 80.8% 9.2 <.01 

Enrolled in: 99   297  10.7 <.05 

School assigned by district  61.6%   53.5%   

Neighborhood school not 
assigned by district 

 20.2%   19.5%   

Charter school  9.1%   4.7%   

Magnet school  2.0%   2.4%   

Private school
c 

 7.1%   19.9%   

Enrolled in any enrichment 
activities 

239 56.1%  730 71.5% 19.6 <.001 

Satisfaction, Latino vs. Non-Latino Parents 

 Latino  Non-Latino   

 Mean SD n  Mean SD n t p-value 

I trust that my child is safe at 
school 

3.4 0.6 141  3.5 0.6 486 -2.8 <.01 

I wish my child could attend a 
different school 

2.1 0.7 141  1.9 0.8 485 3.2 <.01a 

I am confident my child is 
learning at school 

3.4 0.6 141  3.5 0.6 484 -1.7 .10 

I would recommend my child's 
school to a friend 

3.4 0.6 140  3.5 0.7 482 -1.7 .09 
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Interactions, Latino vs. Non-Latino Parents 

 Latino  Non-Latino   

 Mean SD n  Mean SD n t p-value 

Teachers at my child's school 
respect my ideas 

3.2 0.6 139  3.3 0.7 477 -2.4 <.05a 

I feel welcomed in my child's 
classroom 

3.3 0.7 141  3.4 0.7 485 -2.5 .<.05 

Parent activities are scheduled 
at my child's school so that I can 
attend 

3.1 0.7 139  3.1 0.8 481 -1.1 .28a 

The teachers work with me to 
solve any problems involving my 
child 

3.3 0.6 140  3.5 0.6 481 -2.8 .<.01 

The teachers at my child's 
school keep me informed about 
my child's progress 

3.3 0.6 141  3.4 0.7 484 -1.4 .17 

I am friendly with other parents 
at my child's school 

3.2 0.6 137  3.3 0.7 483 -2.0 <.05a 

I volunteer at my child's school 2.8 0.8 139  2.9 0.8 478 -1.6 .11 

Preschool Selection Characteristics, Latino vs. Non-Latino Parents 

 Latino  Non-Latino   

 Mean SD n  Mean SD n t p-value 

Convenient hours 3.5 0.8 41  3.2 0.9 185 2.2 <.05 

Cost or subsidies 2.8 0.9 39  2.6 1.0 184 1.4 .16 

Convenient location 3.3 0.9 41  3.2 0.8 185 0.5 .64 

Reputation or online reviews 3.1 1.0 41  3.3 1.0 183 -0.9 .35 

Support for my child’s 
development 

3.8 0.4 41  3.8 0.5 185 0.6 .52 

Qualifications of staff 3.5 0.6 41  3.5 0.7 183 0.2 .86 

Quality of teacher-child 
interactions 

3.8 0.4 41  3.8 0.5 184 0.1 .94 

Language, culture, or religion 2.7 1.2 41  2.1 1.1 183 2.9 <.01 

No waitlist 3.1 1.0 41  2.1 1.2 175 5.7 <.001a 

Safety 3.8 0.4 41  3.8 0.4 185 -0.3 .74 

Physical facility 3.4 0.7 40  3.2 0.8 184 1.5 .12 
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School Selection Characteristics, Latino vs. Non-Latino Parents 

 Latino  Non-Latino   

 Mean SD n  Mean SD n t p-value 

Convenient location 2.9 1.0 38  2.8 1.0 138 0.4 .66 

Quality of the teaching 3.6 0.6 38  3.8 0.4 138 -2.2 <.05a 

Reputation or online reviews 3.2 0.9 38  3.0 1.0 138 1.5 .14 

Support for my child’s academic 
development 

3.7 0.6 38  3.7 0.5 138 -0.8 .42 

Reading instruction 3.7 0.6 38  3.5 0.8 137 1.3 .21 

Math instruction 3.7 0.6 38  3.5 0.8 138 2.0 <.05a 

Language, culture, or religion 3.0 0.9 38  2.7 1.2 138 1.8 .08a 

No waitlist 2.4 1.1 38  1.8 1.1 134 2.6 <.01 

Safety 3.7 0.5 38  3.6 0.7 137 1.7 .10a 

Physical facility 3.2 0.7 36  2.8 0.9 137 2.1 <.05 

Afterschool care 2.5 1.3 38  2.5 1.2 138 0.1 .91 
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Child Care 
Hours in Child Care, Latino vs. Non-Latino Parents 

 Latino  Non-Latino   

 Mean SD n  Mean SD n t p-value 

Hours in child care for children 
enrolled in (pre)school 

11.3 9.9 45  17.3 11.2 112 -3.2 <.05 

Hours in child care for children 
not enrolled in (pre)school 

30.9 14.9 28  33.4 13.7 89 -0.8 .41 

 Child Care, Latino vs. Non-Latino Parents 

 Latino  Non-Latino   

 n %  n % X
2 

p-value 

Cared for by a parent or 
parent’s spouse for children 
enrolled in (pre)school 

139 66.9%  476 74.8% 3.4 .07 

Cared for by a parent or 
parent’s spouse for children not 
enrolled in (pre)school 

99 71.7%  272 65.8% 1.2 .28 

Experienced difficulties finding 
child care 

238 16.4%  744 19.6% 1.2 .27 

Satisfaction with Child Care, Latino vs. Non-Latino Parents 

 Latino  Non-Latino   

 Mean SD n  Mean SD n t p-value 

Child care or afterschool care 
supports my child’s needs 

3.6 0.5 16  3.4 0.6 73 0.9 .38 

I wish my child was in a different 
child care or afterschool care 

1.7 0.7 16  1.8 0.8 73 -0.7 .48 
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Child Care Selection, Latino vs. Non-Latino Parents 

 Latino  Non-Latino   

 Mean SD n  Mean SD n t p-value 

Convenient hours 3.8 0.4 16  3.6 0.6 73 1.8 .07a 

Cost or subsidies 2.9 1.1 16  2.6 1.1 72 1.0 .32 

Convenient location 3.4 0.9 16  3.5 0.7 73 -0.4 .67 

Quality of provider/child 
interactions 

3.7 0.5 16  3.8 0.5 73 -0.5 .63 

Qualifications of provider 3.8 0.4 16  3.5 0.7 73 1.5 .13a 

Online reviews 2.5 1.1 15  2.4 1.2 73 0.3 .74 

Support for  my child's social 
and emotional development 

3.6 0.6 16  3.6 0.7 73 0.3 .73 

Specific curriculum 3.3 0.6 15  2.6 1.0 72 3.5 <.001a 

Language, culture, or religion 2.3 1.1 16  2.1 1.0 73 0.9 .39 

Space available for enrollment 3.1 1.1 16  3.1 0.9 73 -0.1 .94 

Safety 3.9 0.3 16  3.8 0.4 73 0.4 .70 

Physical facility 3.4 1.0 16  3.1 0.9 73 1.0 .31 

Support for  my child's academic 
development 

3.7 0.7 12  3.4 0.8 51 1.3 .21 

Difficulty Finding Child Care, Latino vs. Non-Latino Parents 

 Latino  Non-Latino   

 n %  n % X
2 

p-value 

Experienced specific difficulties finding child care 

Hours not convenient 38 57.9%  145 39.3% 4.2 <.05 

Cost too high 37 83.8%  145 68.3% 3.5 .06 

Location not convenient 38 39.5%  144 25.7% 2.8 .09 

Concerned about quality of care 38 55.3%  145 60.0% 0.3 .60 

No services for children with 
special needs

b 38 7.9%  139 12.9% - - 

Language, cultural, or religious 
differences

b 38 5.3%  143 9.8% - - 

Space not available 38 44.7%  143 34.3% 1.4 .23 
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Family Practices 
Parenting Practices 

 
Latino 

 
Non-Latino 

  

 
Mean SD n   Mean SD n t p value 

All Age Groups 

Read with child 3.96 1.2 237 
 

4.28 1.1 744 -3.7a <.001 

Put child to bed at a 
regular time 

4.52 0.9 237 
 

4.52 0.8 743 0.1 .92 

Infants/Toddlers 

Share stories with child 3.8 1.4 53 
 

4.2 1.4 198 -1.5 .15 

Sing songs with child 4.1 1.2 53 
 

4.5 1.0 198 -2.2 <.05 

Count with child 3.9 1.4 53 
 

3.9 1.5 198 0.1 .91 

Encourage child to 
make sounds or say 
words 

4.8 0.7 53 
 

4.8 0.7 198 0-4 .71 

Preschool Age & School Age - Language and Math 

Tell stories or sing 
together 

3.8 1.3 184 
 

4.0 1.1 544 -2.1 <.05 

Play rhyming or 
wordplay games 

2.8 1.3 184 
 

2.7 1.2 543 0.8 .43 

Have conversations 
with child 

4.8 0.6 184 
 

4.9 0.4 545 -2.1 <.05 

Play math games for 
counting or 
measurement 

3.1 1.3 184 
 

2.9 1.3 542 1.7a .10 

Play board games, card 
games, or puzzles with 
child 

3.1 1.3 184 
 

3.0 1.2 545 0.8 .40 

Preschool Age & School Age - Routine and Play 

Involve child in household 
chores 

3.6 1.4 184 
 

3.6 1.4 543 0.1 .96 

Have family meals together 4.7 0.7 184 
 

4.5 0.9 546 2.8a <.01 

Take child to park, 
playground, or the library 

3.1 1.1 184 
 

3.1 1.1 544 0.1 .95 

Do role-play or pretend play 
activities with child 

3.1 1.5 184 
 

2.9 1.4 543 1.1 .28 
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Helpfulness of Child-Rearing Advice 

 
 Latino 

 
Non-Latino 

  

 
Mean SD n   Mean SD n t p value 

Spouse or partner 3.3 0.8 219 
 

3.3 0.9 708 0.3 .74 

Doctor or nurse 3.1 0.8 224 
 

3.0 0.9 717 1.6 .12 

Child care provider or teacher 3.2 0.9 177 
 

3.1 0.8 601 1.6 .11 

Family or relatives 3.2 0.8 224 
 

2.9 0.9 714 3.7 <.001 

The Internet 2.8 0.9 199 
 

2.8 0.9 676 0.3 .71 

Friends 2.9 0.9 194 
 

2.8 0.9 691 0.3 .14 

Books, magazines, or 
newsletters 

2.8 0.8 201 
 

2.7 0.8 665 2.3a <.05 

Parent education workshop 2.8 1.0 69 
 

2.9 0.9 290 0.9 .34 

Special education therapist 3.0 1.2 54 
 

2.8 1.1 134 1.1 .27 

Pastor, priest, or religious 
leader 

2.8 1.0 111 
 

2.5 1.1 301 0.9a .06 

Community organization 2.7 1.1 72 
 

2.7 0.9 235 0.0 .96 

Home visitor 2.6 1.2 72 
 

2.4 1.0 231 1.3a .19 

Family resource center 2.6 1.1 66 
 

2.7 1.1 164 0.4 .70 

Child care resource and 
referral program 

2.6 1.1 67 
 

2.5 1.1 168 0.4 .70 

Social worker 2.6 1.1 65 
 

2.3 1.2 116 1.4 .17 
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Concerns About Child 

 
 Latino 

 
Non-Latino 

  

 
Mean SD n   Mean SD n t p value 

Your child was harder to care 
for than most children 

1.5 0.8 236 
 

1.5 0.8 742 0.9 .34 

You child does things that 
really bother you a lot 

1.5 0.6 239 
 

1.6 0.6 748 -2.2 <.05 

You were giving up too much 
of your life to meet your 
child's need 

1.6 1.0 239 
 

1.4 0.8 746 3.1 <.01 

You felt angry with your child 1.5 0.6 239 
 

1.5 0.5 748 -1.1 .31 

Concerned about how child 
responds to you (0-2 only) 

1.4 0.9 53 
 

1.6 0.9 197 -0.9 .37 

Concerned about the amount 
of time child sleeps (0-2 only) 

1.3 0.8 53 
 

1.4 0.8 197 -0.8 .40 

Concerned about child's 
eating (0-2 only) 

1.4 0.8 53 
 

1.6 0.8 198 -1.3 .19 

Concerned about how child 
behaves (3-8 only) 

1.5 0.7 184 
 

1.8 0.7 545 -4.3 <.001 

Concerned about how child 
gets along with others  
(3-8 only) 

1.4 0.7 184 
 

1.6 0.8 546 -2.8 <.01 

Breastfeeding Practices, Latino vs. Non-Latino Parents 

 Latino  Non-Latino   

 Mean SD n  Mean SD n t p-value 
Breastfeeding 

Average age in months in which 
breastfeeding stops 

4.4 4.0 32  5.8 5.5 112 -1.4 .17 

 
 Latino  Non-Latino   

 n %  n % X
2 

p-value 

Breastfeeding 

Fed breast milk only in months 
after child’s birth 

54 64.8%  198 72.2% 1.1 .29 

Child was always fed breast milk 40 85.0%  169 84.0% .02 .88 

 

Note. aDue to violation of the homogeneity of variance assumption, the ‘equal variance not assumed’ adjusted t-statistic 
is reported. bDue to low or unequal sample sizes across income groups or lack of variability in responses, significance 
testing was not appropriate. cPost-hoc pairwise comparisons revealed the proportion of children enrolled in private 
school significantly differed across Latino and non-Latino parents. 

 



 

 

 

 


